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ABSTRACT

This thesis examines the role of formal schooling in 
reproducing inequality in our society. It suggests 
that while schooling is presented as a neutral process 
it is in fact a political process.

The ideology which underlies the education system is 
part of a philosophy which promotes competitive 
individualism. In order to reveal the nature of the 
political process of Education it is necessary to 
reveal its ideological basis.

The concept of meritocracy which is central to our 
education system promotes inequality. Those who are 
powerful economically and politically can use their 
power to ensure that their values are the ones which 
are promoted in society. In this way such groups can 
maintain their power while apparently justifying it on 
a rational basis.

The fact that schooling does not value the culture of 
the working-class, or other minorities has serious 
consequences for many. It leads to many leaving school 
without the credentials which are used to obtain access



to the labour market and limits their life chances. 
This thesis examines this process and suggests that 
adult education rejects the philosophy which sees 
education as simply an aid to economic development. 
The holistic development of the human being involves 
much more than learning mechanical skills. It is about 
empowerment and developing critical thinking and 
awareness.
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CHAPTER I

CONSENSUS OR CONFLICT

Introduction

This thesis is a study of the role of schooling in 
reproducing the cultural values of the dominant classes 
and in society. It will aim to show that in valuing 
one culture more than others schooling will inevitably 
result in disillusionment for many who do not share the 
dominant ethos in our society. We will show that 
schooling assists in maintaining an unequal society. It 
is not alone working-class pupils who suffer from the 
effects of cultural reproduction. There has long been 
a gender bias in our education system, a patriarchy 
that works to the disadvantage of women generally. In 
examining education an attempt will be made to explore 
some of the hidden agendas of schooling. We shall then 
consider the implications of this analysis for adult 
education.

Central to this discussion is the question of power and 
domination. In a modern western democracy it may 
appear that society arrives at a consensus through 
genuinely involving all sectors of the population in



decision making. However, a deeper analysis reveals
that many groups in society are effectively excluded.
As Lovett has said:

The working class with their value and culture by 
the very nature of the system are denied access to 
what are in fact minority controlled institutions 
and the strengths this could bring to the 
democracy are effectively blocked. (Lovett T. P.
152).

The process of legtimizing one culture starts at an 
early age in the school. In modern society cultural 
domination is achieved by a variety of sophisticated 
means in what Gramsci, the Italian Marxist called 
"civil society".

Liberal reformers see the education system as a great 
opportunity for the creation of a meritocratic society 
in which each person can fulfill his/her potential. 
Regrettably there is ample evidence to show that this 
view has underestimated many key factors most notably 
cultural issues. Increasingly the educational system
is seen as an unequal competition between individuals. 
The inflation of credentials suggests that the dominant 
groups in society adapt new ways of maintaining their 
privileges if they are seriously threatened.
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School facilitates the reproduction of the culture of 
those with power by legitimizing the culture of the 
dominant and penalizing those who have a different set 
of cultural values.

This thesis will commence by examining the main 
traditions in our education system primarily from a 
sociological point of view. The purpose of this 
examination is to place in context the views of those 
who have influenced the development of education and to 
offer criticism of their views. Chapter two will 
explore the important issue of ideology. An analysis 
of this concept facilitates an understanding how the 
dominant group in society can use education to sustain 
and legitmize their position. This Chapter also 
explores an issue of great importance to those involved 
in adult education, namely the ability of individuals 
to transform their position by engaging in reflection 
and transformative action. Chapter III explores the 
use of language in education to legitimize the position 
of the powerful and discredit the culture of others. 
Chapter IV explores conflict theories of schooling with 
some well known writers on this subject. Chapter V 
utilizes what has been explored in earlier Chapters to 
examine inequalities which are reproduced by education 
in the Irish education system. Finally, Chapter VI
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will draw some conclusions for the practice of adult 
education based on the analysis of the shortfalls of 
formal schooling. In this Chapter different approaches 
to adult education will be discussed in the light of 
what has been discussed in earlier chapters.

In evaluating schooling, the author is informed by the 
experience of teaching in a community college where the 
vast majority of pupils are from lower socio-economic 
backgrounds. It has been a disappointing experience 
for the author to see so many young students 
demoralized and defeated by the formal curriculum of 
second level education and by the hidden curriculum of 
the institution.

This thesis takes the view that any analysis of 
schooling must be linked to an understanding of society 
as a whole. Consequently, the author has drawn on a 
wide body of work, and in particular theorists who have 
examined the role of culture and ideologies in 
education.

The work of Pierre Bourdieu is of great assistance in 
helping to develop an understanding of the school1s 
role in legitimizing certain cultures. Bourdieu has 
also stressed the use of language in the education



system to legitimize a particular culture. Basil 
Bernstein has done a great deal of work in analysing 
the different cultural values of working class families 
and middle class families. His work has been wrongly 
attacked for suggesting that working class children are 
culturally deprived. In fact his thesis is that the 
school does not legitimize the culture of the working 
class children in the way that it legitimizes middle 
class culture. He is not suggesting that working class 
culture is inferior but that it is different.

Paul Willis has been to the fore in examining 
resistance theories. His studies are useful in 
understanding why working class pupils opt out of 
school and why paradoxically their resistance leads 
many to boring jobs or to unemployment. Kathleen Lynch 
has examined how the hidden curriculum in schools 
operates to the disadvantage of many. She has 
researched how women have been discriminated against by 
the formal curriculum and has written about the 
universalistic as well as the particularistic values 
that schools foster.

Bowles and Gentis have in their well known work 
Schooling in Capitalist America analysed the 
relationship between the economy and the school. This
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work is a useful starting point for an analysis of 
schooling from a conflict theorist point of view.

Michael Apple has written extensively on education and 
he definitely belongs to the conflict theorist camp. 
This work has moved from being rather deterministic in 
its early days to having a more holistic view of how 
schooling works.

1.2 Research Methodology

In addressing the main questions which this thesis 
focuses on, the following research methods have been 
utilised. This is a qualative and analytical work 
drawing on the work of many theorists and writers from 
a wide variety of disciplines. Educationalist, 
particularily those radical adult educators such as 
Freire, Lovett, and Horton have given this thesis its 
vision for a better world. Socialogists such as Lynch, 
Bernstein and Bourdieu have placed education in the 
wider context and examined its role in maintaining an 
unequal social order. Philosophers such as Gramsci and 
Althusser have contributed to this thesis by their 
analysis of ideology and its role in education.
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Both primary and secondary sources of information have 
been utilised. A series of interview with Dr. Kathleen 
Lynch of the Equality Studies Centre and Anglea 
Crowley, Chairperson of the National Adult Literacy 
Agency were arranged for this thesis. Kathleen Lynch 
has written extensively on the inequalities which 
persist in Irish society and she has particularly 
focused on the role of education in maintaining 
inequality in the areas of class, gender and 
disadvantaged minorities. Angela Crowley is
Chairperson of the NALA the National Adult Literacy 
Agency, an Organisation which is an outstanding example 
of radical adult education informed by the work of 
Freire. She has for many years been to the fore in 
organising work in this important field.

The staff and students of Bray Adult Education Centre 
assisted in the analysis of the Vocational Training 
Opportunity Scheme by responding to interviews which 
facilitated in the formulating of conclusions in this 
thesis.

In addition to these primary sources of data a short 
questionaire was administered to the parent of the 
first year students of two large but very different 
second level schools in the greater Dublin area. The
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focus was on the parents' perception of their 
educational experience and the contrast between the two 
groups. The findings supported those of other more 
elaborate studies carried out by independent bodies.

A wide variety of secondary sources of information such 
as journals, papers, books, reports and data from 
various government departments was also used. In 
addition studies carried out in Ireland, mainly by the 
Economic and social Research Institute (ESRI) and the 
National Economic and Social Council (NESC) as well as 
relevent international material was also examined. The 
thesis is presented in a format which in line with 
adult educational thinking endeavours to enter into a 
dialogue between many theorists and writers who seek to 
advance social justice and equality for all.

1.3 A Review of Modern Theories of the Sociology of 
Education

A review of recent theories in the sociology of 
education is now carried out in order to facilitate an 
understanding of their impact in Western society. By 
examining these theories their ideological content is 
revealed. These theories which have become accepted 
and dominant views, reflect a particular ideology
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that was not simply concerned with education, but with 
a view of how society should be structured.

The influence of the United States of America in the 
western world has led to an acceptance of many of the 
basic philosophies of that society becoming accepted as 
correct and valid in many countries in the West, 
including our own. This ideology involves an
acceptance of a hierarchical structure of society. 
Therefore it is an ideology that attempts to justify 
inequality. It is interesting to see how it came about 
that schooling became part of the process of 
disseminating the ideology of inequality. As society 
has become more sophisticated, complex, and less 
homogeneous, it has become more necessary for the 
dominant elite in society to find more and more 
sophisticated means of achieving what Antonio Gramsci 
has referred to as hegemony, that is domination by 
ideological means of the subordinate classes.

The Functionalist View

The French sociologist Emile Durkheim (1858 - 1917) is 
often seen as one of the founders of sociology. His 
views on education and society should be viewed in 
relation to the historical context of his time. French
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society underwent rapid change between the end of the 
Franco-Prussian war and World War One. War, 
industrialization and social unrest were characteristic 
of the period.

Undoubtedly Durkheim's experiences of war and social 
turbulence contributed to his belief in the need for a 
well-ordered homogeneous society. He wished to see an 
ordered society which was moral and harmonious.

For him the perfect society was an impossible 
dream but he did affirm the value of a state 
of society that was relatively harmonious and 
in which anomie was restricted to marginal 
proportions. (La Capra 1972 P.19).

Durkheim saw religion as an important force which could 
help create a harmonious society, but as society was 
becoming more secular he saw the role of education as 
becoming more important in maintaining and transmitting 
moral values.

Durkheim's search for an equally strong 
integrative force in modern society led him 
to see the public school system as the 
functional alternative to religion for the 
transmission of values in modern society. 
(Wallace & Wolfe P.24-25).

It is interesting to note how Durkheim's functionlism, 
as it was later developed in the United States, tended 
to emphasise the benefits to the individual of 
education. By the 1950's the dominance of the
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capitalist system in the U.S.A. was undisputed. 
Educators and industrialists sought to persuade 
individuals that they could succeed within the system. 
More emphasis tended to be placed on the individual by 
American theorists than in Durkeim's Educational 
philosophy.

Durkheim rejected prevailing philosophies that gave 
precedence to the individual rather than to society.

In Durkheim1s view society existed prior to 
the individual; it had to be seen as a moral 
order. Despite the plasticity of human 
nature, man only became so within and through 
participation in the social nexus. Even 
individuality itself is a social creation. 
(Sharp 1980 P.28).

Social cohesion and morality were therefore central 
issues for Durkheim and he saw education as being 
centrally important in transmitting these values.

Durkeim's ideological educational view point therefore 
can be described as promoting a homogenous society with 
a strong sense of right and wrong. He saw education as 
a key instrument in helping to maintain a shared 
ideological sense of values.
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Durkheim's work can be described as the foundation for 
the structural functionalist approach to education. 
This approach is often described as a consensus theory 
to distinguish it from conflict theories that are 
influenced by Marx and Weber.

It was the publication of Talcott Parsons ' The 
Structure of Social Action' (1937) that brought 
Durkheim's work to a wider audience in America. Parsons 
(1902-1979) was an immensely influential sociologist. 
Structural functionalism is very much associated with 
Parsons and his famous graduates such as Robert Merton. 
After the second world war, the ideology of the United 
States was challanged by the ideology of the Soviet 
Union. The Soviet Union and the West were locked into 
a war of ideology.

Both countries therefore looked to their 
systems of education to produce an adequate 
flow of scientists and engineers, and this 
added to the traditional concern with 'human 
resources' which, at least in America dated 
from the Depression. (Karabel & Halsey 1977 
P. 8).

By the 1950's the prevailing orthodoxy in the Sociology 
of Education in the United States and in many other 
western countries was structural functionalism. Its 
focus on social order and shared norms and values 
suited well the political mood of zealous patriotism in
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the United States. Parsons argued that after primary 
socialisation within the family the school takes over 
as the main socializing agency. The school prepares 
the child for the adult world of work. In the family 
the child is judged in terms of particularistic 
standards. Parents judge their particular child by 
standards that they would not apply to everybody. 
According to Parsons in the world of work individuals 
are judged in terms of universalistic standards. These 
standards are applied to everyone. Status in adult 
life is achieved, rather than ascribed particularly in 
an advanced industrial society. The school prepares 
children for the transition from particularistic 
standards to universalistic standards, and from 
ascribed status to achieved status. The school is said 
to operate on a meritocratic principle and apply 
universalistic standards.

Two values are seen as particularly important in 
western society (1) Achievement (2) Equal Opportunity. 
These values have come to be corner stones of our 
educational system in Ireland.

Schooling facilitated the dissemination of the ideology 
that claimed to offer everyone equal opportunity of
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success based on merit. Bowles and Gentis (1976) quote 
President Johnson:

... the answer for all our national problems 
comes down to a single word: education.
(Bowles and Gentis 1976, P19).

By making such extravagent claims for education those 
in power could offer hope and comfort to society. In 
this way analysis of inequality was not encouraged. 
There was no need to question the inequalities in 
society because education would do away with them. If 
the individual failed to take advantage of education 
then he/she could only blame him/herself.

In 1962 the American Burton Clark published a book 
under the title Educating the Expert Society in which 
he put forward an account of what is sometimes called 
technological functionalism.

Clark declared that, "Our age demands army 
upon army of skilled technicians and 
professional experts, and to the task of 
preparing these men the educational system is 
increasingly dedicated" (1962:3). Seen in 
this light, the expansion and the increasing 
differentiation of the educational system 
were inevitable outcomes of technologically 
determined changes in occupational structure 
requiring even more intricate skills. 
(Karabet & Halsey 1979, P.9).

Parson's view that schooling should be based on the 
meritocratic principle encouraged the belief that the
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individual should invest in education. Functionalism 
was now encouraging individuals to compete for the 
spoils of credentials. There was little questioning of 
the concepts of valid knowledge. The idea of 
meritocracy was seen as offering each person a fair 
chance to higher income and prosperity. The move 
towards an ideology of competitive individualism had 
progressed. Durkheims concern for social
responsibility was no longer centre stage. Instead the 
ideology of achievement based on 'merit' meant 
individuals competing fiercely against each other. 
Individualism meant more competition in the name of 
achievement. Compassion for others would have to be 
diluted in order for the individual to achieve. Yet 
this was in keeping with functionalism in so far as it 
fitted an overall view of a homogeneous capitalist 
system. Schooling has a role to play in creating the 
hierarchy and so helps promote inequalities.

Human Capital Theory

The huge expansion of educational services after World 
War II was expensive and it involved large public 
expenditure. Theodore W. Schultz's Presidential 
address to the American Economic Association (1960) set
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out the basic philosophy of many involved in 
educational issues at this time.

His message was a simple one: the process of 
acquiring skills and knowledge through 
education was not to be viewed as a form of 
consumption, but rather as a productive 
investment. (Karabet and Halasey 1977 p.12).

As Karabet and Halsey (1977) point out, the concept of 
education as an investment was in keeping with the 
political ethos of the time. Individuals could look 
forward to increasing their earning potential by 
increased education. Universities could justify their 
expansion by claiming that the economic development of 
the country required more graduates. Education was 
seen as a form of capital that would yield results for 
the individual and the economy. This theory of human 
capital was complementary to technological 
functionalism. On the one hand technological
functionalism claimed to promote meritocracy and on the 
other the human capitalists promoted competitive spirit 
and combated under-investment.

In Ireland this view was expounded in the Organisation 
for Economic Cooperation and Development (OECD) 
supported Investment in Education Report (1966). As 
Lynch (1989) states:
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The concept of meritocracy in fact became the 
guiding principle for educational change in 
the 1960's. (Greaney and Kellaghan, 1984; 
22-8). Equality of educational opportunity 
was defined in meritocratic terms by the 
policy makers themselves. The logic was: 
economic growth depends on educational 
investment; educational investment means 
developing the talented few; and the 
talented are those with narrowly defined 
intellectual abilities.

(Lynch 1989: P150)
While the individual is emphasised, in this theory the 
values that the individual is encouraged to pursue are 
consonant with the functionalists view of society.

Criticism of the Functionalist theory of Education and 
Human Capital Theory.

The functional theory of education is now seriously 
questioned. Many theorists criticise it for its basic 
belief that society is homogeneous and that 
universalistic standards are used to judge students. 
In a complex industrial society there are inevitably 
different interest groups. These groups often have 
very disparate values and needs. The suggestion that 
the education system should apply one set of 
universalistic standards means that the standards are 
inevitably culture bound and class-bound. The
functionionalists assume that the values and norms 
transmitted by schools are shared by all members of 
society rather than those of the dominant class.
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Recent studies carried out by Bourdieu, Bernstein and 
Willis to name but a few challenge this assumption.

Randall Collins vigorously critisized the technical 
functional theory of education in an article entitled 
"Functional and Conflict theories of Educational 
Stratification" (1971). In this article Collins 
produces a great deal of evidence which challenges many 
of the major assumptions of technical-functionalism. 
Collins argues that the evidence at that time did not 
support the hypothesis that there was a big increase in 
the number of jobs requiring more skill as technical 
functionalists suggested. His evidence suggests that 
people were over educated for many jobs. He cites a 
study by Folger and Nom (1964) which showed that the 
bulk of educational upgrading had occurred within job 
categories. Once again in Ireland as in many western 
countries it is alleged that the workforce lack skills 
and hence are unemployable. (Culliton Report 1992). 
Yet many highly skilled graduates from universities 
cannot find work in Ireland.

Collins also challenges the view that more education 
will lead to a more productive workforce. He cites 
evidence summarized by Berg (1970) regarding the 
contribution of education to individual productivity.



It indicates that better educated employees are not 
generally more productive, and are in some cases less 
productive over a range of occupations sampled. With 
regard to vocational courses Collins cites evidence to 
suggest that "Vocational education in schools for 
manual positions is virtually independent of job fate." 
He also cites studies to show that skilled manual 
workers acquire their skills on the job (Clark and 
Sloan 1963;73).

Raftery and Hout (1993) have carried out a study of the 
effect of social origin on educational transitions for 
the 1908-1956 birth cohorts in Ireland. They found no 
necessary connection between meritocracy and equality 
among social classes. They found that class difference 
in education has reduced over the period but this was 
related to the huge increase in the capacity of Irish 
secondary schools.

The equality of outcomes increased not 
because merit replaced class in the selection 
of who got ahead, but because selection 
itself diminished. More pupils went on to 
secondary education under the same pattern of 
class selectivity as before, but by 
increasing a greater absolute number, the 
educational system gave rise to a greater 
equality among the social classes. (Raftery 
and Hout 1993 P.60).
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Raftery and Hout conclude their study by referring to 
the fact that social class was still a substantial 
factor in educational attainment even after 1959.

Perhaps more importantly, the approach to 
equality was made without any increase in the 
importance of meritocratic selection at any 
of the crucial educational transitions. 
Irish education simply became less selective. 
In the process, the upper and middle classes 
lost some but not all their competitive 
advantage. (Ibid. P.61).

Westergaard and Reseer (1975, P324-6) have suggested
that gains made by the widening of education as ah 
avenue of ability have been counteracted by contraction 
in other traditional channels of mobility such as 
independent entrepreneurial bureaucratic hierarchies. 
Individualism is a feature of Human Capital Theory of 
Education. D. Hargreaves claims that

Our educational system is so deeply imbued 
with and obsessed by what I shall call the 
cult of individualism that the social 
functions of education have become 
trivialized. (Hargreaves, 1980 P.187, 
original emphasis).

Hargreaves is a follower of Durkheim and he shows his 
concern for solidarity within society. He believes 
that as humans we have moral responsibilities that 
relate to our membership of society.
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Education should therefore emphasise our social 
responsibilities. He claims that because schools deny 
young people shared experiences they are forced to find 
them outside the school, sometimes in rebellious youth 
culture.

Meritocracy

The work of 'equality empiricists' (i.e. those who 
undertook major empirical studies demonstrating the 
existence of educational inequalities) is often 
associated with meritocratic views of education. 
Equality empiricists carried out large research 
projects into educational inequality in the 1960's and 
1970's. A basic assumption of these theorists was that 
inequality in education could be removed if resources 
were channelled into education, particularly education 
of the underprivileged. The view was that schooling 
would ensure the social mobility of those with 
'talent'.

A feature of meritocracy is that it is based on a 
belief in I.Q. theories. Michael Young (1961) in his 
satirical book describes merit as the sum of I.Q.+ 
effort. (I.Q. + effort = Merit).
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I.Q. theories have been discredited by a large number 
of studies which show these tests to be culture bound. 
To quote from Simon regarding these tests.

We have seen that these questions inevitably 
favour the middle-class child and that it is 
the questions and only the questions that 
determine and define the kind of 
"intelligence" that is being measured. (Simon 
B. 1978, P.64).

Attempts are made to develop 1 common culture1 tests but 
there is bound to be some degree of subjectivity in any 
selection for tests. Therefore as Simon states:

...the search for a culture-free test is 
obviously a chase after a will-o'-the-wisp. 
(Ibid. P.80).

Lynch (1985) argues that the 'effort' part of the above 
equation is also based on subjective ideas of assessing 
pupil behaviour and is therefore unsatisfactory.

Satisfactory classroom behaviour as judged by 
teachers is a highly subjective mode of 
assessing pupil effort; in particular it is
likely to be a class biased measure. (Lynch 
K. 1985 P.85).

She goes on to criticise the idea of Meritocracy 
because it legitimizes the existence of social and 
economic hierarchies in our society. Meritocracy 
suggests that talent is scarce and that those who 
possess talent should be differentially rewarded in
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order that they are motivated to do the difficult jobs 
that require these talents.

Of course, as it is those who are already in 
power in society (in educational 
institutions, professional associations, 
etc.) who define which jobs require special 
talents and what these talents actually are 
it is of no great surprise to find that the 
jobs that are defined as needing the scarce 
talents (and by implication which must be the 
most highly rewarded) are those which they 
already occupy themselves!. (Ibid. P.87).

As Lynch points out there is limited room at 'the top' 
of the hierarchy of occupations. Therefore it is 
illogical to suggest that, even if a person who has 
talent and makes the effort he/she can obtain a 
suitable job. She points out that a number of studies 
in Ireland in the 1980's have found that there is a 
high probability that children from the higher 
socioeconomic groups will get a disproportionate number 
of the more valuable (third level) credentials in the 
first place. This again highlights the importance of 
other factors such as the cultural background of the 
pupils.

These criticisms, supported by a wide body of evidence 
have undermined the theory that a meritocracy actually 
exists or indeed that the concept itself is just.
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Conflict Theories of Education

The roots of conflict theories of education can be 
traced back to Weber and Marx. This thesis will 
explore in detail many of the theories developed by 
neo-Marxist educators, as they appear to have developed 
theses which analyse how education and equality are 
related more thoroughly than other schools of thought. 
The advanced industrial economies are characterized by 
rapid change. This change is the result of innovation 
in technology and changing patterns of work and 
leisure. The great affluence of some sections of the 
population and the continuing poverty of other sections 
inevitably results in tensions. Society cannot be 
described as homogeneous now if it ever could be. 
Karabel and Halsey (1979) point to another reason why, 
since the 1960's, there has been such a large amount of 
research in this area.

...there was a yearning for a theory in the 
sense of a powerful and holistic principle 
capable of interpreting the complexity of a 
world that seemed everywhere to fail to 
realize its declared ideals. (Karabel and 
Halsey 1979; P.31).

In the 1960's the civil rights movement led to a 
reassessment of many previously accepted assumptions 
concerning the fairness of the American system. Many
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minorities did not seem to be partaking in the system. 
Meritocracy did not seem to function when it came to 
many who could only hope to be at the bottom of the 
hierarchy of society.

It was the Coleman Report (1966) which helped start a 
debate about the underlying ideology of the education 
system. Coleman's report was a huge study and its 
findings caused a great deal of surprise. He found 
that many students particularly blacks and other 
economically disadvantaged groups were not benefiting 
from the investment in education despite the fact that 
there were plenty of resources invested in their 
schools. The question arises that if it is not a lack 
of monetary resources, then what is the reason for the 
lack of participation and success of many in the 
system? This immediately opens up the whole question 
of the ideological assumptions of meritocracy in 
education and society. If the basic ideological 
assumption regarding schooling was false then many are 
being misled into believing that the school could be 
their pathway to a better life.

Questioning the basic ideology of the system leads to 
questions concerning a system that does not value 
different types of cultures. It is time to acknowledge
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the fact that cultural differences between groups have 
been used to legitimize injustices. In countries such 
as South Africa, ethnicity was used to justify the 
ideology of apartheid. In Ireland, the cultural
differences of the travelling community are used for a 
variety of discriminatory practices. For this reason 
some individuals motivated by a genuine concern to 
combat right wing ideologies concerning superior 
cultures have tended to promote universalistic 
standards that seek to treat everyone as equal and deny 
cultural differences. But in education the culture of 
the school may well be more in keeping with the 
ideology of dominant groups. In such a situation to 
deny the existence of cultural differences can
facilitate discrimination by ignoring the advantages 
that those of the dominant culture and ideology have 
over subordinate groups. The analysis of conflict
theorists has shown the link between formal education 
and the cultural and social reproduction of society 
with all its inequalities and continuing injustices. 
For this reason these theories are invaluable in 
informing educators who seek to use education as an 
agency for the transformation of society.

These theories inevitably lead to the question of 
ideology and its role in the maintenance of society as
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it currently exists. Conflict theories of education 
can inform those involved in education of both the 
possibilities of utilizing education as a means for 
creating a more just society and the danger of allowing 
education to become an institution that also helps to 
maintain what Gramsci calls the hegemony of the 
dominant class. As Apple states

... The overemphasis on the individual in our 
educational, emotional and social lives is 
ideally suited to both maintain a rather 
manipulative ethic of consumption and further 
the withering of political and economic 
sensitivity. (Apple, 1979; P.10).

Education is often claimed to be a neutral in political 
terms. Conflict theorists show this is just not true. 
The ideas that we take for granted regarding the 
'neutral' content of the curriculum are part of the 
ideology of education that thereby legitimize, what 
Bourdieu calls 'symbolic violence.'

The failure of the education system to achieve many of 
its aims as set out by the functionalists has been 
highlighted in the large number of pupils who leave the 
system without completing second level education. Even 
the basic concept of meritocracy which in itself 
promotes inequality has not been achieved in practice. 
The inequalities which are ingrained in society cannot
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be relieved by simply aiding disadvantaged pupils. The 
structural inequality of society inevitably leads to an 
analysis in terms of conflicting interests and social 
justice.

In recent times there is a new emphasis from those on 
the right on the need for education to tailor its 
curriculum to the needs of industry. There can be no 
doubt that in times of mass unemployment educators are 
under enormous pressure to succumb to the pressure of 
politicians who seek to blame the school for society's 
failure. Furthermore adult educators are under 
pressure to participate in programmes that are an 
extension of the formal education programme with its 
emphasis on individualism. This philosophy is one that 
views education as a commodity. Individualism is 
promoted with all its selfish acquisitive features. If 
the individual fails he/she is at fault.

Conflict theories of education help to strip off the 
facade of neutrality that the school portrays. These 
theories reveal that the school is part of a larger 
system rooted in an unequal and unjust economic order.
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1.4 Conclusions

In this chapter, the ideological bases of the dominant 
sociological views of education have been revealed. 
The notion that the education system is neutral and 
interested in only promoting neutral knowledge has been 
challenged. The meritocratic ideology of the West, 
combined with an extreme form of individualism is still 
dominant in our education system. We have seen that in 
the late 1960's this ideology was challenged and since 
then much useful insight into what actually happens in 
school has been gained by those who have denied the 
validity of a consensual theory of schooling. These 
theories insist that conflict and contestation occur in 
school. Those who are in control seek to deny the 
right of subordinate groups to validly contest the 
abuse of such power.

There has been a great deal of reference to ideology. 
In the next chapter we shall attempt to provide a more 
complete theoretical examination of concepts such as 
ideology, and hegemony. The important question of the 
individual's ability to take control of his/her reality 
and seek to change for the better his/her position. 
This means looking at philosophical issues concerning 
our ability to constitute our own reality. If as some
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If as some suggest that our reality is dependent on our 
relationship with the economic system, can we as 
teachers and students engage in emancipatory pedagogic 
action? Central to the question of whether or not 
schooling helps to perpetuate and reproduce dominating 
ideologies is the issue of human agency. Exploring 
these issues will enable us to understand how schooling 
can act in ways which confirm the dominant ideology and 
it can offer insight into how education can become a 
force that will emancipate both those who are dominated 
and those who dominate.

-30-



CHAPTER II

IDEOLOGY

2.1 Introduction

Adult education cannot be looked at in isolation from 
the formal education system. Much of the work of adult 
educators is concerned with the 'failings' of the 
school system. We suggest here that the reason why so 
many people get little out of the formal education 
system is because of its ideological basis. This 
ideology is based on competitive individualism. Those 
who do not 'measure up' in the school are 'cooled out'.

An analysis of ideology will provide us with a 
conceptual framework by which we can evaluate our 
educational system and the theories and criticisms put 
forward by a variety of thinkers who are dissatisfied 
with the current paradigm. In order to develop 
strategies for emancipatory pedagogies, as adult 
educators, we need to be aware of what those who quit 
school early have been through.
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Ideology

The term ideology is used in a variety of contexts. The 
word itself in its modern meanings originated during 
the French Revolution where a centre of revolutionary 
thought was founded and located in the Institut de 
France. To this group of people the term ideology was 
first applied.

We have seen in the previous chapter that educational 
policy has been shaped within the context of the social 
and political views that are dominant at a particular 
time. In this sense educational policy has been 
ideological. Indeed education is often seen as a 
crucial means of disseminating values. We have only to 
examine how the Catholic Church has fiercely resisted 
attempts to dilute its power in the Irish educational 
system to highlight the importance many attach to 
schooling as a means of maintaining power and 
influence. We may feel that as we mature we can 
reassess and even abandon the ideologies that have 
influenced us as students. We may decide to leave the 
church and develop new ways of seeing our reality. Yet 
in subtle ways the ideology we think we have abandoned 
can influence us. We may hear a church bell and recall 
something a priest said to us in school. We may pass a 
school and feel guilty about not fulfilling the



expectations that a teacher had for us. In many subtle 
ways old ideologies linger and become part of our 
common sense view of the world. An examination of what 
ideology is and how it operates is required to 
understand how it can influence us. The concepts we 
use influence how and with what degree of 
sophistication and innovativeness we comprehend reality 
and challenge ideas that empower a few but enfeeble 
the many.

It is Marx and the Neo-Marxists who have developed the 
concept of ideology most clearly.
Raymond Geuss states:

The very heart of the critical theory of 
society is its criticism of ideology. Their 
ideology is what prevents the agents in 
society from correctly perceiving their true 
situation and real interests; if they are to 
free themselves from social repression the 
agents must rid themselves of ideological 
illusion. (Geuss 1981 P.2-3).

The word ideology may be used in a descriptive 
sense.
As Geuss says:

In this broad and rather unspecific sense of 
ideology every human group has an ideology - 
the agents of any group will have some 
psychological dispositions, use some 
concepts, and have some beliefs. (Ibid. P.5).
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In order to describe the group's ideology in this sense 
it is necessary to describe the areas of diversity and 
conflict as well as the shared values. This sense of 
ideology is non-evaluative and non-judgmental.

Yet another way of looking at agents' beliefs is 
attributed by Geuss to Habermas. Agents' beliefs can 
be subdivided into ideologies on the basis of their 
content e.g. religious or economic belief, and they can 
be classified according to their functions i.e. the way 
they influence action. Often there is a close 
relationship between these two senses but Geuss states 
that the distinction is important.

... It is important to retain the distinction 
because some of the most interesting cases 
will be ones in which there are significant 
differences between the manifest content of 
the beliefs in an ideology and their 
functional properties - a set of 'religious 
and
philosophical1 beliefs about the nature of 
the goods may actually serve to regulate 
economic and political transactions. (Ibid.
P.9) .

In schools religious beliefs can be used by teachers to 
maintain order and discipline. A teacher may have no 
belief in God but use symbols and religious beliefs to 
frighten and subdue pupils. In order to get pupil's 
attention it is common in some religious schools to 
start the class with a short prayer. This has the 
effect of quitening the pupils and at the same time it
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appears to be a sincere expression of the religious 
ideology of the school.

Using this view of ideology it is possible to see how a 
philosophy of education may serve economic interest in 
a functional manner. A group may also have an ideology 
in the sense of a 'world-view. ' In this sense there 
are certain views that are widely shared among the 
agents and these views are of particular importance to 
the group.

In Chapter One, we saw how those who wrote about and 
controlled the education system had a 'world view.' 
Durkheim, Parsons, Merton and others had a definite 
view of what society should be like. Education was a 
means of achieving this world view. In general the 
world view that has been disseminated in America has 
been very influential in the West. Furthermore its 
emphasis on the freedom of the individual has been 
consistent with the views of Christian Churches which 
emphasise the importance of each individuals' 
salvation. Competitive individualism and meritocracy 
are ideological view points that are part of the 
capitalist world view.

It is, perhaps, ideology in the pejorative sense that 
we most often see used in Marxist theories. In this
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sense agents are perceived as suffering from a state of 
false consciousness. They are deluded about their
interests, their society and their position in it.

Geuss puts forward three situations which result in a 
form of false consciousness.

a. A form of consciousness is ideologically 
false by virtue of some epistemic
properties of the beliefs which are its 
constituents;

b. A form of consciousness is ideologically 
false by virtue of its functional
properties;

c. A form of consciousness is ideologically 
false by virtue of some of its genetic 
properties.

There are many examples of forms of consciousness that 
can be described as ideological under category (a) 
above. If a value judgment is presented as a statement 
of fact it is ideological. Schools may for example 
insist that female pupils wear skirts and not trousers 
on the grounds that it would be less feminine if a girl 
wore trousers. This value judgment can be presented as
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a fact to justify it, and would therefore be 
ideological. Again if the interest of a subgroup is 
presented as being the interest of the entire group 
then this is ideology. The use of self-fulfilling 
beliefs to justify action which would otherwise not 
happen is a form of false ideology.

Geuss describes forms of consciousness that are 
ideological by virtue of the function these play "in 
supporting, stabilizing or legitimizing certain kinds 
of social institutions or practices." The schools 
support for the ideology of meritocracy would be an 
example. This is similar to the view that Gramsci has 
of hegemony. Geuss also points to false forms of
consciousness which serve to mark social contradictions 
an ideology.

The third category of false consciousness above is one 
that is false by virtue of its genetic properties. 
Geuss suggests this can occur where a person adopts a 
habit but the agent is unable to acknowledge the
reasons or motives for the habit.

This presumably means if the agent had to
recognise and acknowledge that these were the 
motives, they would thereby be no longer 
motivated as strongly as they were to
continue to accept the ideology, but they 
would see that there was no reason for them 
to accept it. (Ibid. P.21).
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A Career Guidance teacher might for example tend to 
encourage boys more than girls to take higher level 
mathematics without reflecting on the implications of 
this habit. These then are three categories of ideology 
in the pejorative sense by which we may criticise a 
form of consciousness because, as Geuss states;

...it incorporates beliefs that are false or 
because it functions in a reprehensible way 
or because it has a tainted origin. (Ibid.
P. 21).

It is in this pejorative sense that the term ideology 
is most often used in theorising on the link between 
education and society. Bowles and Gentis (1976) 
suggest education and society function in a 
deterministic fashion. The economic base and the 
individual1s relationships to it determines what type 
of education the individual receives. Ironically the 
working-class are propping up a system that 
discriminates against them and their children. School 
helps to reproduce the system with its inequality. The 
failure of the working class to see this, is an example 
of what Marx means by the sense of false consciousness 
of the working class that is induced by the dominant 
ideology.
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Althusser sees schools as performing a crucial role as 
part of the ideological repressive state apparatus. He 
identifies other crucial institutions to be the family, 
the legal system, the church and trade unions. All of 
these are utilized by the state to maintain the
capitalist system. However in Althusser's view the
individual is very passive. He denies that the
individual can overcome the ideological values that 
have penetrated his/her consciousness.

More recent Neo-Marxist writers have emphasised the 
resistance of individuals and dominated groups to the 
dominant ideology. We shall examine their contribution 
to the understanding of what schooling does and its
role in reproducing dominant ideologies. Michael Apple 
for example acknowledges the power of ideology but he 
warns that taking too great a deterministic view is in 
fact "an aspect of an effective dominant culture". 
(Apple 1979 P.161).

In the next section of this chapter we shall engage in 
a debate with many thinkers on the issue of whether or 
not the individual is a free agent capable of 
constructing his/her own reality or whether or not the 
individual is trapped in a world where super-structures 
and dominant ideologies mean that schooling will simply
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maintain and legitimize the power of the dominant over 
the dominated.

2.3 Hegemony and Human Agency

It was the Italian Marxist Antonio Gramsci who 
developed the concept of a dominant ideology. Marx had 
spoken of ideology as false consciousness.

The ideas of the ruling class are in every 
approach the ruling ideas; i.e the class 
that is the ruling material force of society 
is at the same time its ruling intellectual
force. . so that the ideas of those who lack
the means of mental production are on the 
whole subject to it...
(Marx and Engles 1976 PP 59-60).

From this concept of a dominant ideology Gramsci 
developed his theory of hegemony.

The ruling class maintains its position in two ways, 
through domination/coercion and through intellectual 
leadership.

As Feraia states:

Social control, in other words, takes two 
basic forms: besides influencing behaviour
and choice externally through rewards and 
punishments, it also effects them internally 
by moulding personal convictions into a 
replica of prevailing norms. (Femia 1981 
P.24)
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Gramsci maintained that 'civil society' was the means 
through which hegemony was achieved. While there are 
various interests in society, it is possible for a 
dominant ideology to become so powerful that it can 
successfully counteract any disruption from conflicting 
interests. The ideas of the dominant class are 
disseminated by a wide variety of bodies such as 
schools, the media, the legal system etc. Gramsci was 
concerned with why people consented to accepted views 
that clearly were not in their interest.

Civil society then is the site where tensions between 
various subgroups, relating to economic, political and 
ideological matters are resolved. The relationships in 
civil society are ones of power just as much as are the 
more overtly coercive forces of the state.

Education is an important part of civil society and in 
Gramsci's view it is used to maintain an ideological 
control of the working class.

Louis Althusser believes that the individual is 
constituted by ideology. Abercrombie et al. point out.

For him, therefore, ideology works by 
constituting individuals as subjects of the 
social structure, as subjects that bear
functions within that structure, while
apparently giving a unique individuality to
each subject: 'the individual is
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interpellated as a free subject in order that 
he shall submit freely to the commandment of 
the Subject i.e. in order that he shall 
freely accept his subjugation (Althusser,
1977, P.169 original emphasis). (Abercrombie 
et al P.22)

Althusser's view is that the individual is moulded by 
ideology which at the same time conceals this fact from 
the individual.

Althusser's work is a useful reminder of how difficult 
it is to bring about change. Education in his view 
will not bring about social change. Yet his analysis 
underestimates the struggle of individuals and groups 
everywhere to overcome harmful ideology and to advance 
social justice.

Humanist Marxists such as Gramsci, Lukas and Sartre 
have a different view of the individual. Gramsci's 
view on the role of ideology greatly influenced 
Althusser. Both share common ground on the role of 
ideology in maintaining the capitalist system. But 
Gramsci's view of the individual as being capable of 
acting as a free agent is anathema to Althusser.

Gramsci's view of human nature therefore is essentially 
more optimistic and philosophical than Althusser's. He 
emphasises both the constituted and the constitutive 
aspects for human agencies of change in Marx's work.
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Humanist Marxists are against any deterministic or
functionalist account of the social world. As Femia 
states:

Underlying Gramsci's entire critique was his 
desire to restore the possibility of 
conscious, creative human activity in the 
historical process. On the most fundamental 
level, he took issue with the passive 
materialism of the scientific Marxists. For 
Gramsci the human mind is neither a mere 
network of physical components and a process 
nor an inert receptacle of sense impressions; 
it is an active, transforming agency. (Femia, 
1981 P71) .

Gramsci was very influenced by Marx's critique of 
Feurback. In his "Eleventh Thesis on Feurback" Marx 
states.

...the philosophers have only interpreted the 
world in various ways; the point is to 
change it. (Cited in Gouldner 1980 P. 33).

Gramsci, therefore, is a believer in praxis, that is 
reflection and action aimed at bringing about the 
revolutionary state.

The Marx that Gramsci emphasises is the Marx who 
emphasises the humanity of the individual, i.e. the 
ability of the individual to act freely.

Gramsci was very active in politics and clearly 
believed in struggling to win the support of the people
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and to make the proletariat aware of the false ideology 
that was deceiving them.

It is the theory of Praxis which contributes to 
emancipation that Gramsci, Sartre and other humanist 
Marxists believe in. This is why Gramsci writes about 
education and the role of intellectuals. He sees 
education as an area in which the different interests 
of the classes can be contested. Gramsci places great 
emphasis on culture, ideology and politics. His 
concerns with these issues reflect his belief in the 
creative possibilities of the individual. This too is 
the concern of adult education.

Pierre Bourdieu the French Socialist was originally 
viewed as a structuralist but his work has advanced 
beyond this position. Certainly his analysis has 
moved from analytical models constructed from cultural 
rules that are said to govern our behaviour to "an 
emphasis upon the generation and pursuit by actors of 
strategies" (Jenkins P.45).

In his epistemology, both structuralism and 
existentialism (i.e. objectivism and subjectivism) have 
something positive to offer in our understanding of 
reality. Social life is too fluid to be governed in a 
deterministic way. Yet each of us is moulded by the
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capitalist system which dominates our lives. It is 
wrong to view conscious intentions as a sufficient 
explanation for what people do.

It is this attempt to tread a dialectical 
middle way or third path between the theses 
and antitheses of objectivism and 
subjectivism that distinguishes Bourdieu's 
project. (Jenkins P.51).

Bourdieu focuses on the visible world of practice. He 
attempts to build a theoretical model of social 
practice and to take into account the wider patterns of 
social life. In Bourdieu's view while the practice of 
doing is not wholly organised it is not just random or 
accidental.

There are two sides to this practical sense 
the first of which is the necessity imminent 
in the social world. This can be
interpreted-in-part as a restatement of 
Marx's adage that, although men make their 
own history they do not do so in 
circumstances of their own choosing. It is 
also, however, a comment upon the fact that 
actors do not just confront their current 
circumstances. They are an integral part of 
those circumstances. Within them they have 
grown up, learning and acquiring a set of 
practical cultural competencies, including a 
social identity, the sense of the position 
one occupies in social space - which renders 
them largely incapable of perceiving social 
reality in all of its arbitrariness, as 
anything other than the way things are, 
necessary to their own existence as who they 
are. (Jenkins P.70).
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Generally, people take their social world for granted. 
Freire in this analysis of people's acceptance of their 
reality stated;

The peasant begins to get courage to overcome 
his dependence when he realises that he is 
dependent. Until then, he goes along with 
the boss and says 'What can I do? I'm only a 
peasant. (Freire 1972 P.37).

Learning the practices of our culture begins in 
childhood, in the home and later in the school. 
Certain practices become 'second nature' to us. 
Grarasci also refers to the manner in which certain 
views are seen as "common sense". These views are 
seldom examined critically.

Individuals may flatter themselves that they are 
rational and in control of their world. This Bourdieu 
claims is an illusion. The individual is constrained 
by dispositions which he/she has learned consciously 
and unconsciously. He is very critical of the 
education system which he feels helps maintain the 
hegemony of the dominant class.

Bourdieu's emphasis on the use of language to create 
the subject is an important reminder for educators of 
the importance of language in validating each 
individuals' own self-esteem. Too often in school the 
culture of the dominant groups is the only culture
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validated. Consequently those who are alienated turn 
to more extreme forms of culture to express their 
revolt. Often they turn to violence and nihilism as 
the only way they can express their anger at their 
isolation.

Michael Foucault is sometimes categorised as a post­
structuralist. Unlike leading post-modernists such as 
Jacques Derrida, Foucault's position on the idea of the 
'subject' and agency is more like that of humanists 
such as Freire or Habermas. In an interview he stated.

My role - and that is too emphatic a word - 
is to show people that they are much freer 
than they feel, that people accept as truth, 
as evidence, some themes that have been built 
up at certain moments during history and that 
this so-called evidence can be criticized and 
destroyed. To change something in the minds 
of people - that's the role of an 
intellectual. (Ball,s, 1992 P.2).

For Fourcault the subject is dominated by structures, 
but with knowledge, it is possible to 'deconstruct' the 
power systems and the interests that lie behind them. 
Foucault recognises that for many it is very difficult 
to 'deconstruct' these structures because many people 
service their interests. We shall return to Foucault's 
concepts of power, discourse and language when we 
examine in some detail the way in which the school can 
act as a structure for cultural domination. His work
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is consonant in this respect with the work of Bourdieu 
and Bernstein. Henry Giroux supports the view that 
human agency can act to create a more just society. He 
acknowledges the difficulties of countering a dominant 
culture but he feels radical teachers can engage in 
emancipatory pedagogic action.

It is precisely because there is room for 
struggle and contestation in schools around 
culture and ideological issues that 
pedagogues can be developed in the interest 
of critical thinking and civic courage. 
(Giroux and Aronowit3 1986 P.133).

Paulo Freire in his writing clearly sees the individual 
as being capable of transforming his/her reality 
through reflection and action. In Pedagogy of The 
Oppressed (1972) and in Cultural Action for Freedom
(1970) he outlines his belief in the individual's 
ability to reason, reflect and to transform the world. 
In this sense Freires view of people is, like Sartre's 
essentially optimistic. He would therefore profoundly 
disagree with Althusser's view of the individual.

To deny the importance of subjectivity in the 
process of transforming the world and history 
is naive and simplistic. It is to admit the 
impossible: a world without men (Sic)
(Freire 1972 P.27).

Freire's view belongs to a philosophical, humanistic 
tradition. Like Foucault he believes that true 
knowledge can allow the subject to reveal the
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oppressive forces of structures which dehumanise. 
Freire however does not underestimate the difficulty of 
transforming relationships that cause domination. 
Freire seeks through an educational process involving 
dialogue to transform the world. This involves the 
process of conscientization.

'Conscientization' is viable only because 
men's consciousness, although conditioned, 
can recognise that it is conditioned. This 
'critical' dimension of consciousness 
accounts for the goals men assign to their 
transforming acts upon the world. (Freire 
1972b P.54).

In this section we have engaged in a dialogue with 
philosophers who have divergent views concerning the 
individuals ability to transform his/her ability. 
There are those like Athusser who see education as a 
repressive force which helps the state maintain the 
existing hegemony. Others like Habermas, Gramsci and 
Freire believe that individuals can transform their 
world by reflection and action. Adult educators have a 
tradition of supporting the view that individuals and 
groups can transform their reality. This involves 
coming to a critical awareness of how their reality has 
been constructed and taking action based on this 
knowledge to bring about change.
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The ideology of the formal school means that it is 
unlikely to be a site in which teachers and pupils will 
engage in the creation of a new more just consensus.

2.4 Knowledge

The knowledge that is deemed valid by society is a 
powerful influence on our subjective interpretation of 
ourselves and society.

School knowledge is sanctioned and selected by those 
who control this system. Blum (1971) argues that if 
objective knowledge is taken to mean knowledge of a 
reality, independent of language or knowledge of the 
world which is independent of the observers procedure 
for finding and producing knowledge, then there is no 
such thing as independent knowledge. We can argue that 
all knowledge is socially constructed and ideological.

The individual student attempts to make sense of 
his/her objective reality by utilising the knowledge 
which is presented to him/her by the school curriculum 
as objectively true. If the 'legitimate1 knowledge 
presented is uni-directional then it helps cement the 
existing ideology of the system. Whitty (1985) 
suggests that what teachers teach is not knowledge but 
'preferred discourses'. He draws on the work of
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Michael Foucacelt and suggest that the radical teacher 
should try "to denaturalise various discourses rather 
than to endlessly validate them by a complicity with 
the unspoken norms a powerful state". (Whitty 1985, 
P.37). Gorbutt (1972) calls for recognition of the 
social origin of all knowledge.

The work of Berger and Luckmann argues for 
the recognition of the social origin of all 
ideas. Knowledge at all levels, common 
sense, theoretical and scientific, thereby 
becomes thoroughly relativised and the 
possibility of absolute knowledge is 
denied.... Berger and Luckmann argue that all 
knowledge is socially constructed and 
ideological. (Gorbutt 1972. P.7).

What is defined as knowledge is therefore the subject 
of inquiry. Gorbutt outlines the implications of this.

It is not surprising that treating knowledge 
in this way has excited more than a ripple of 
interest, particularly amongst philosophers 
of education, for the worthwhileness of 
particular educational activities can no 
longer be justified in absolute terms once 
the social basis of such justification is 
recognised. The apparent self-evident
justification for education into particular 
forms of knowledge is laid bare as on 
ideological statement. (Ibid. P.3)

We have seen earlier that presenting a value statement 
as if it was a fact is a form of ideology. Young
(1971) suggests that those in positions of power will 
attempt to define what is to be taken as knowledge, how 
accessible to different groups any knowledge is, and
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what are the accepted relationships between knowledge 
areas and between those who have access to them and 
make them available. Because there are so many value 
judgments in deciding on the school curriculum, it 
inevitably is ideological.

In subjects such as history, music, literature, the 
curriculum generally ignores the contribution of the 
working-class. The curriculum therefore is another 
means by which inequality is reproduced.

2.5 Conclusion

Chapter II has have examined the nature of ideology and 
questioned the ability of education to bring about just 
social change because of its ideological base. We have 
also engaged in a dialogue with many thinkers 
concerning the ability of human beings to transform 
their world, as radical educators would wish to see 
shaped. In the next chapter informed by this analysis 
of ideology, an analysis of how and why the school 
fails to value the culture of working class students 
and so helps to perpetuate inequality will commence.
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CHAPTER III

LANGUAGE, POWER AND SCHOOLING

The limits of my language are the limits 
of my world.

Wittgenstein.

When I use a word, said Humpty Dumpty to 
Alice, it means whatever I say it means.

Lewis Carroll.

In this Chapter we shall commence our detailed 
analysis of how inequalities can be perpetuated 
through schooling. We shall start by looking at the 
role of language in cultural reproduction. We start 
with language because it is central to what it is to 
be human. Through language we can discover
knowledge which can emancipate us from the chains of 
ideologies and the prejudices of the past and 
present.

Educators recognise that linguistic ability can 
bestow power on the individual. Of course history 
teaches us that because language bestows power it 
can also result in domination.

All kinds of power are directed mediated 
or resisted through language. For most 
everyday human purposes, power is exerted 
through verbal channels! Language is the 
vehicle for identifying, manipulating and
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changing power relations between people.
(Corson 1991 P.231)

Many adults suffer oppression simply because their 
language is deemed inappropriate. In a recent radio 
programme^ a young travelling person told how she 
was able to get her hair styled in a particular hair 
salon because she could imitate the speech pattern 
of the settled community. When she later met her 
friends they asked her where she got her hair done. 
She told them and they went to the same shop. They 
were thrown out because the interviewee said they 
couldn’t speak like settled people.

We shall see that in a modern capitalist democracy 
language is still used to differentiate and to help 
select those who will benefit from schooling.

Basil Bernstein has developed sociolinguistic 
theories over the last thirty years. As a teacher 
in the 1950's he was aware of the discrepancy 
between the form of communicative practice that was 
required by the school and the form of communication 
which working class pupils engaged in. Bernstein 
feels that working class pupils are at a 
disadvantage in school because the school does not 
accommodate the different codes of communication 
exhibited by working class pupils. He rejected the

Talking proper. The story of accents. 
Broadcast by RTE Radio 1 24.8.94
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discredited IQ theory which he saw as being culture 
bound.

My first studies attempted to show that IQ 
was not responsible for these forms of 
communication. Accordingly I carried out 
a number of studies in which I compared 
the test results of so called non-verbal 
and verbal IQ tests given in a group 
situation to middle class and lower 
working-class boys (Berinstein, 1958, 
1960). The results showed quite clearly 
that within the lower working-class group 
of boys the higher the scores on non­
verbal test the greater the difference 
between the scores of the two tests. That 
is, the verbal scores tend to cluster 
around the mean of the the test, whereas 
the non-verbal scores were distributed 
across the full range of the non-verbal 
test, with a pronounced clustering at the 
higher scores. (Bernstein 1990 P.94-95).

Bernstein, therefore exposed the inconsistency of IQ 
tests that failed to take account of the different 
cultural background of the pupils. The theory that 
Bernstein has developed has also attracted a great 
deal of criticism. He claims his detractors have 
wrongly interpreted the theory. In developing his 
theory Bernstein has been influenced by Durkheim, 
Mead and Marx.

Although, initially the thesis appeared to 
be concerned with the problem of 
reducibility, the problem was embedded in 
and was stimulated by the wider question 
of the relationships between symbolic 
orders and social structure. The basic 
theoretical question .. . was concerned 
with the fundamental structure and changes 
in the structure of cultural transmission. 
(Bernstein 1971, P.139).
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Bernstein has been accused of being deterministic 
because of his reference to the economic base as the 
key factor in determining power relationships.

He differentiates between language and speech codes.

Language is a set of rules to which all 
speech codes must comply, but which speech 
codes are realised is a function of the 
culture acting through social
relationships in specific contexts. (Ibid. 
P.141).

This quotation highlights a key concept of 
Bernstein's, namely the idea of speech codes. 
Bernstein argues that socialisation orientates 
children towards specific speech codes. Again in 
keeping with the Marxist theory he emphasises the 
formative influence that a person's social class has 
upon the procedures of socialisation.

The class structure influences work and 
educational roles and brings families into 
a special relationship with each other and 
deeply penetrates the structure of life 
experiences within the family. The class 
system has deeply marked the distribution 
of knowledge within society. (Ibid. 
P.149).

He argues that the class system has influenced the
social distribution of knowledge. Most people he
argues have not been socialised into 'knowledge at 
the level of the meta-language of control and
innovation'. (Ibid. P.14)
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In fact he argues that most people have been 
socialised into knowledge "at the level of context- 
tied operation".

Bernstein distinguishes between universalistic and 
particularistic orders of meaning. Universalistic 
meanings require principles to be made 
linguistically explicit. Particularistic orders of 
meaning are meanings in which principles are 
linguistically implicit. In terms of schooling, 
knowledge has universalistic meaning. As the term 
implies universalistic meaning is less tied to a 
given context whereas with particularistic meaning 
much of the meaning is embedded in the context. 
Bernstein suggests that only those who have shared 
a similar contextual history can understand fully 
the meanings. This contrasts with universalistic 
meanings.

Where meanings are universalistic they are 
in principle available to all because the 
principles and operations have been made 
explicit and so public. (Ibid. P142).

The central point of Bernstein's thesis is that 
forms of socialisation orient children towards 
speech codes which control access to meanings that 
are relatively context-tied or context-independent. 
Working class children are oriented towards speech 
codes which are relatively context-tied. Bernstein 
defines the term code.
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A code is a regulative principle, tacitly 
acquired, which selects and integrates 
relevant meanings, forms of realisations, 
and evoking contexts. (Bernstein 1990 
P.101).

He is not concerned with differences in vocabulary 
or verbal skills. His interest is in the systematic 
ways of using language.

Restricted codes are more tied to a local 
social structure and have a reduced 
potential for change in principles. Where 
codes are elaborated, the socialised has 
more access to the grounds of his own 
socialisation, and so can enter into a 
reflexive relationship to the social order 
he has taken over. Where codes are 
restricted the socialised has less access 
to the grounds of his socialisation and 
this reflexiveness may be limited in 
range. One of the effects of the class 
system is to limit access to elaborated 
codes. (Bernstein 1971 P. 143).

Bernstein argues that the speech of working-class 
children represents a restricted code. Many working 
class people live in communities that have a strong 
sense of shared values and norms which are taken for 
granted by those who grow up in this culture. It is 
unnecessary for working class children to verbalise 
why certain things happen in their community because 
everyone in the community understands why. If other 
people had access to the context, they too would 
understand the situation without the necessity of 
expressing it in universalistic terms. On the other 
hand middle class children tend to use an elaborated



The writer Roddy Doyle has captured this richness of 
Dublin working class language in his novels.

The consequence of the school's failure to 
acknowledge the culture of working class pupils 
inevitably means that many will find school an 
unhappy experience and leave it at an early stage.

David Corson states that language is essentially 
powerless on its own.

It is people who have power to use 
language in various ways; it is people who 
give discourse its form and make 
judgements about the status of various 
texts; and it is the situations in which 
people have power and are using language 
to serve some potent purpose that gives 
language a power that it lacks when it is 
without such precise contexts. (Corson 
1991 p.234).

Corson makes the point that the powerful use 
language to legitimate their position. Popular 
television satires like 'Yes Minister' can reveal 
the pretensions of such powerful figures by placing 
their language into situations that are subtly 
removed from the settings that are normally 
powerful.
As Corson says.

In short the development of particular 
forms of language meets the needs of the 
powerful and depends upon a particular 
exercise of power through discourse 
practices. (Ibid. P.234).
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For Corson language is the vehicle for power 
distribution through education. Schools have the 
power to decide what language is appropriate or 
legitimate. The school through its formal and 
hidden curriculum disseminates ideas about gender 
roles, status and legitimate knowledge etc. The 
school can use sanctions to support its cultural 
views.

This pervasive influence is
institutionalised in education, it comes 
from the power that social institutions 
like education has to do things which 
individual human beings could never do. 
For instance, education has the power to 
enforce its linguistic demands by 
excluding dissenters, by rewarding 
conformity, by pillorying deviation and by 
sanctioning the ’legitimate’. (Corson 
1991 P.236).

What Corson is saying is that schools can dominate 
and disempower individuals whose cultural norms are 
not in accord with those of the school's. Corson 
cites Ederman's (1984) observation that;

Human beings often rationalise and call 
this reasoning; they distort through 
language and call this creative and 
original description; and they repress 
others through language and call this 
'being helpful'. The counselling 
profession seems especially adept at these 
practices. (Ibid. P.237).

Teachers often use pejorative 'labels' in school to 
describe students who are not in accord with the 
school's norms. Such use of language is an example 
of an exercise in power by empowered professionals.
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When the professional teacher uses power in this 
fashion it serves to repress other individuals' 
values.

But in the hands of the empowered
professionals the terms and the categories 
that they create become tools of power
that shape and repress other people's
destinies and legitimise professional 
value systems: the language becomes
powerful in ways that the study of
education itself still leaves untheorised. 
(Ibid. P237).

Bourdieu criticises traditional structuralist 
linguists because he claims they consider language
as no more than 'an object of contemplation rather

/
than as an instrument of action and power.
(Bourdieu, 1991 P.37)

In agreement with Corson, he argues that the power 
of speech resides not in the language but in the 
social context of the language. Bourdieu develops 
his argument concerning the ideological use of 
language with his theory of cultural reproduction.

What is particularly remarkable about 
Bourdieu, besides the clarity and 
consistency of his criticism of the 
dominant tradition in language study, is 
that he proposes a coherent alternative 
approach....He proposes a new basis for 
the understanding of language as a means 
of symbolic power. He rigorously
demonstrates the symbolic relationship 
between language and social life. (Goke- 
Pariola, 1993, P.221)

Bourdieu has developed a number of special terms to
describe his theory such as Habitus and field.
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helps to create'. (Goke-Pariola,
1993, P.222).

For Bourdieu linguistic signs are meant to be 
understood as signs of wealth, authority and
'intention to be believed and obeyed'.

Working class pupils must struggle to acquire the 
linguistic habitus of the school which is consonant 
with the habitus of the middle classes.

Social Justice and Language

The analysis of Bernstein, Bourdieu and other post 
structuralists such as Focault have given us a 
valuable insight into how language is used to 
maintain power and to deceive. Social justice is of 
prime importance to those who follow in the 
tradition of adult educators such as Freire, Horton 
and Cody. Many traditional accounts of social 
justice focus on the rights of the individual. 
David Corson argues that

Considerable room must be left for 
collectivist accounts in any discussion of 
social justice and language if we are to 
give sufficient recognition to the most 
obvious feature of language itself. Its 
essential role in allowing and promoting 
communicative interaction between social 
groups of two or more people. (Corson 1992 
P.182-83).

Habermas's consensus theory of justice is a 
collectivist theory. Social arrangements are just 
in Habermas's view if all people with an interest,
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under ideal conditions of debate and negotiation 
agree that they are just.

Communication only genuinely occurs where 
each of the parties not only gives meaning 
to their own behaviour but understands or 
seeks to understand the meaning the other 
gives. Each person places themselves in 
the position of the other person. Such 
sharing of meaning can only be 
accomplished where language develops to 
the point of prepositional or syntactic 
differentiation (Habermas 1987:5) and thus 
become truly symbolic in character. 
(Waters 1994, P.24).

Habermas is distrustful of social institutions. 
Even benign institutions can become dysfunctional. 
As society becomes more complex, systems of 
institutions steered by money and power develop. 
More people become involved with one another without 
sharing a common culture of the same "lifeworld". 
In order to function the 'lifeworld' must be made 
more and more rational. Only by rational discussion 
do we agree on how things should be carried out.

In the view of Corson.

Habermas formulates a theory of 
communicative competence as a basis for 
social analysis. He identifies the
possibility of an ideal speech situation 
in which there are no external constraints 
preventing participants from assessing 
evidence and argument. (1992, P.190).
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Under the ideal speech situation when one person 
says something to another, the second person is able 
to make the following claims:
1. What is said is offered as a meaning that can 

be understood.
2. That the facts offered are true.
3. The speaker is justified in saying what is

said.
4. The speaker is sincere.

In this ideal situation abuse of power is eliminated 
as much as possible. Individuals are encouraged to 
take part in discussions.

The norms of the ideal speech situation 
create a setting of reciprocity, in that 
each participant has the right to claim 
that others take account of his or her 
interests while a reciprocal obligation 
exists for him or her to do likewise. The 
outcome is a conception of justice that 
expresses the interests of all to the 
extent that they are compatible with one
another. (Corson 1992 P.190).

This ideal form of communication is a goal that all 
educators should aim for. It is particularly 
relevant to adult Educators who seek to identify 
with groups who traditionally have not been listened 
to, such as disabled people, women, unemployed 
people, and people trapped in poverty. In this 
system of education, mutuality should prevail and as 
Freire suggests the teacher also learns from the 
pupil.
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Habermas is attempting to construct a consensus in 
which all can be a part. In such a consensus 
respect for other's culture and views is essential. 
This thesis takes the view that Habermas's 
theoretical framework is an important step forward 
in that it attempts to remove ideological view 
points from the process of reaching a consensus.

Michael Foucault places discourses at the centre of 
his analysis. For Foucault language itself is not 
the source of power, rather it is the context in 
which the words are used. Words have different 
meanings in different contexts and when used by 
different institutions.

As Ball states;
Discourses constrain the possibilities of 
thought. They order and combine words in 
particular ways and exclude or displace 
other combinations. However, in so far as 
discourses are constituted by exclusions 
as well as inclusions, by what cannot as 
well as what can be said, they stand in 
antagonistic relationship to other 
discourses, other possibilities of 
meaning, other claims, rights and 
positions. (Ball 1992 P. 2)

The power of the institution, of the school, can be
seen in what it regards as legitimate. In the
school the language of the teacher can be powerful
in endorsing one culture or in denying legitimacy to
a culture. The world is perceived differently from
different discourses. As we shall see the history
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and culture of the working class, women and other 
dominated groups continues to be largely ignored by 
the education system.

In the next chapter we shall continue our dialogue 
with conflict theorists but we shall broaden our 
analysis in an attempt to understand how schooling 
contributes to inequality in society. We shall 
enter the world of the school and examine the 
processes which occur within its walls. The 
analysis of these writers will further help us to 
understand why pupils leave school without 
qualifications and how inequalities are reproduced.
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CHAPTER IV

THE ECONOMY, SCHOOLING AND RESISTANCE

In this chapter we shall review some of the work of 
theorists who are concerned with the continuing plight 
of many disadvantaged groups in society. These 
theories can assist us in understanding why many pupils 
'fail' in school. The psychological damage,
impoverishment and despondency which can result from 
school failure must be a cause of concern for society. 
Adult education is particularly concerned with such 
issues. It is in adult life that the full impact of 
school 'failure' manifests itself.

4.1 A Deterministic View of Schooling

Bowles' and Gentis' (1976) study Schooling in 
Capitalist America is one of the best known studies on 
schooling. The central point of their thesis is that 
there is a close relationship between schooling and the 
economic system. They are highly critical of the 
capitalist economic system and by implication the 
education system in America.
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They argue that the external structure of economy 
determines the way the school operates. The capitalist 
system has specific needs from the workforce and the 
school plays an important role in preparing people for 
the world of work. The school is the site where the 
individuals' consciousness is moulded to suit the needs 
of business.

The educational system helps integrate youth 
into the economic system, we believe, through 
a structural correspondence between its 
social relations and those of production. 
(Bowles and Gentis 1976 P.131).

They attack the idea which the functionalists accepted 
that there must be a hierarchical structure of 
privilege and status. Bowles and Gentis describe such 
an economic structure as "formally totalitarian" 
because the vast majority are controlled by a few. 
They state;

The politics of education are better 
understood in terms of the need for social 
control in an unequal and rapidly changing 
economic order. (Ibid. P.27).

Bowles and Gentis used data from the U.S. Census 
Current Population Survey of 1962 to show that the 
number of years schooling a pupil gets depends on 
socio-economic background and not on IQ.

...even among children with identical IQ test 
scores at ages six and eight, those with
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rich, well-educated high-status parents could 
expect a much higher level of schooling than 
those with less favoured origins. (Ibid. 
P32 ).

In the same way they showed from their data that family 
background was very significant in determining who went 
to college in the U.S.A.

They showed that earnings for women and racial 
minorities had not improved in line with their 
education.

From their data Bowles and Gentis showed that a 
meritocracy was not in fact being achieved. While 
there was a trend towards a more equal education in 
terms of number of years spent at school, the old 
inequalities in the economy persisted. Yet Bowles and 
Gentis point out;

On the one hand employers and other social 
elites have sought to use the schools for the 
legitimation of inequality through an 
ostensible meritocratic and rational 
mechanism for allocating individuals to 
economic positions; they have sought to use 
the schools for the reproduction of 
profitable types of workers' consciousness 
and behaviour through a correspondence 
between the social relationship of education 
and those of economic life. (Ibid. P101).

For Bowles and Gentis the facade of meritocracy hides 
the reality of an education system geared to the
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reproduction of the Capitalist economic system. A key 
part of the school's function in preparing students for 
adult life is achieved by the "hidden school
curriculum". The way the school is organised, that is
the social relations between administration, teacher 
and pupils, mirrors the hierarchical division of labour 
in the economy. The student may receive different 
levels of education; lower, middle or higher, and 
these levels mould the individual into a corresponding 
type of work relationship.

...the lowest levels in the hierarchy of the 
enterprise emphasize rule following, middle 
levels, dependability and the capacity to
operate without direct and continuous 
supervision while the higher levels stress 
the internalization of the norms of the 
enterprise. (Ibid. P.132).

This study brought a new insight into the discussion of 
schooling and its functions of socializing, selecting, 
integrating and legitimizing. They analyse the school 
as a part of a larger system rather than as a separate 
institution. This allowed them to focus on the social
cultural and political issues which are important if we 
are to understand the role of schooling. Their study 
was also supported by a large body of empirical 
research. This research demonstrated that a
meritocracy was not being achieved.
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Other factors such as gender, race, and family 
background are important in determining the likely 
level of education and job opportunities of 
individuals. These factors also affect the type of 
school that students will attend.

The manner in which schools grade, stream and test 
pupils, the boring schoolwork, the type of 
characteristics approved of by teachers all tend to 
prepare students for the world of work. This confirmed 
for Bowles and Gentis the view that the economic system 
was directing the type of education which pupils 
received. They directed attention to the form of 
education that pupils received. Bowles and Gentis work 
therefore is significant and it contributed to a 
stimulating and critical inquiry into many widely held 
views on education.

Undoubtedly there are a number of defects in the study. 
The theory which they develop is one in which the 
school performs a very mechanistic function. This 
theory ignores the wide variety of actors who have an 
input into the school. Pupils are treated as too 
compliant as are the teachers. The advanced capitalist 
economy is complex. Within society there are many 
conflicting views and these are mirrored in the world
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of education. It is not a simple equation. Bowles and 
Gentis fail to show how the correspondence between the 
economy actually occurs.

Their analyses ignores the fact that the institution of 
schooling has its own agenda and its own specific 
interest which need not mechanistically correspond with 
the world of private business. We shall see in our 
examination of Irish schooling how a wide body of 
interests mediate between the school and society.

4.2 The Work of Michael Apple

Michael Apple has written a considerable amount on 
schooling and cultural reproduction. His early work is 
certainly deterministic but his work has progressed 
from a straightforward economistic approach to one in 
which he examines the cultural/social relationships 
within the school in a less mechanistic fashion. His 
book Ideology and the Curriculum (1979) is very much 
influenced by his understanding of Gramsci's work on 
hegemony. He questions the "common sense" notions 
people have about their society.

Taking Gramsci as his guide he sees education as part 
of the hegemony of the dominant class. Apple sees the
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curriculum of schools as being ideological in helping 
to maintain inequality and domination.

As the Italian Marxist Antonio Gramsci noted, 
a critical element in enhancing the 
ideological dominance of certain classes is 
the control of the knowledge preserving and 
producing institutions of a particular 
society. (Ibid. P.27).

The types of knowledge that are deemed legitimate by 
the school help to preserve the hegemony that Apple 
discusses. He suggests that the economy requires
the production of this knowledge but distribution of 
this knowledge to the population in general is not 
required.

Within certain limits, what is actually
required is not the widespread distribution 
of high status technical knowledge to the 
populace in general. What is needed more is 
to maximize its production. (Ibid. 1979 
P.37).

It can be seen that Apple is following a quite 
deterministic line of thought here even though he has 
focused on the concept of ideology and hegemony to 
support his argument.

He claims that both the formal curriculum and the 
hidden curriculum have an ideological purpose. Much of
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the formal curriculum he argues is dominated by a 
consensus ideology.

Two tacit assumptions seem to be prominent in 
teaching and in curricular materials. The 
first centres around a negative position on 
the nature and uses of conflict. The second 
focuses on men and women as recipients of 
values and institutions, not on men and women 
as creators and recreators of values and 
institutions. (Ibid. P.86).

In Apple's view pupils are not encouraged to ask 
analytical questions about why things are done in a 
particular fashion, rather they are encouraged to ask 
questions about how to do things and accomplish tasks.

The influence of resistance theories, particularly the 
work of Paul Willis, can be seen in Apple’s book 
Education and Power (1985).

Apple no longer accepts the direct correspondence 
thesis put forward by Bowles and Gentis. He believes 
this idea fails in two respects. Firstly students are 
not "passive internalizers of pre-given social 
messages". Students may resist and may well reject the 
ideology of the school.

Secondly the correspondence principle fails to take 
account of the inherent contradictions within the 
capitalist system. Contradictory positions emerge
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within institutions such as schools. Apple takes the 
view that schools have a degree of relative autonomy. 
For a dominant class to maintain its hegemony, it must 
continually engage in a struggle for peoples' minds. 
Apple believes that the curriculum of schools has been 
depoliticized and in developing a 'neutral' curriculum, 
curriculum specialists have assisted the non-neutral 
dominant economic group in society.

He sees the school as both engaged in producing culture 
as well as reproducing cultural and economic values. 
Using the analogy of the workplace where workers in 
subtle ways resist management, so too in school 
students resist and produce a counter-culture. While 
some students resist, other students comply with the 
ideology of the school. In this way culture is both 
reproduced and produced in the school.

The increasing influence of the state in the everyday 
lives of people is also commented upon by Apple. He 
sees the state as having developed a greater role in 
maintaining the capitalist economy through the 
following method:-

..sustaining capital accumulation, providing 
services, creating new markets and protecting 
old ones, and absorbing a large proportion of 
the surplus population into public employment 
(Ibid. P.54).
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In the same way the state has become more involved in 
schooling. In particular Apple feels that the state 
supports and encourages schools in the production of 
technical/administrative knowledge. This type of 
knowledge is of value to a large body of people 
involved in administration and management. By
responding to this need the school increases its 
credibility among this class.

Apple's work provides a valuable insight into the 
ideology of the curriculum both formal and hidden. His 
work raises many questions about the injustices of an 
educational system which does not value the culture of 
working class pupils.

4.3 The Lads

Paul Willis has produced a renowned study on schooling 
and social and cultural reproduction. His study, 
"Learning to Labour" (1977) is an ethnographic study of 
a group of working class white students in an 
industrial town in the English midlands. His study set 
in an all boys working class school shows how some 
students resist the ideology of the school. The focus 
of Willis' study is a group known as "the lads". These 
pupils were highly disruptive within the school.
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Willis also studied another group of working class boys 
in the school who complied with the school's ethos. In 
between these two extremes were the majority of 
students who exhibited varying degrees of compliance or 
rebellion depending on the circumstances.

It is the experiences of "the lads", their resistance 
to the school's ideology and their own group culture 
which is of greatest interest in this study. It is 
clear that "the lads" were an intelligent group, but 
they were highly disruptive. All of them intended to 
leave school at the earliest possible time to seek full 
time work. They showed no interest in continuing their 
education. By resisting the school the working-class
pupils win a sort of victory but ultimately there is a 
sort of self-damnation in this victory.

Willis claims that some working class pupils

creatively develop, transform and finally 
reproduce aspects of the larger culture in 
their own praxis in such a way as to finally 
direct them to certain kinds of work. 
(Willis 1977 P.2).

Willis shows through his work that the lads are
creative and intelligent. This group of 'deviants'
come to understand how the power relations of the
institution operates. Joey, the leader of the group
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shows an understanding of the structure of the school 
and enjoys causing trouble for the system which he sees 
as doing nothing for him.

Willis recognises the ability of Joey.

It is worth noting that in his own terms and 
through the mediation of the group, Joey 
assumes complete mastery and understanding of 
the school year and its social landscape.
(Ibid. P.16).

The 'lads' feel superior to the conformist group, known 
to them, contemptuously as, 'ear 'oles'. To Joey and 
'the lads' the sacrifices the 'ear 'oles' make in order 
to comply are simply not worth it. Joey lists all the 
experiences 'the lads' have had; sex, drink, love, 
hatred, fighting and he compares this to the tedium of 
the 'ear oles' lives in the school. Joey and his 
friends can make the 'ear 'oles' laugh but they can't 
make him laugh.

Willis describes how 'the lads' got drunk during lunch 
time on the last day of term. It led to trouble and 
the police were called. Willis describes the reasons 
for 'the lads' actions.

Even sympathetic young staff find the 
incident 'surprising' and wondered why the 
lads had not waited until evening and then 
'really done it proper' . The point is of
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course that drinking had to be done at 
lunchtirae and in defiance of the school. It 
is not done simply to mark a neutral 
transaction - a mere ritual. It is a 
decisive rejection and a closing off. (Ibid. 
P.21).

Loyalty to the group is very important to 'the lads'. 
Their culture is developed from within the group. Its 
values are masculine, racist, sexist, and violent. Yet 
their group culture helps them to survive school and 
give them power which they clearly enjoy.

In many ways 'the lads' set the agenda in the school. 
They know how to annoy teachers and how far to take 
resistance.

The lads specialise in a caged resentment 
which always stops just short of outright 
confrontation. Settled in class as near as a 
group as they can manage there is a 
continuous scarping of chairs, a bad tempered 
tut-tutting at the simplest request, and a 
continuous fidgeting about which explores 
every aspect of sitting or lying on a chair. 
(Ibid. P.13).

For the lads school is a 'laff'. It is a power game in 
which they engage with the teachers and for the most 
part win.

In the sense, that I argue that it is their 
own culture which most effectively prepares 
some working class lads for the manual giving 
of their labour power we may say that there 
is an element of self damnation in the taking 
on of subordinate roles in Western 
Capitalism. However, this damnation is
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experienced paradoxically, as true learning, 
affirmation, appropriation and as a form of 
resistance. (Ibid. P.3).

Willis suggests that the counter-school group partially 
penetrates or sees through the ideology of the school. 
'The lads' make a decision not to pursue further 
education because they are deeply sceptical of 
certificates when others have higher qualifications 
("what's the use doing CSE's when the others have got 
'O' levels. P.126).

Willis views the objective of institutional 
qualifications as being to engage in social exclusion 
rather than to ensure equality of outcome. He feels 
that the refusal to compete is a radical act.

The refusal to compete, implicit in the 
counter-school culture is therefore in this 
sense a radical act: it refuses to collude
in its own educational suppression.

(Ibid. P.126)

In an article produced in 1981 Willis expanded on his 
views on resistance and social reproduction. He makes 
it clear that he believes a form of cultural production 
takes place in schools where various groups contest for 
control.

I would argue that cultural production 
amongst dominated groups of various kinds 
ensures that in schools a straightforward 
imprint of social requirements on students -
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even if they were consistently defined - is 
anyway impossible (Willis 1981 P.53).

The work of Willis has been criticised for a number of
reasons. As he acknowledged in his 1981 article his
book does not look in detail at the sexist and racist
culture of 'the lads'. He argues that his book is
making a theoretic point about cultural production
which also applies to other subordinate groups such as
ethnic groups or female students. However, Willis does
not explain why some pupils conform and other working
class pupils rebel. Both conformist and non-conformist
pupils are likely to seek similar jobs in the factory.
Willis does not investigate the other cultures that are
evident in the school.

Willis has focused research on what is going on inside 
the school and this is a valuable step in seeking to 
find ways to make the school more responsive to 
different needs.

4.4 Some Implications of 'Student Resistance1 for Adult 
Education

Willis, Apple, Jean Argon, Henry Gioux among others see 
the resistance of working class students as a helpful 
sign. For these writers it indicates that the hegemony 
of the dominant group has not completely deprived the
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working class of their ability to have a different 
vision of society. Yet adult educators know that "the 
lads" in Willis' study are very unlikely to find the 
working class jobs that existed in the 1960's and 
1970's. The reality for such students now is a life 
on welfare and perhaps part-time work.

For adult educators there is a dilemma. The state has 
developed a variety of schemes and courses for the 
unemployed. Adult educators are often very involved in 
organising such courses. Are such courses simply 
helping politicians avoid taking more radical steps 
which would involve taking-on the privileges of other 
classes? Despite the recession and high unemployment, 
many continue to enjoy lives of great affluence. A 
determined attempt to tackle poverty and unemployment 
would entail a redistribution of wealth which the 
politicians do not appear willing to do.

Radical adult educators would say that the role of 
adult education should not be to find ways to placate 
those who have been alienated. Rather our role as 
adult educators should be to raise the level of 
consciousness of the unemployed. It may be possible 
of course to help some individuals achieve a better 
life by taking part in such courses. Our argument is
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that adult education should try and do more. The adult 
educator should try to utilize the resources of these 
schemes and courses to engage the pupils in a process 
of critical thinking so that the students can challenge 
the inequalities which have impeded their development. 
Gramsci has said "all men (sic) are intellectuals". It 
is possible then for every individual to critically 
examine their world and to challenge injustice. We are 
engaged in a struggle, a political struggle. We must 
not allow ourselves to be part of a system which blames 
the victim by saying the victim is lazy of 
uncooperative. Right wing politicians have often 
claimed that many unemployed would find work if they 
would only learn the necessary skills. We know that 
the economy as it is presently constituted is unable to 
provide the necessary jobs. Where inflation threatens 
investments of the elite, democratic governments are 
prepared to take steps to deflate the economy. Adult 
educators, therefore, when organising courses for the 
unemployed should see political education as an 
essential feature of real learning.
Jones (1986) writes that

Tension between adult education and 
government is, in its own small way, one of 
the necessary tensions of democracy. (Jones 
P.172).



By political education we mean that the learners
question the reasons for their experiences. 
To quote Mezirow;

Emancipatory education is about more than 
becoming aware of one's awareness. Its goal 
is to help learners more from a simple 
awareness of their experiencing to an 
awareness of the conditions of their 
experiencing (how they are perceiving, 
thinking, judging, feeling, acting - a 
reflection on process) and beyond this to an 
awareness of the reasons why they experience 
as they do and to action based upon these 
insights. (Mezirow 1991 P. 197).

Freire states that the educator should help learners 
arrive at an increasingly critical view of their 
reality. (1970;P36). The resistances that emerge in 
the formal school then can be a source of inspiration 
for a counter-hegemony which can lead to a more just 
society.

Conclusion

We have reviewed some of the work of the neo-Marxist 
conflict theorists of adult education and we have 
looked at some implications for Adult Education that 
arises from the 'failings' of the school system. We 
will now proceed to examine in some detail the role of 
the education system in reproducing class inequalities 
in Ireland. Such an analysis will enable us as adult
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educators to understand why many who have dropped out 
of the education system are reluctant to return to 
education later in life. It will aso help us to 
understand the structural inequalities that exist in 
our society and the difficulties of those who are poor 
in overcoming these structural problems.



CHAPTER V

REPRODUCTION OF INEQUALITY IN THE IRISH EDUCATION SYSTEM

5.1 Introduction

In our dialogue with various conflict theorists in the 
previous two chapters we have developed a framework by 
which we can examine and interpret what happens in 
Irish education. Drawing on the analysis of Chapters I 
and II we shall examine in detail the ideology of Irish 
education. We have defined this ideology as 
meritocratic individualism.

Having outlined how the state and leading academics 
have attempted to create a consensualist approach to 
Irish education we show how inequality is perpetuated 
by our system of education. We shall commence by 
highlighting the gross unequal representation of 
working class students at third level institutions in 
Ireland. As third level qualifications are a major 
means by which the middle class maintain their status, 
this is a key area in the reproduction of inequality in 
Irish society.
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We w i l l  ex a m in e  some o f  t h e  c h a r a c t e r i s t i c s  o f  sec o n d  

l e v e l  e d u c a t io n  w h ich  l e a d  t o  t h e  r e p r o d u c t io n  o f  

i n e q u a l i t y .  In  p a r t i c u l a r  we w i l l  a n a l y s e  how p o w erfu l  

m e d ia t o r s  in  I r i s h  e d u c a t io n  c o u n t e r - r e s i s t  any  

r e s i s t a n c e s  w h ic h  em erge in  t h e  s c h o o l .

Dom inant I d e o l o g i e s  in  I r i s h  E d u c a t io n

Lynch ( 1 9 8 7 )  i d e n t i f i e s  t h r e e  main i d e o l o g i c a l  

s t a n d p o i n t s  i n  t h e  l i t e r a t u r e  o f  I r i s h  E d u c a t i o n l i s t s . 

She d e s c r i b e s  t h e s e  a s

1 .  C o n s e n s u a l i s m

2 .  E s s e n t i a l i s m

3 .  M e r i t o c r a t i c  I n d i v i d u a l i s m

By c o n s e n s u a l i s m  Lynch means t h a t  e d u c a t i o n a l i s t s  have

g e n e r a l l y  n o t  q u e s t i o n e d  what i s  o f t e n  r e f e r r e d  t o  a s

" th e  p u b l i c  i n t e r e s t "  o r  t h e  " c o l l e c t i v e  i n t e r e s t " .

T here  i s  a t e n d e n c y  f o r  s o c i e t y  t o  be  p o r tr a y e d  a s  a

hom ogeneous w h o le .  Lynch a c c e p t s  t h a t  t h e r e  a r e

r e f e r e n c e s  t o  g e n d e r  and c l a s s  in  some o f  t h e  academ ic

w r i t i n g s  on I r i s h  e d u c a t io n ,  b u t  t h e s e  i s s u e s  a r e  n o t

s e e n  a s  c e n t r a l .
. . .When c l a s s  o r  g e n d e r  d i f f e r e n c e s  a r e  
d i s c u s s e d  t h e y  a r e  n o t  r e p r e s e n t e d  a s  c e n t r a l  
d yn am ics  o r  g e n e r a t i v e  f o r c e s ,  w i t h in  th e  
s o c i a l  s y s t e m .  C o n f l i c t i n g  c l a s s  o r  g en d er  
i n t e r e s t s  a r e  n o t  r e p r e s e n t e d  a s  p o t e n t  
f o r c e s  d e t e r m in in g  t h e  d i r e c t i o n  o f  t h e  
e d u c a t i o n a l  s y s t e m .  (Lynch 1987 P . 1 0 3 ) .



I r i s h  govern m en t funded  r e p o r t s  and th e  p u b l i s h e d  

w r i t i n g s  o f  i n d i v i d u a l  a ca d e m ic s  h a v e  su p p o r te d  t h e  

c o n s e n s u s  i d e o l o g y  p arad igm . The r e c e n t  G reen Paper  

E d u c a t io n  f o r  A Changing World (1 9 9 2 )  a l s o  i m p l i e s  t h a t  

t h e r e  i s  u n i v e r s a l  a g reem en t as  t o  th e  a im s o f  t h e  

e d u c a t io n  s y s t e m .

In  a r e l a t i v e l y  hom ogeneous s o c i e t y  su c h  a s  
I r e l a n d ' s  a r e a s o n a b le  c o n se n su s  m igh t be  
a n t i c i p a t e d  on t h e  b road  e d u c a t io n a l  a im s  
t h a t  w ou ld  im prove su c h  a p a r t n e r s h i p ,  
r e l a t e d  t o  p r e p a r in g  e a c h  p e r so n  f o r  p e r s o n a l  
and f a m i l y  l i f e ,  f o r  w ork in g  l i f e  and f o r  a 
l i v i n g  com m unity. (D e p t ,  o f  Ed. 1992 P . 33)

Lynch n o t e s  t h e  c o n s e n s u a l i s m  e v i d e n t  in  a n a l y t i c a l  

docum ents  i s s u e d  by th e  D epartm ent o f  E d u c a t io n  su ch  a s  

"I n v e s tm e n t  i n  E d u cation "  ( 1 9 6 5 ) .

C l a s s  d i f f e r e n c e s  ten d  t o  b e  subsumed i n t o  more g e n e r a l  

n e u t r a l  te r m s  s u c h  a s  " s o c i a l  d i f f e r e n c e s " .

The G reen Paper  (1 9 9 2 )  s u g g e s t s  t h a t  e d u c a t io n  ' f o r  an 

e n t e r p r i s e  c u l t u r e '  i s  e s s e n t i a l  b e c a u s e  we l i v e  i n  one  

(D e p t .  o f  Ed, 1992 , P . 8 5 ) .  I t  recommends t h e  

i n t r o d u c t i o n  o f  a new s u b j e c t  e n t i t l e d  " E n te r p r is e  and 

T e c h n o lo g y  S t u d ie s "  w h ich  i s  in  l i n e  w i t h  th e  

recom m end ation s  o f  th e  C u l l i t o n  R ep o rt .  There i s  an 

a t te m p t  made t o  c r e a t e  a c o n s e n s u s  on t h i s  i s s u e  by



s u g g e s t i n g  t h a t  many young I r i s h  p e o p le  l a c k  t h e  s k i l l s  

r e q u ir e d  by an e n t e r p r i s e  c u l t u r e .  ( I b i d .  P l l ) .

There i s  an a t te m p t  t o  s u g g e s t  p ro b lem s su c h  a s  

unemployment a r e  th e  i n d i v i d u a l s  f a u l t .  T h is  h i d e s  t h e  

f a c t  t h a t  i s s u e s  such  a s  p o v e r t y  and unem ploym ent a r e  

s t r u c t u r a l  f a u l t s .

Lynch i s  h i g h l y  c r i t i c a l  o f  t h e  c o n s e n s u a l i s m  o f  

a ca d em ics  who have w r i t t e n  ab o u t I r i s h  e d u c a t io n .  She 

p o i n t s  t o  a number o f  s i g n i f i c a n t  s t u d i e s  o f  t h e  I r i s h  

e d u c a t io n  s y s te m  w hich  f a i l  t o  h i g h l i g h t  t h e  

i n e q u a l i t i e s  w hich  p a r t i c u l a r  c l a s s e s  o r  g r o u p s  s u f f e r  

from.

The em p h a sis  on c o n s e n s u a l  a n a l y s i s  means t h a t  t h e  

em p h a sis  i s  p la c e d  on t h e  i n d i v i d u a l  r a t h e r  th a n  on a 

c r i t i c a l  e x a m in a t io n  o f  s o c i e t y .  T h is  l e a d s  t o  an  

e s s e n t i a l i s t  v iew  o f  t h e  i n d i v i d u a l .  T h is  v ie w  o f  t h e  

i n d i v i d u a l  s u g g e s t s  h e / s h e  h a s  a f i x e d  n a t u r e .  T h is  in  

tu r n  p r e d e te r m in e s  th e  l e v e l  o f  e d u c a t io n  a p p r o p r ia t e  

f o r  t h e  i n d i v i d u a l .  E s s e n t i a l i s m  i s  an i n t e r n a t i o n a l  

v ie w  and many t h e o r i s t s  have te n d e d  t o  e x p l a i n  

d i f f e r e n c e s  in  e d u c a t io n a l  a t ta in m e n t  in  term s o f  th e  

i n d i v i d u a l  r a t h e r  th an  i n  term s o f  s t r u c t u r e s .
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In L y n ch 's  v ie w  how ever c o n s e n s u a l i s m  h a s  m eant t h a t  

t h e r e  h as  b een  u n iq u e ly  l i t t l e  c r i t i q u e  o f  e s s e n t i a l i s m  

or m e r i to c r a c y  in  I r e l a n d .

A seco n d  f e a t u r e  o f  e s s e n t i a l i s m  i s  t h a t  some 

e d u c a t i o n a l i s t s  a r e  d i s p o s e d  t o  t a k e  t h e  v ie w  t h a t  

e d u c a t io n a l  d e v e lo p m e n t  i s  l i m i t e d  f o r  some p e o p l e .  

B ecause  w ork in g  c l a s s  c h i l d r e n  te n d  t o  s c o r e  lo w e r  on 

IQ t e s t s  su c h  a s  t h e  Drumcondra V e r b a l  R e a so n in g  T e s t  

t h e r e  i s  a d an ger  t h a t  t h e  s c h o o l s  w i l l  t r e a t  w ork ing  

c l a s s  c h i l d r e n  i n  a d i s c r i m i n a t o r y  f a s h i o n .  Many 

s c h o o l s  u s e  su c h  t e s t s  t o  ' s tr e a m ' t h e i r  s t u d e n t s  and 

t o  make d e c i s i o n s  a b o u t  t h e  c h o i c e  o f  s u b j e c t s  o f f e r e d  

t o  s t u d e n t s .  IQ. t e s t s  h a v e  b een  shown t o  b e  c u l t u r e  

bound and a r e  n o t  a s  s c i e n t i f i c  a s  th e y  a r e  s u g g e s t e d  

t o  b e .  There i s  a d a n g er  t h a t  t h e y  may b e  u se d  t o  

j u s t i f y  t h e  f a i l u r e  o f  w o r k i n g - c l a s s  p u p i l s .

E s s e n t i a l i s m  a s  e x p r e s s e d  i n  th e  f i x e d  
a b i l i t y  t h e s i s  t h e r e f o r e  m e r e ly  p r o v id e s  an 
i d e o l o g i c a l  fa c a d e  b e h in d  w h ich  p o l i c y  makers  
and ev en  p r a c t i t i o n e r s  can  h id e  when t h e y  
w is h  t o  esch ew  p u b l i c  a c c o u n t a b i l i t y .  (Lynch  
P . 1 1 3 ) .

M e r i t o c r a t i c  I n d i v i d u a l i s m  i n  I r e la n d

T h is  i d e o l o g y  i s  u n d o u b te d ly  a c c e p t e d  a s  a f a c e t  o f  our  

e d u c a t io n a l  s y s t e m .  The i d e a  has g a in e d  g r e a t  a p p e a l  

b e c a u se  i t  i s  s a i d  t o  b e  more in  k e e p in g  w ith
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d e m o c r a t ic  p r i n c i p l e s .  The b a s i c  p r i n c i p l e  i s  t h a t  

m e r i t  i s  a c h ie v e d  by work and t a l e n t  and n o t  a s c r i b e d  

by v i r t u e  o f  o n e ' s  b i r t h .  The c o n c e p t  t h e r e f o r e  i s  

c o n so n a n t  w i t h  i n d i v i d u a l i s m .  T h ose  who b e l i e v e  i n  

m e r i t o c r a c y  a c c e p t  i n e q u a l i t y .  We h ave  a l r e a d y  

exam ined some b a s i c  o b j e c t o r s  t o  t h i s  c o n c e p t  i n  

C hapter  1 o f  t h i s  t h e s i s .

In  t h e  n e x t  s e c t i o n  o f  t h i s  c h a p te r  we s h a l l  s e e  how 

t h i s  i d e o l o g y  m a n i f e s t s  i t s e l f  i n  t h e  u n d e r ­

r e p r e s e n t a t i o n  o f  w o rk in g  c l a s s  s t u d e n t s  i n  h ig h e r  

e d u c a t io n  i n  I r e l a n d .

5 .3  C la s s  C r e d e n t i a l s  and P o v e r ty

N olan  and C a l la n  (1 9 9 4 )  d e m o n s tr a te  t h e  r e l a t i o n s h i p  

t h a t  e x i s t s  b e tw e e n  t h o s e  i n  I r e la n d  who h a v e  f a i l e d  t o  

r e c e i v e  e d u c a t io n a l  c r e d e n t i a l s  and p o v e r t y  in  I r e l a n d .  

T h e ir  r e s e a r c h  i s  r e v e a l i n g  in  t h a t  i t  h i g h l i g h t s  who 

i s  b e n e f i t i n g  from  h ig h e r  e d u c a t io n .
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E d u c a t io n a l  Q u a l i f i c a t i o n s  by C l a s s  O r ig in

Table 1

P r o f e s s i o n a l I n t e r m e d ia t e Upper Lower
& Non-manual W orking W orking
Management & Upper C l a s s  St C la s s

P e t i t - Lower
B o u r g e o is P e i t -

B o u r g e o i s
% % Q .

O %

No QuaIs 9 4 0 .0 5 5 . 8 6 8 .2
I n t e r m e d ia t e  
o r  Group 
C e r t i f i c a t e 1 3 .8 1 9 .9 2 2 . 5 2 3 .2

L ea v in g
C e r t i f i c a t e 3 8 .1 2 1 .0 1 2 .4 5 . 1

T h ird  L e v e l 3 9 .1 1 9 .1 9 . 2 3 .4

N olan  and C a l la n  1994  P . 138)

T a b le  1 show s u s  t h e  r e l a t i o n s h i p  b e tw e e n  c l a s s  o f  

o r i g i n  and e d u c a t io n a l  a c h ie v e m e n t .  T h is  t a b l e  shows  

t h a t  t h e  l a r g e s t  group (39.1% ) who a c h i e v e d  t h i r d  l e v e l  

q u a l i f i c a t i o n s  come from t h e  h ig h e r  s o c io - e c o n o m i c  

b ack g ro u n d . On t h e  o t h e r  hand t h o s e  who came from  

lo w e r  w ork in g  c l a s s  made v e r y  l i t t l e  p r o g r e s s  to w a rd s  

o b t a i n i n g  t h i r d  l e v e l  q u a l i f i c a t i o n s  (3 .4 % ) .  The 

m a j o r i t y  o f  i n d i v i d u a l s  w i th  no q u a l i f i c a t i o n s  

o r i g i n a t e  in  t h e  lo w er  w o rk in g  c l a s s  c a t e g o r y  (6 8 .2 % ).

T h ese  f i n d i n g s  o f  c o u r s e  m ir r o r  s i m i l a r  

f i n d i n g s  th r o u g h o u t  t h e  w e s t e r n  w o r ld .  B o u r d ie u  and 

o t h e r s  w ould  c la im  t h a t  w hat i s  h a p p e n in g  h e r e  i s  t h a t
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t h o s e  who a r e  in  a d om in an t p o s i t i o n  t o  s t a r t  w i t h ,  a r e  

f i n d i n g  new w ays t o  l e g i t i m i z e  t h e i r  hegem ony. In  an 

a g e  when i n h e r i t e d  w e a l t h  and i n f l u e n c e  may b e  

q u e s t io n e d  and a t t a c k e d ,  i t  i s  u s e f u l  f o r  t h e  dom inant  

gro u p s  t o  b e  a b l e  t o  j u s t i f y  t h e i r  p o s i t i o n  by c la im in g  

t o  m e r i t  i t .  T h e ir  c r e d e n t i a l s  aw arded by ' n e u t r a l '  

i n s t i t u t i o n s  su c h  a s  a  u n i v e r s i t y  i s  e v i d e n c e  o f  t h e i r  

m e r i t .

T a b le  2 show s how p o v e r t y  i s  r e l a t e d  t o  c l a s s  o r i g i n .

T a b le  2

C o m p o sit io n  o f  t h e  p o o r  by s o c i a l  c l a s s  and c l a s s  o r i g i n

C l a s s  O r ig in

S o c i a l  C la s s

M id d le  C l a s s  
P e r c e n t a g e  o f  
t h e  
p o o r

Working C la s s  
P e r c e n ta g e  o f  
t h e  
p o o r

P r o f e s s i o n  and  
Management 0 .5 1 .0

I n t e r m e d ia t e  n on -  
manual & u p p er  
p e t i t - b o u r g e o i s

4 . 3 5 . 7

Upper w ork in g  c l a s s  
&
lo w er  p e t i t -  
b o u r g e o i s

6 . 5 5 1 .5

Lower w o rk in g  c l a s s 1 .0 2 9 .3

(N o la n  and C a l la n  '9 4  P . 1 3 9 ) .
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Over e i g h t  o u t  o f  t e n  o f  t h e  p o o r  h ave  b een  
i n t e r g e n e r a t i o n a l l y  s t a b l e  in  t h e  w ork in g  
c l a s s ;  50% a r e  l o c a t e d  i n  t h e  u p p er  w ork in g  
c l a s s  and lo w e r  p e t i t - b o u r g e o i s i e ,  and 30% in  
t h e  lo w e r  w o rk in g  c l a s s .  In  c o n t r a s t  fe w e r  
th a n  o n e  i n  tw e n ty  o f  t h e  p o o r  h a v e  b een  
i n t e r g e n e r a t i o n a l l y  s t a b l e  in  t h e  m id d le  
c l a s s .  ( I b i d .  P. 1 3 6 - 1 3 7 ) .

Whelan and W helan (1 9 8 4 )  p o i n t  o u t  t h a t  w h i l e  t h e  I r i s h  

e d u c a t io n  s y s t e m  d r a m a t i c a l l y  ex p a n d ed , d u r in g  th e  

1 9 7 0 ' s ,  t h i s  d i d  n o t  mean m e r i t o c r a c y  had been  

a c h i e v e d .  They found  t h a t  p a r t i c i p a t i o n  i n  h ig h e r  

l e v e l  j o b s  i s  c l o s e l y  l i n k e d  w i t h  t h e  i n d i v i d u a l s  

f a t h e r ' s  o c c u p a t i o n .  (W helan & W helan, 1984 P . 1 5 3 ) .  In  

a d d i t i o n  unem ploym ent among young p e o p le  a g ed  15 -23  

y e a r s  was fo u n d  t o  be  v e r y  much r e l a t e d  t o  s o c i a l  

c l a s s .  They fo u n d  t h a t  i n  t h e  c a s e  o f  "sons o f  s e m i­

s k i l l e d  and u n s k i l l e d  m anual w orkers"  t h e r e  was a 1 in  

4 p r o b a b i l i t y  o f  b e in g  u n em p loyed . T h is  compared t o  a 

1 i n  14 c h a n c e  i n  t h e  c a s e  o f  s o n s  o f  " p r o f e s s i o n a l  

m a n a g e r ia l  c l a s s e s " .  T h is  s h i f t s  our a t t e n t i o n  to  

e q u a l i t y  o f  e d u c a t i o n a l  o u t c o m e s .

The r e c e n t  g o v ern m en t  p r o p o s a l  t o  a b o l i s h  f e e s  f o r  a l l  

t h i r d  l e v e l  c o u r s e s  w i l l  n o t  a s s i s t  lo w er  s o c i o ­

eco n o m ic  g r o u p s .  Such a d e c i s i o n  i s  l i k e l y  t o  r e s u l t  in  

a t r a n s f e r  o f  r e s o u r c e s  t o  t h e  m id d le  c l a s s  and away 

from fu n d s  w h ic h  o t h e r w i s e  c o u ld  b e  u se d  t o  a d v a n ta g e  

in  p r im a r y  e d u c a t i o n  w here  c l a s s e s  a r e  o v ercro w d ed . I f
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t h i r d  l e v e l  e d u c a t io n  c o n t in u e s  t o  rem ain  s u b s t a n t i a l l y  

e l i t i s t  t h e n  p e r h a p s  i t  i s  more l i k e  a  p r i v a t e  good  and 

i t  c o u ld  be a rg u ed  t h a t  t h o s e  who b e n e f i t  s h o u ld  pay  

f o r  i t .  U n t i l  t h i r d  l e v e l  e d u c a t io n  i s  more a c c e s s i b l e  

t o  w o r k in g  c l a s s  s t u d e n t s ,  t h e  a b o l i t i o n  o f  a l l  f e e s  

w ou ld  a p p ear  t o  be  a r e g r e s s i v e  t a x a t i o n  p o l i c y .

The w r i t e r  d i s c u s s e d  t h i s  i s s u e  w ith  Dr. K a th le e n  Lynch 

o f  t h e  E q u a l i t y  S t u d i e s  C e n t r e ,1 U n i v e r s i t y  C o l l e g e ,  

D u b l in .  She s t a t e d  t h a t  t h e  a b o l i t i o n  o f  t h i r d  l e v e l  

f e e s  w ou ld  n o t  b e n e f i t  lo w e r  s o c io - e c o n o m ic  g ro u p s  in  

I r e l a n d .  However sh e  s u p p o r te d  th e  move b e c a u s e  i t  was 

e g a l i t a r i a n  i n  p r i n c i p l e  and sh e  f e l t  t h i s  was 

im p o r t a n t .  I t  w ould  c o n t r i b u t e  t o  an a tm o sp h ere  in  

w h ich  e d u c a t io n  was s e e n  a s  a r i g h t .  She d id  n o t  

w elcom e i t  a s  a move t o  h e lp  t h e  w ork ing  c l a s s ,  b e c a u s e  

s h e  d id  n o t  s e e  i t  a s  h a v in g  su c h  an e f f e c t .

The l a r g e  number o f  unem ployed ca n n o t  however b e  blam ed  

on t h e  e d u c a t io n  s y s t e m .  What can  be  q u e r ie d  i s  

w h e th e r  o r  n o t  t h e  e d u c a t io n  sy ste m  i s  a s s i s t i n g  some 

c l a s s e s  t o  g a in  s t a t u s  and employment and p e n a l i s i n g  

t h e  w o r k i n g - c l a s s  by n o t  a s s i s t i n g  w o r k i n g - c la s s  

p u p i l s .  Whelan e t  a l .  1991 s u g g e s t  t h a t  s c h o o l i n g  i s

Interview 16.8.94
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f a i l i n g  t h e  w ork in g  c l a s s  and h e l p i n g  t o  r e p r o d u c e  a 

m a r g in a l i s e d  c l a s s .

So a m a r g in a l i s e d  c l a s s  i s  b e i n g  rep ro d u ced  
th ro u g h  t h e  e d u c a t io n a l  and t r a i n i n g  s y s te m s  
w h i le  b e in g  s u s t a in e d  by s o c i a l  w e l f a r e  
p r o v i s i o n s .  The c r e a t i o n  o f  em ploym ent f o r  
members o f  t h i s  c l a s s  was an o p t io n  w h ich  was 
n e v e r  s e r i o u s l y  im p lem en ted . The c o n s e q u e n c e s  
o f  t h i s  f a i l u r e  a r e  shown i n  t h e  f a c t . . .  we 
f in d  40% o f  th e  members o f  t h i s  c l a s s  a r e  
l i v i n g  i n  h o u se h o ld s  w h ich  a r e  e x p e r i e n c i n g  
p o v e r t y .  (Whelan e t  a l . P. 3 3 ) .

I n c r e a s e d  p a r t i c i p a t i o n  in  t h e  e d u c a t io n  s y s te m  h a s  

s h i f t e d  t h e  d e b a te  from a c c e s s ,  t o  a t ta in m e n t  and 

s p e c i f i c a l l y  t o  c l a s s  i n e q u a l i t i e s  and a t t a in m e n t .  The 

s t r a t e g y  o f  ex p a n d in g  a c c e s s  t o  s e c o n d - l e v e l  e d u c a t io n  

h a s  an i m p l i c i t  a ssu m p tio n  t h a t  t h e  e x i s t e n c e  o f  f r e e  

s c h o o l s  e l i m i n a t e s  th e  econ om ic  s o u r c e s  o f  i n e q u a l i t y .  

T h is  ig n o r e s  t h e  h idden  c o s t s  t o  a f a m i ly  o f  k e e p in g  a 

c h i l d  in  s c h o o l .  The e q u a l i t y  o f  a t ta in m e n t  in  any  

e v e n t  h a s  t o  do w i th  o th e r  f a c t o r s  b e s i d e s  t h e  econom ic  

c o s t .  F a c t o r s  such  a s  home s u p p o r t ,  l i n g u i s t i c  

a b i l i t y ,  t e a c h e r  p e r c e p t i o n s  and b i a s ,  and s c h o o l  

p o l i c i e s  a r e  a l s o  v ery  r e l e v a n t .  The l a r g e  number o f  

p u p i l s  who l e a v e  s c h o o l  w i t h o u t  c e r t i f i c a t i o n  a r e  

su d d e n ly  p e r c e i v e d  to  be a prob lem  f o r  s o c i e t y .  The 

t r u t h  i s  t h a t  th e  problem  can be a d d r e s s e d  when t h e  

p u p i l  i s  much y o u n g er ,  when h e / s h e  i s  f o u r ,  o r  e i g h t  or  

t e n .
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To do t h i s  h o w ev er ,  w i l l  r e q u i r e  a much more d e te r m in e d  

e f f o r t  th a n  i s  c u r r e n t l y  t h e  c a s e .  The t r o u b l e  i s  t h a t  

s o c i e t y  q u e s t i o n s  t h e  c o s t  o f  s u c h  a s s i s t a n c e  a t  an 

e a r l y  s t a g e ,  and y e t  ends up p a y in g  f o r  a m u l t i t u d e  o f  

schem es when t h e  s t u d e n t  l e a v e s  s c h o o l  and c a n n o t  f i n d  

work. The c o n c e p t  o f  t h e  e d u c a t io n  sy s te m  t r e a t i n g  

s t u d e n t s  e q u a l l y  i s  in a d e q u a te  t o  d e a l  w i t h  t h e  c l a s s  

i n e q u a l i t i e s  w h ich  a f f e c t  t h e  e d u c a t io n a l  c h a n c e s  o f  

low er  s o c io - e c o n o m ic  g r o u p s .

In any e v e n t  t h o s e  in  h ig h e r  s o c io - e c o n o m ic  g r o u p s  can  

u se  th e  r e s o u r c e s  o f  t h e  s c h o o l  and t h e  s y s te m  more 

e f f e c t i v e l y  by v i r t u e  o f  t h e i r  w e a l t h  and c u l t u r a l  

c a p i t a l .  L arge numbers o f  s t u d e n t s  a r e  now r e p e a t i n g  

t h e i r  L ea v in g  C e r t i f i c a t e  e x a m in a t io n s  in  o r d e r  t o  

s e c u r e  t h e  p o i n t s  n eed ed  f o r  u n i v e r s i t y  e n t r a n c e .  

R ecen t  r e s e a r c h  (D o w lin g  1993)  i n d i c a t e s  t h a t  i t  i s  t h e  

h ig h e r  s o c io - e c o n o m ic  g ro u p s  who a r e  b e n e f i t i n g  from  

t h i s  p r a c t i c e .  To r e p e a t  t h e  l e a v i n g  c e r t i f i c a t e  i s  a 

f u r t h e r  e x p e n s e  w h ich  b e a r s  more h e a v i l y  on t h o s e  w i t h  

l i t t l e  r e s o u r c e s .

In a d d i t i o n  t h o s e  from t h e  h ig h e r  s o c io - e c o n o m ic  group  

a r e  i n c r e a s i n g l y  making u s e  o f  " g r in d  s c h o o ls "  t o  g a in  

a c o m p e t i t i v e  e d g e .  The s u c c e s s  o f  t h e s e  i n s t i t u t i o n s
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means t h a t  t h e y  a r e  p e r c e i v e d  a s  c r e d i b l e  t o  t h o s e  who 

can a f f o r d  t o  p ay  th e  f e e s .

There a r e  t h e r e f o r e  a v a r i e t y  o f  w ays by w h ic h  t h e  

dom inant g r o u p s  in  s o c i e t y  can  m a in t a in  t h e i r  

a d v a n ta g e s  and e n s u r e  t h a t  t h e r e  i s  n o t  e q u a l  

co n su m p tio n  o f  e d u c a t io n a l  s e r v i c e s .

The work o f  C la n cy  (1 9 8 8 )  h i g h l i g h t s  t h e  l a c k  o f  

p r o g r e s s  t h a t  h a s  been  made a t  m aking t h i r d  l e v e l  

e d u c a t io n  more a c c e s s i b l e  t o  lo w e r -e c o n o m ic  g r o u p s .  In  

1965 a t  t h e  t im e  o f  th e  r e p o r t  I n v e s tm e n t  i n  E d u c a t io n  

th e  s h a r e  o f  u n i v e r s i t y  p l a c e s  ta k e n  up by t h e  l e a s t  

a d v a n ta g e d  s o c io - e c o n o m ic  g r o u p s  was 11%. By 1986 t h e  

s h a r e  o f  t h i s  group had i n c r e a s e d  t o  14.8% (C la n c y  

1 9 8 8 ) .

When a co m p a r iso n  i s  made b e tw e e n  t h e  p o s i t i o n  o f  th e  

m ost a d v a n ta g e d  g ro u p s  -  h ig h e r  and lo w e r  

p r o f e s s i o n a l s ,  em p lo y e rs  and m a n agers ,  s a l a r i e d  

e m p lo y e e s  and i n t e r m e d ia t e  non manual w o r k e r s ,  we s e e  

t h a t  t h e i r  s h a r e  o f  u n i v e r s i t y  p l a c e s  i n c r e a s e d  from  

65% in  1965 ( I n v e s tm e n t  i n  E d u c a t io n  1966) t o  69.1% in  

1986 (C la n c y  1 9 8 8 ) .  Lynch and Drudy (1 9 9 3 )  p o i n t  o u t  

t h a t  t h e s e  f i g u r e s  i n d i c a t e  t h a t  o v e r  t h e  p e r i o d  t h e  

i n e q u a l i t i e s  i n  U n i v e r s i t y  p a r t i c i p a t i o n  b e tw e e n  t h e
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c h i l d r e n  o f  t h e  m ost and l e a s t  a d v a n ta g e d  members o f  

t h e  la b o u r  f o r c e  i n c r e a s e d  r a t h e r  th a n  d im i n i s h e d .

C la n cy  (1 9 8 8 )  show s t h a t  when t h e  u n i v e r s i t y  c o u r s e s  

b e in g  ta k e n  a r e  a n a ly s e d  t h e  d i s p a r i t y  b e tw e e n  t h e  

s o c i a l  c l a s s e s  becom es e v e n  g r e a t e r .  C o u r se s  f o r  t h e  

more ' p r e s t i g i o u s '  p r o f e s s i o n s  s u c h  a s  m e d ic in e ,  

d e n t i s t r y  and law  h ave  v e r y  few  p a r t i c i p a n t s  from  t h e  

lo w e r  s o c io - e c o n o m i c  g r o u p .  T h ese  r e s u l t s  a r e

su p p o r te d  by more r e c e n t  r e s e a r c h .  D o w lin g  (1 9 9 1 )  

c a r r i e d  o u t  r e s e a r c h  on t h e  c o u r s e s  p u r su e d  by  f i r s t  

y e a r  e n t r a n t s  t o  U n i v e r s i t y  C o l l e g e  Cork in  1 9 8 9 .  She  

fou n d  t h a t  t h e r e  w ere no p a r t i c i p a n t s  from  t h e  lo w e r  

s o c i a l  c l a s s  i n  Law, D e n t i s t r y ,  M e d ic in e  and Commerce.

The e v id e n c e  we have a n a ly s e d  show s t h a t  t h e  i n c r e a s e d  

p a r t i c i p a t i o n  i n  2nd l e v e l  s c h o o l i n g  h a s  n o t  l e d  t o  

e q u a l  p a r t i c i p a t i o n  in  t h i r d  l e v e l .  T h ird  l e v e l  d e g r e e s  

and q u a l i f i c a t i o n s  a r e  a p o w e r f u l  means o f  a c q u i r i n g  

s t a t u s .  I t  i s  c l e a r  t h a t  t h e  m ain  b e n e f i c i a r i e s  o f  

t h i r d  l e v e l  e d u c a t io n  a r e  t h e  e x i s t i n g  d om in an t g ro u p s  

i n  s o c i e t y .

The m ost o b v io u s  i n e q u a l i t y  i n  e d u c a t i o n a l  o u tc o m e s  a r e  

s e e n  a t  t h i r d  l e v e l .  The t im e  h a s  come f o r  t h e  

u n i v e r s i t i e s  t o  do more t o  h e l p  remedy t h e  s i t u a t i o n .
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Lynch in  an i n t e r v i e w  w i t h  t h e  w r i t e r  s u g g e s t e d  t h a t  

q u o ta s  f o r  t h o s e  from  d e p r iv e d  b a ck g ro u n d s  s h o u ld  be  

in t r o d u c e d  w i t h  t h e  n e c e s s a r y  backup t h a t  su c h  a  p o l i c y  

would e n t a i l .  Such  a s y s t e m  o f  q u o ta s  w ou ld  h e lp  

overcom e t h e  p r e r e q u i s i t e  o f  h a v in g  t h e  r i g h t  ' c u l t u r a l  

c a p i t a l ’ f o r  o b t a i n i n g  t h i r d  l e v e l  c r e d e n t i a l s .

5 .4  The S econ d  L e v e l  S y stem  i n  I r e l a n d

At p r e s e n t  s e c o n d  l e v e l  s c h o o l s  a r e  d i v i d e d  i n t o  t h r e e  

broad  c a t e g o r i e s .  S e c o n d a r y  s c h o o l s  make up th è

l a r g e s t  s e c t i o n  (6 0 .1 % ).  T h ese  s c h o o l s  a r e  p r i v a t e l y  

owned, f o r  t h e  m ost p a r t ,  by  t h e  c h u r c h e s  and a r e

d e n o m in a t io n a l .  T h is  s e c t i o n  t e n d s  t o  c a t e r  f o r  m id d le  

c l a s s  f a m i l i e s  a l t h o u g h  some r e l i g i o u s  o r d e r s  

t r a d i t i o n a l l y  h a v e  c a t e r e d  f o r  w o r k i n g - c l a s s  and t h e  

lo w er  m i d d l e - c l a s s .  V o c a t i o n a l  s c h o o l s  form t h e  n e x t  

l a r g e s t  group  (3 1 .3 % ).  T h ese  s c h o o l s  a r e  n on -  

d e n o m in a t io n a l  and a r e  a d m in i s t e r e d  b y  t h e  V o c a t io n a l  

E d u c a t io n  C om m ittees  ( V . E . C . s ) .  They have a h ig h

p r o p o r t io n  o f  w o rk in g  c l a s s  s t u d e n t s  and h a v e  an

em p h a sis  on t e c h n i c a l  s u b j e c t s .  The t h i r d  c a t e g o r y  o f  

s c h o o l s  i n  t h i s  s e c t o r  a r e  t h e  c o m m u n ity /c o m p reh en s iv e  

s c h o o l s .  T h e se  s c h o o l s  a r e  d e n o m in a t io n a l .  T h e ir  

d e v e lo p m e n t  b eg a n  i n  th e  1 9 7 0 ’s  a s  p a r t  o f  a p la n  to
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u n i f y  t h e  s e c o n d  l e v e l  s y s t e m  r a t h e r  th a n  c o n t in u e  w ith  

a b i - p a r t i t e  s y s t e m .

The r e c e n t  G reen Paper ( 1 9 9 2 )  p r o p o s e s  t h a t  a l l  sec o n d  

l e v e l  s c h o o l s  b e  c a l l e d  s e c o n d a r y  s c h o o l s  w ith  t e a c h e r s  

em p loyed  by a b oard  o f  management.

U n i v e r s a l i s t i c  and P a r t i c u l a r i s t i c  F e a tu r e s  o f  Second  
L e v e l  E d u c a t io n

To u n d e r s ta n d  how e d u c a t io n  h a s  h e lp e d  rep r o d u c e  

i n e q u a l i t y  i n  s o c i e t y  r e q u i r e s  an a n a l y s i s  o f  th e  

i n t e r p l a y  b e tw e e n  f e a t u r e s  w h ich  a r e  u n i v e r s a l  t o  a l l  

s e c o n d  l e v e l  s c h o o l s  and t h o s e  w h ich  a r e  p a r t i c u l a r  t o  

i n d i v i d u a l  s c h o o l s .

In  a d e m o c r a t ic  s y s te m  i f  t h e  e d u c a t io n  sy s te m  was 

p u r e l y  p a r t i c u l a r i s t i c  ( t h a t  i s  d i s c r i m i n a t o r y )  i t  

w ou ld  f a c e  a c r i s i s  o f  l e g i t i m a c y .  C o n s e q u e n t ly ,  th e  

s c h o o l i n g  s y s t e m  h a s  an o u t e r  c o a t i n g  o f  u n i v e r s a l i s t i c  

f e a t u r e s  w h ic h  h e l p  l e g i t i m i z e  i t ' s  r o l e .

U n i v e r s a l i s t i c  F e a tu r e s  o f  S econ d  L e v e l  E d u c a t io n

The c o n t e n t  o f  t h e  fo r m a l c u r r ic u lu m ,  t h a t  i s  th e  

k n ow led ge  t h a t  i s  o r g a n i s e d ,  e v a lu a t e d  and d i s t r i b u t e d  

in  I r i s h  s e c o n d - l e v e l  s c h o o l s  i s  c e n t r a l l y  c o n t r o l l e d .
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I t  i s  t h e r e f o r e  u n i v e r s a l i s t i c  i n  c h a r a c t e r .  The 

c o n t e n t  o f  t h e  c u r r ic u lu m  i s  t o  a g r e a t  e x t e n t  c e n t e r e d  

around t h e  L ea v in g  C e r t i f i c a t e  and t h e  J u n io r  

C e r t i f i c a t e  e x a m in a t io n s .  As t h e  L ea v in g  C e r t i f i c a t e  

i s  u s e d  by t h i r d  l e v e l  i n s t i t u t i o n s  f o r  s e l e c t i n g  

i n t a k e  and by many e m p lo y e r s ,  t e a c h e r s  a r e  c o n s t r a i n e d  

t o  f o l l o w  t h e  p r e s c r i b e d  m a t t e r .

At L ea v in g  C e r t i f i c a t e  l e v e l  Lynch (1 9 8 9 )  found  t h a t  

s i x  s u b j e c t s  o u t  o f  a c h o ic e  o f  more than  t h i r t y  were  

p r o v id e d  by 80% o f  a l l  s c h o o l s ,  w h i l e  s i x  o t h e r s  w ere  

a b s e n t  from  80% o f  a l l  s c h o o l s .  Of th e  r e m a in in g  19 

s u b j e c t s  a v a i l a b l e  s h e  found  t h e i r  p r o v i s i o n  v a r i e d  

g r e a t l y  d e p e n d in g  on t h e  ty p e  o f  s c h o o l .  B oth  Lynch 

and Hannan e t  a l .  (1 9 8 3 )  found t h a t  p a r t i c u l a r i s m  was 

more a  f e a t u r e  a t  L ea v in g  C e r t i f i c a t e  l e v e l  th an  a t  

J u n io r  C e r t i f i c a t e  l e v e l .  There i s  e v id e n c e  t h e r e f o r e  

o f  u n i v e r s a l i s m  and p a r t i c u l a r i s m  i n  th e  p r o v i s i o n  o f  

s u b j e c t s  i n  s c h o o l s .

We ca n  i d e n t i f y  a number o f  o t h e r  c h a r a c t e r i s t i c s  w h ich  

c o n t r i b u t e  t o  t h e  u n i v e r s a l i s t i c  c h a r a c t e r  o f  s e c o n d -  

l e v e l  e d u c a t io n .  The i n f l u e n c e  o f  t h e  u n i v e r s i t i e s  and 

o t h e r  t h i r d  l e v e l  c o l l e g e s  i s  a f a c t o r .  T h ese  c o l l e g e s  

t e n d  t o  r e q u i r e  a  number o f  c o r e  s u b j e c t s  su c h  a s  

m a th e m a t ic s ,  E n g l i s h ,  I r i s h  and som etim es  a s c i e n c e  or

-104-



b u s i n e s s  s u b j e c t .  T h is  p o w e r fu l  i n f l u e n c e  t e n d s  t o  

g i v e  t h e  c u r r ic u lu m  a u n i v e r s a l i s t i c  c h a r a c t e r .

The D epartm ent o f  E d u c a t io n  m a in t a in s  c o n t r o l  o v e r  th e  

d a i l y  o r g a n i s a t i o n  o f  l e a r n i n g  w i t h i n  t h e  s c h o o l  by  

means o f  a s tr e a m  o f  c i r c u l a r s  and memoranda. S c h o o l s  

a r e  o b l i g e d  t o  a d h ere  t o  t h e s e  r e g u l a t i o n s  i n  o r d e r  t o  

r e c e i v e  fu n d in g  from t h e  d e p a r tm e n t .  O v e r a l l  t h e r e f o r e  

t h e r e  i s  a c e r t a i n  u n i v e r s a l i t y  o f  e x p e r i e n c e  f o r  a l l  

p u p i l s  in  se c o n d  l e v e l  s c h o o l s .  The common s y l l a b i ,  

t h e  u s e  o f  s i m i l a r  t e x t s ,  t h e  common t e a c h e r  

q u a l i f i c a t i o n s ,  t h e  p u p i l  t e a c h e r  r a t i o ,  and t h e  same 

l e n g t h  o f  s c h o o l  y e a r  a l l  c o n t r i b u t e  t o  an e q u a l i s i n g  

e f f e c t  on t h e  q u a l i t y  o f  e x p e r i e n c e  w h ich  a r e  a v a i l a b l e  

t o  a l l  p u p i l s .  Where t h e r e  i s  t i g h t  s t a t e  r e g u l a t i o n  

t h e r e  te n d s  t o  be l e s s  d i s c r i m i n a t o r y  p r a c t i c e s  

r e g a r d in g  s o c i a l  c l a s s  or  g e n d e r .

P a r t i c u l a r i s t i c  F e a tu r e s  o f  S e c o n d -L e v e l  S c h o o l s

One o f  t h e  m ost o b v io u s  ex a m p le s  o f  a p a r t i c u l a r i s t i c  

p r a c t i c e  i s  t h e  manner in  w h ich  k n ow led ge  i s  

d i s t r i b u t e d  by ' s t r e a m in g '  o r  a b i l i t y  g r o u p in g  i n  I r i s h  

S c h o o l s .
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Hannan and B o y le  (1 9 8 7 )  fou n d  t h a t  a m a j o r i t y  o f  s e c o n d  

l e v e l  s c h o o l s  in  I r e l a n d  p r a c t i c e  some s o r t  o f  

" strea m in g " . S tr e a m in g  i n v o l v e s  c l a s s i f y i n g  c h i l d r e n  o f  

t h e  same age  o r  s i m i l a r  a g e  i n t o  two o r  more g ro u p s  on 

t h e  b a s i s  o f  some m easure  o f  a b i l i t y  su c h  a s  s c h o o l  

t e s t s  o r  e x t e r n a l  i n t e l l i g e n c e  t e s t s ,  o r  on t h e  

t e a c h e r ' s  p e r s o n a l  a s s e s s m e n t .  T h e se  g ro u p s  a r e  th e n  

u se d  a s  t h e  b a s i s  o f  t h e  t e a c h i n g  u n i t  f o r  m o st  i f  n o t  

a l l  s u b j e c t s .

W hile  t h e  m a j o r i t y  o f  s c h o o l s  w ere fou nd  t o  p r a c t i c e  

s tr e a m in g  some 40% p r a c t i c e d  r i g i d  s t r e a m in g  f o r  t h e  

J u n io r  C e r t i f i c a t e  and o n l y  one i n  f o u r  had m ixed  

a b i l i t y  c l a s s e s .  One o f  t h e  c o n s e q u e n c e s  was t h a t  f o r  

many p u p i l s  t h e r e  was l i t t l e  c h o i c e  a v a i l a b l e  in  t h e  

s e l e c t i o n  o f  s u b j e c t s  p a r t i c u l a r l y  f o r  p u p i l s  i n  t h e  

low er  s tr e a m s  o r  b a n d s .  Even w here t h e  s u b j e c t  c h o i c e s  

w ere p r e s e n t ,  Hannan and B o y le  fou n d  t h a t  s u b j e c t  

t e a c h e r s  o r  p a r e n t s  w ere n o t  u s u a l l y  in v o l v e d  i n  th e  

d e c i s i o n .  The p r o c e s s  a c c o r d in g  t o  Hannan and B o y le  

( P . 167) i s  u s u a l l y  o r g a n i s e d  by  s c h o o l  "management".

The r e a s o n  g i v e n  by m ost s c h o o l s  t o  Hannan and B o y le  

f o r  s tr e a m in g  was t h a t  t h e r e  was w id e  v a r i a n c e  in  

a b i l i t y  and t h i s  f o r c e d  t h e  s c h o o l  t o  d i f f e r e n t i a t e  

b etw een  p u p i l s .  Hannan and B o y le  fo u n d  "no su p p o rt"  in
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t h e i r  s tu d y  f o r  t h i s  p r o p o s i t i o n  from  t h e i r  a n a l y s i s  o f  

t h e  f a c t s .  They found t h a t  f a c t o r s  su c h  a s ;

The medium s o c i a l  c l a s s  l e v e l  o f  t h e  p u p i l  
i n t a k e ,  t h e  s e x  o f  t h e  p u p i l  body and t h e  
ty p e  and i d e n t i t y  o f  t h e  s c h o o l  a u t h o r i t y  a r e  
t h e  main v a r i a b l e s  p r e d i c t i n g  v a r i a t i o n  in  
t h e  e x t e n t  o f  d i f f e r e n t i a t i o n  o f  t h e  
s c h o o l i n g  p r o c e s s  a p p l i e d .  (Hannan and B o y le  
1987 P. 1 6 9 ) .

B oth  Lynch (1 9 8 9 )  and Hannan and B o y le  fo u n d  t h a t  

s tr e a m in g  was m ost l i k e l y  in  b o y s '  s e c o n d a r y  s c h o o l s  

and s c h o o l s  w i t h  l a r g e  c o h o r t s  o f  w o r k i n g - c l a s s  o r  

lo w er  m i d d l e - c l a s s  p u p i l s .  Hannan and B o y le  (1 9 8 7 )  

s u g g e s t  t h a t  b o y s '  s e c o n d a r y  s c h o o l s  w h ich  s tr e a m  te n d  

t o  h ave  m o d era te  t o  h ig h  " d rop -ou t"  r a t e s  o f  p u p i l s .  

T here f i n d i n g s  e c h o  W i l l i s '  v ie w  t h a t  "low a c h ie v e r s "  

a r e  " c o o le d  o u t " ,  and s o c i a l i s e d  f o r  ' f a i l u r e ' .

G i r l s  s c h o o l s  p a r t i c u l a r l y  m id d le  c l a s s  g i r l s  s c h o o l s  

w ere found  t o  b e  l e a s t  l i k e l y  t o  d i f f e r e n t i a t e  t h e i r  

s c h o o l i n g  p r o c e s s .  (Hannan and B o y le  P . 1 6 9 ) .

Lynch and Drudy (1 9 9 3 )  s u g g e s t  t h a t  t h e s e  g i r l s  s c h o o l s  

do n o t  s e e  t h e i r  r o l e  a s  t h a t  o f  a s o c i a l  m o b i l i t y  

a g e n t  f o r  t h e  s e l e c t i o n  o f  a f e m a le  e l i t e ,  w here a s  

t h e r e  i s  a s t r o n g  t r a d i t i o n  o f  t h i s  i n  b o y s '  s c h o o l s .  

( P . 2 4 7 ) .
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B oth  Lynch and Drudy, and Hannan and B o y le  make i t  

c l e a r  t h a t  s c h o o l s  make a p o l i c y  d e c i s i o n  on  w h e th e r  o r  

n o t  t o  s tr e a m .  Some w o r k in g  c l a s s  s c h o o l s  h a v e

r e j e c t e d  i t  a s  a p o l i c y .

The d e c i s i o n  t o  s tr e a m  a p p e a r s  t o  b e  b a s e d  on a v ie w  

t h a t  i t  w i l l  a l l o w  an e a s i e r  s c h o o l i n g  s o l u t i o n  th a n  

m ixed  a b i l i t y  t e a c h i n g .  The end r e s u l t  a c c o r d in g  t o  

Hannan and B o y le  i s  t h a t  a s m a l l  e l i t e  b e n e f i t  w h i l e  

t h o s e  in  t h e  lo w e r  s tr e a m s  p a y  t h e  p r i c e .

There a r e  many ways in  w h ich  s c h o o l s  o p e r a t e  f e a t u r e s  

t h a t  a r e  p a r t i c u l a r  t o  t h e i r  t r a d i t i o n s .  In  t h e  

c u r r ic u lu m  t h e r e  i s  a c h o i c e  o f  s u b j e c t s  a v a i l a b l e .  

Hannan e t  a l .  ( 1 9 8 3 )  show how v o c a t i o n a l  s c h o o l s  a r e  

l i k e l y  t o  o f f e r  p r a c t i c a l - t e c h n i c a l  s u b j e c t s  su c h  a s  

wood-work and m e ta l-w o r k  much more s o  th a n  s e c o n d a r y  

s c h o o l s .

S eco n d a ry  s c h o o l s  a r e  more l i k e l y  th a n  v o c a t i o n a l  

s c h o o l s  t o  o f f e r  c e r t a i n  i n t e l l e c t u a l  t e c h n i c a l  

s u b j e c t s  su c h  a s  a p p l i e d  m a th s ,  p h y s i c s  and c h e m is t r y .  

B reen  (1 9 8 4 )  h a s  shown t h a t  t h e  p u p i l s  i n  v o c a t i o n a l  

s c h o o l s  a r e  more l i k e l y  t o  be  from  w o rk in g  c l a s s  

f a m i l i e s .  In  s e c o n d a r y  s c h o o l s  t h e y  a r e  l i k e l y  t o  be  

from m id d le  c l a s s  f a m i l i e s .  Thus t h e r e  i s
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p a r t i c u l a r i s m  i n  t h e  c u r r ic u lu m  c h o s e n  and t h i s  i s  

l i k e l y  t o  b e  r e f l e c t e d  i n  t h e  c l a s s  and g e n d e r  o f  th e  

p u p i l s .

P a r t i c u l a r i s m  i s  n o t  o n l y  a f e a t u r e  o f  t h e  form al  

c u r r ic u lu m  p r o v i s i o n  b u t  i s  a l s o  a f e a t u r e  o f  t h e  non­

e x a m in a t io n  c u r r ic u lu m  and e x t r a - c u r r i c u l a r  a c t i v i t i e s .  

Lynch in  h e r  r e s e a r c h  fo u n d  t h a t  e x t r a - c u r r i c u l a r  

p r o v i s i o n  f o r  a e s t h e t i c  i n t e r e s t s  in  f e e - p a y i n g  

s e c o n d a r y  s c h o o l s  was h i g h e r  th a n  in  s t a t e  funded  

s c h o o l s .  P u p i l s  in  t h e s e  s c h o o l s  w ere  e x p o s e d  t o  much 

more a e s t h e t i c a l l y  o r i e n t e d  e x t r a - c u r r i c u l a r  

e x p e r i e n c e s  th a n  t h o s e  i n  e i t h e r  p u b l i c  s c h o o l s  o r  n on -  

f e e p a y in g  s e c o n d a r y  s c h o o l s .  Lynch a l s o  fou nd  g r o s s  

i n e q u a l i t i e s  e x i s t i n g  b e tw e e n  f e e p a y i n g  and n on -  

f e e p a y in g  s c h o o l s  i n  t h e  a v a i l a b i l i t y  o f  f i e l d s  f o r  

g a m es .

I t  h a s  b e e n  d e m o n s tr a te d  t h a t  t h e r e  a r e  b o th  

p a r t i c u l a r i s t i c  and u n i v e r s a l i s t i c  f a c t o r s  o p e r a t i n g  in  

I r i s h  e d u c a t io n  w h ic h  c o n t r i b u t e s  t o  t h e  r e p r o d u c t io n  

o f  i n e q u a l i t i e s  i n  s o c i e t y .  We a r e  now in  a p o s i t i o n  

t o  a s s e s s  how p o w e r fu l  i n t e r e s t s  i n  I r i s h  e d u c a t io n  

m a in t a in  and c o u n t e r ,  t h r e a t s  t o  t h e i r  i n f l u e n c e .
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5 . 5  How P a r t i c u l a r i s m  and U n iv e r s a l i s m  in  I r i s h  S c h o o ls  
C o n t r ib u t e s  t o  o u r  U n d e r s ta n d in g  o f  t h e  r e p r o d u c t io n  o f  
i n e q u a l i t i e s .

I t  has b een  shown t h a t  I r i s h  s c h o o l s  a r e  h i g h l y  

c o n t r o l l e d  by  t h e  s t a t e .  P a r e n t s ,  p u p i l s ,  t e a c h e r s  

h a v e  l i t t l e  s a y  i n  t h e  d e v e lo p m e n t  o f  t h e  c u r r ic u lu m  or  

t h e  a d m i n i s t r a t i o n  o f  s c h o o l s .  However, b e c a u s e  t h e  

e d u c a t i o n a l  s y s t e m  i s  s o  v a s t  t h e  governm ent ca n n o t  

c e n t r a l i s e  a l l  c o n t r o l .  In  a d d i t i o n  t h e  h i s t o r i c a l  

d e v e lo p m e n t  o f  t h e  e d u c a t io n a l  s y s t e m  means t h a t  th e  

C hurches in  I r e l a n d  and in  p a r t i c u l a r  th e  Roman 

C a t h o l i c  Church e x e r c i s e  g r e a t  i n f l u e n c e  in  t h e  f i e l d  

o f  e d u c a t io n .  O th er  b o d i e s  a l s o  have  c o n s id e r a b l e  

power and i n f l u e n c e  su c h  a s  t h e  t e a c h e r  u n io n s  and th e  

V o c a t io n a l  E d u c a t io n  C o m m ittees .

Lynch (1 9 8 8 )  s t a t e s ;

The b a l a n c e  o f  power t h a t  e x i s t s  w i t h in  th e  
e d u c a t i o n a l  s i t e  i s  h i s t o r i c a l l y  and 
c u l t u r a l l y  c o n d i t i o n e d ;  s t a t e  m anagers must  
n e g o t i a t e  w i t h  t h e  r e i g n i n g  power b r o k e r s  in  
t h e  e x e r c i s e  o f  t h e i r  a u t h o r i t y  (Lynch 1988  
P . 1 6 1 ) .

We have s e e n  how r e s i s t a n c e  t o  t h e  i d e o l o g y  o f  th e  

s c h o o l  can  o c c u r  among w o r k i n g - c l a s s  p u p i l s  from th e  

work o f  W i l l s  and o t h e r s .  Lynch p o i n t s  o u t  t h a t  

r e s i s t a n c e s  e m e r g in g  from  t h e  s c h o o l - f l o o r  a re

-110-



p r o c e s s e d  and c o u n t e r - r e s i s t e d  by an a r r a y  o f  p o w e r fu l  

i n t e r e s t  g ro u p s  in  I r i s h  e d u c a t io n .

S t a t e  c o n t r o l  i n  e d u c a t io n  i s  m a in ta in e d  by s t a t e  

m anagers b e  t h e y  e l e c t e d  or  a p p o in te d .  They h a v e  t h e  

t a s k  o f  im p le m e n t in g  u n i v e r s a l i s t i c  p r a c t i c e s  in  

s c h o o l s .  The s t a t e  m anagers h ave  a d u a l r o l e  in  

e d u c a t io n .  F i r s t l y  t h e y  e n s u r e  t h a t  t h e  c o n d i t i o n s  

n e c e s s a r y  f o r  c a p i t a l  a c c u m u la t io n  a r e  r e p r o d u c e d .  

Lynch (1 9 9 0 )  makes t h e  p o i n t  t h a t  e d u c a t io n a l  

c r e d e n t i a l s ,  a r e  p a r t i c u l a r l y  im p o r ta n t  t o  t h e  new 

m i d d l e - c l a s s  i n  I r e la n d  a s  a means o f  l e g i t i m i s i n g  

t h e i r  p o s i t i o n .

R ep ro d u c in g  t h e  c o n d i t i o n s  n e c e s s a r y  f o r  
c u l t u r a l  c a p i t a l  a c c u m u la t io n  i s  e s p e c i a l l y  
s i g n i f i c a n t  f o r  t h o s e  p r o p e r t y - l e s s  w h i t e  
c o l l a r  and s k i l l e d  b lu e  c o l l a r  w ork ers  whose  
s t a t u s  and incom e d i f f e r e n t i a l s  a r e  l a r g e l y  
c o n t i n g e n t  on t h e i r  e d u c a t io n a l  c r e d e n t i a l s .  
(Lynch 1990 P . 7)

S e c o n d ly  t h e  s t a t e  managers must a l s o  e n s u r e  t h a t  t h e  

s t a t e  e d u c a t i o n a l  sy s te m  i s  s e e n  t o  t r e a t  a l l  p u p i l s  

f a i r l y .  They must p r e v e n t  g r o s s  i n e q u a l i t i e s

d e v e lo p in g  w h ich  m ig h t  j e o p a r d i s e  t h e  w hole  s y s te m  and 

t h e r e b y  a f f e c t  t h e i r  own p o s i t i o n .

Lynch (1 9 8 8 )  s u g g e s t s  t h a t  t h e  r e a s o n  why s t a t e  

m anagers o f  e d u c a t io n  a r e  u n w i l l i n g  t o  e x te n d  t h e i r
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i n t e r v e n t i o n  i s  b e c a u se  o f  t h e i r  f e a r  t h a t  i t  w ould  

p r e j u d ic e  t h e i r  own pow er. I f  more r e s o u r c e s  w ere  t o  

be expended t o  en su r e  t h a t  w o rk in g  c l a s s  p u p i l s  

d e v e lo p e d  l i n g u i s t i c  and g e n e r a l  e d u c a t io n a l  s k i l l s  

com parable t o  t h o s e  o f  t h e  m id d le  c l a s s e s ,  i t  w ould  

t h r e a t e n  th e  i n t e r e s t s  o f  t h e  m id d le  c l a s s  and th e  

b o u r g e o i s e .

As Lynch rem arks c o n c e r n in g  t h e  m i d d l e - c l a s s  in  

I r e la n d .

As a power group t h e  m id d le  c l a s s e s  a r e  w e l l  
p o s i t i o n e d  t o  have t h e i r  i n t e r e s t s  d e f in e d  a s  
t h e  p u b l i c  i n t e r e s t  i n  e d u c a t io n .  In  
p a r t i c u l a r  t h e y  a r e  i n  a p o s i t i o n  t o  h o ld  t h e  
e l e c t e d  s t a t e  m anagers t o  p o l i t i c a l  a c c o u n t  
b e c a u se  t h e y  a re  p o l i t i c a l l y  num erous, h i g h l y  
a r t i c u l a t e  and s t r a t e g i c a l l y  l o c a t e d  w i t h i n  
t h e  s t a t e  m ach in ery  i t s e l f .  ( I b i d .  P . 9 ) .

R ather  than  make r a d i c a l  c h a n g e s  th e  s t a t e  th e n  

d e v e lo p s  a d a p t iv e  s t r a t e g i e s  t o  c o u n t e r  r e s i s t a n c e .  

T h is  has l e d  t o  t h e  d ev e lo p m e n t  o f  v o c a t i o n  p r e p a r a t io n  

and t r a i n i n g  c o u r s e s  and t h e  d e v e lo p m e n t  o f  a S e n io r  

C e r t i f i c a t e  i n  p la c e  o f  t h e  t r a d i t i o n a l  L ea v in g  

C e r t i f i c a t e .

However by  o f f e r i n g  an e d u c a t i o n a l  p a l l i a t i v e  
t o  t h e  a l i e n a t e d  t h e y  p re -em p t t h e  
d ev e lo p m en t o f  r e b e l l i o n  ( e s p e c i a l l y  o f  
w orking c l a s s  r e b e l l i o n )  and t h e r e b y  
rep ro d u ce  e x i s t i n g  r e l a t i o n s  o f  e d u c a t io n a l  
co n su m p tio n . By s ip h o n in g  o f f  r e s i s t a n c e s  
t h e y  e n a b le  t h e  m a in strea m  t o  p r o c e e d  i n  i t s
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t r a d i t i o n a l  r e p r o d u c t iv e  r o l e .  (Lynch 1990  
P . 1 0 ) .

5 .6  M ed ia to rs  o f  E d u c a t io n a l  S e r v i c e s  i n  I r e la n d

We have n o t e d  how th e  s t a t e  m anagers  o f  e d u c a t io n  a r e  

i n f l u e n c e d  by b o th  d e m o c r a t ic  c o n d i t i o n s  and by  

p r e s s u r e s  f o r  a c c u m u la t io n  o f  c a p i t a l .  H owever, t h e  

s t a t e  i s  a l s o  v e r y  m in d fu l  o f  t h e  r o l e  o f  m e d ia t o r s  in  

I r i s h  e d u c a t io n  su c h  a s  t h e  C h u rch es ,  th e  V .E .C s ,  t h e  

t e a c h e r s '  u n io n s  and p a r e n t s '  a s s o c i a t i o n s .  We s h a l l  

exam ine how i n  I r e la n d  t h e s e  m e d ia t o r s  can a c t  a s  a 

f o r c e  o f  c o u n t e r - r e s i s t a n c e  t o  t h e  em erg in g  r e s i s t a n c e s  

o f  s u b o r d in a t e  g r o u p s .

The T eacher  U n ion s

The t e a c h e r  u n io n s  a r e  p o w e r fu l  m e d ia t o r s  o f  

e d u c a t io n a l  s e r v i c e s .  The A s s o c i a t i o n  o f  S eco n d a ry  

T e a c h e r s ,  I r e l a n d  (A ST I), t h e  T e a c h e r s  Union o f  I r e la n d  

(TUI) and t h e  I r i s h  N a t io n a l  T e a c h e r s '  o r g a n i s a t i o n  

(INTO) a r e  a l l  c o n s u l t e d  by s t a t e  m anagers in  

f o r m u la t in g  p o l i c y .  The t e a c h e r s  h ave  s p e c i f i c  c l a s s  

i n t e r e s t s .  They form p a r t  o f  t h e  l a r g e  p r o p e r t y - l e s s  

m id d le  c l a s s .  T h e ir  s t a t u s  d ep en d s  on m a in t a in in g  a 

t r a d i t i o n a l  h i e r a r c h i c a l  s t r u c t u r e  t h a t  d i s t i n g u i s h e s  

b etw een  m e n ta l  and manual la b o u r .
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As Lynch (1990) states;

I f  i n t e l l e c t u a l  la b o u r  w ere  no lo n g e r  d e f i n e d  
a s  s u p e r i o r  t o  manual la b o u r  th e n  t h e  w h o le  
b a s i s  o f  t e a c h e r ' s  d i f f e r e n t i a l  t h a t  
d i s t a n c e s  them from manual w o rk ers  w ould  n o t  
be l e g i t i m a t e d .  T h ere  i s  no r e a s o n ,
t h e r e f o r e  why t e a c h e r s  w ould  t r y  t o  u t i l i s e  
p u p i l  r e s i s t a n c e  t o  g e n e r a t e  a  c r i s i s  in  
e d u c a t io n  t h a t  m igh t  r e s u l t  in  a r e d e f i n i t i o n  
o f  what i s  v a l u a b l e  k n o w le d g e .  ( I b i d .  P . 11)

The t e a c h e r  u n io n s  have o f t e n  r e s i s t e d  c h a n g e s  w h ich

t h e y  f e e l  m ig h t  e r o d e  t h e i r  s t a t u s .  In  g e n e r a l  t h e y

have v e s t e d  i n t e r e s t s  i n  m a in t a in in g  a s t r a t i f i e d

s o c i e t y .

The C hurches a s  M e d ia to r s .

The Roman C a t h o l i c  Church h a s  an a lm o s t  u n iq u e  d e g r e e  

o f  i n f l u e n c e  i n  e d u c a t io n  i n  I r e l a n d  when compared t o  

m ost o t h e r  w e s te r n  c o u n t r i e s .  The Church h a v in g  

o b t a in e d  s u c h  a p o w e r fu l  r o l e  h a s  a v e s t e d  i n t e r e s t  in  

m a in t a in in g  t h e  s t a t u s  q u o . L ik e  t e a c h e r s  m ost  

r e l i g i o u s  p e r s o n n e l  come from  m id d le  c l a s s  b a c k g r o u n d s .  

The Church h a s  o f t e n  a c t e d  a s  an a g e n t  o f  c o u n t e r ­

r e s i s t a n c e .

When v o c a t i o n a l  s c h o o l s  w ere s e t  up by t h e  s t a t e  in  t h e  

1 9 3 0 ' s  t h e  ch u rch  s o u g h t  and r e c e i v e d  an a s s u r a n c e  

from th e  s t a t e  t h a t  t h e s e  s c h o o l s  would n o t  p r o v id e  

" g e n e r a l  e d u c a t io n "  (C oo lah an  1981 p . 9 7 ) .  T h ese
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s c h o o l s  w ere  d e v o te d  t o  p r a c t i c a l  s u b j e c t s  and s o  f a r  

o v e r  t h i r t y  y e a r s ,  t h e  m a in ly  w o rk in g  c l a s s  and s m a l l  

fa r m e r s '  c h i l d r e n  who a t t e n d e d  t h e s e  s c h o o l s  w ere  

d e n ie d  a c c e s s  t o  academ ic s u b j e c t s  t h a t  w ere a v a i l a b l e  

t o  t h e  m id d le  c l a s s  in  t h e  m a in ly  ch u rch  c o n t r o l l e d  

se c o n d a r y  s c h o o l s .  C lan cy  (1 9 8 3  P 1 5 -1 7 )  h a s  o b s e r v e d

t h a t  th e  ch u rch  b e c a u s e  o f  i t s  h i g h  m oral s t a n d i n g  and  

h ig h  s t a t u s  in  I r i s h  s o c i e t y  h a s  b r o u g h t  an au ra  o f  

m oral l e g i t i m a c y  t o  t h e  e d u c a t i o n a l  p r o c e s s .  The 

Church h a s  l i t t l e  t o  g a i n  by s u p p o r t in g  r e s i s t a n c e s  

t h a t  d e v e lo p  w i t h in  th e  s c h o o l . In  f a c t  i t  h a s  much t o  

l o s e  and i s  t h e r e f o r e  u n l i k e l y  t o  e n c o u r a g e  e d u c a t io n  

r e b e l l i o n  among s u b o r d in a t e  c l a s s e s .

The V o c a t io n a l  E d u c a t io n  C om m ittees  (VECs) a s  M e d ia to r s

The VECs a r e  t h e  b o d ie s  t h a t  a d m in i s t e r  v o c a t i o n a l  

s c h o o l s  in  I r e l a n d .  They a r e  h i g h l y  p o l i t i c i s e d  and 

a r e  im p o r ta n t  m e d ia to r s  i n  I r i s h  e d u c a t i o n .  The VECs 

have t h e i r  own i n t e r e s t s  t o  p r o t e c t .  They a r e  now 

co m p etin g  w i t h  t h e  m ost p r e s t i g i o u s  s e c o n d a r y  s c h o o l s  

and t h e r e f o r e  t h e y  have l i t t l e  t o  g a i n  by s u p p o r t in g  

r e s i s t a n c e ' s  in  t h e i r  s c h o o l s .

The VECs a r e  d om inated  by  r e p r e s e n t a t i v e s  o f  l o c a l  

a u t h o r i t i e s .  Chubb ( 1 9 8 2 ,  P91) h a s  n o t e d  t h a t  l o c a l
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a u t h o r i t i e s  a r e  d o m in a ted  b y  r e p r e s e n t a t i v e s  o f  t h e  

m id d le  c l a s s .  I t  i s  v e r y  u n l i k e l y  t h a t  r e p r e s e n t a t i v e s  

o f  t h e  m id d le  c l a s s e s  w ou ld  e n c o u r a g e  c h a n g e s  t h a t  

w ould a l t e r  e d u c a t i o n a l  ou tcom e s o  t h a t  s u b o r d in a t e  

c l a s s e s  w ou ld  t h r e a t e n  t h e  e d u c a t i o n a l  p r i v i l e g e s  o f  

t h e  m id d le  c l a s s e s .

B e c a u se  t h e  VEC's a r e  m a in ly  com posed o f  e l e c t e d  

r e p r e s e n t a t i v e s  t h e y  g i v e  t h e  im p r e s s io n  o f  b e in g  

h i g h l y  d e m o c r a t i c .  T h is  im p r e s s io n  a l s o  l e n d s  th e  

e d u c a t io n a l  s y s t e m  a f a c a d e  o f  l e g i t i m a c y .

B o u rd ieu  s u g g e s t s  t h a t  c o m p e t i t i o n  in  t h e  f i e l d  o f  

e d u c a t io n  b e tw e e n  v e s t e d  i n t e r e s t  g ro u p s  can  

p a r a d o x i c a l l y  s t r e n g t h e n  t h e  i n s t i t u t i o n s '  p o w e r s .  

Lynch (1 9 9 0 )  s u g g e s t s  t h a t  t h e  c o m p e t i t i o n  b e tw een  t h e  

m e d ia to r s  o f  e d u c a t i o n  a l s o  s t r e n g t h e n s  and s t a b i l i s e s  

t h e  e d u c a t io n  s y s t e m .  S h o u ld ,  f o r  ex a m p le ,  t h e  ch u rch  

d e c i d e  n o t  t o  r e p r o d u c e  t h e  c a p i t a l i s t  c u l t u r e  i n  t h e  

form r e q u ir e d  by t h e  s t a t e ,  t h e n  t h e  s t a t e  can w ith draw  

i t s  f i n a n c i a l  s u p p o r t  from  ch u rch  run s c h o o l s  and 

e n c o u r a g e  v o c a t i o n a l  s c h o o l s .  (Lynch 1990 P . 1 5 ) ,  In  

t h i s  way t e n s i o n  b e tw e e n  t h e  m e d ia t o r s  h e l p s  t o  

s t a b i l i s e  t h e  s y s t e m  b e c a u s e  i t  i s  n o t  i n  th e  i n t e r e s t  

o f  t h e  m e d ia t o r s  t o  e n c o u r a g e  r e s i s t a n c e s  t h a t  would  

t h r e a t e n  t h e i r  own power b a s i s .
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In  c o n c lu d in g  t h i s  s e c t i o n  th e n  we can  s a y  t h a t  th e  

I r i s h  e d u c a t i o n a l  s y s te m  i s  n o t  s o l e l y  d e te r m in e d  by 

t h e  c a p i t a l i s t  eco n o m ic  s y s t e m .  I t  i s  o f  c o u r s e  an 

im p o r ta n t  f a c t o r .  However t h e  s t a t e  h a s  ta k e n  a ccou n t  

o f  b o t h  p r a c t i c a l  and o r g a n i c  l i m i t s  t o  i t s  c o n t r o l  

o v e r  e d u c a t i o n .  The p r a c t i c a l  l i m i t s  a r e  im posed  by  

t h e  s i z e  o f  t h e  s y s t e m .  The o r g a n ic  l i m i t s  have  t o  do 

w it h  t h e  h i s t o r i c a l  d e v e lo p m e n t  o f  e d u c a t io n a l  

i n s t i t u t i o n s  i n  I r e l a n d  and our em ergence  a s  an 

in d e p e n d e n t  s t a t e .  The p r o p e r t y - l e s s  m id d le  c l a s s e s  

h a v e  u t i l i s e d  t h e  e d u c a t i o n a l  s y s te m  m ost e f f e c t i v e l y  

t o  g a i n  c r e d e n t i a l s  t h a t  d i f f e r e n t i a t e  them from th e  

w o r k in g  c l a s s .  T h is  group  i s  p a r t i c u l a r l y  p o w e r fu l  in  

I r e l a n d  b e c a u s e  t h e y  a r e  num erous, a r t i c u l a t e  and w e l l  

o r g a n i s e d .  Lynch ( 1 9 9 0 )  s u g g e s t s  t h a t  th e

p o s s i b i l i t i e s  o f  r e s i s t a n c e s  l e a d i n g  t o  r a d i c a l  ch an ges  

i n  I r i s h  e d u c a t io n  a r e  v e r y  l i m i t e d  f o r  t h r e e  r e a s o n s .  

F i r s t l y  c r e d e n t i a l i s e d  k n o w led g e  p l a y s  a key  r o l e  in  

p r o d u c in g  and d i s t r i b u t i n g  p r i v i l e g e s  in  I r e la n d .  

S e c o n d ly  t h e  m id d le  c l a s s  a r e  h i g h l y  s u c c e s s f u l  a t  

u t i l i s i n g  t h e  e d u c a t io n  s y s t e m  in  m a in t a in in g  t h e i r  

p r i v i l e g e s  and h a s  l i m i t e d  a l t e r n a t i v e  means f o r  

r e p r o d u c in g  t h e i r  c l a s s  p ow er. T h ir d ly  p o w erfu l  

m e d ia t in g  g r o u p s  in  I r e l a n d  can i d e n t i f y  p o s s i b l e  

r e s i s t a n c e s  a t  an e a r l y  s t a g e .  They can s ip h o n  o f f  

t h i s  r e s i s t a n c e  i n t o  a l t e r n a t i v e  e d u c a t io n a l  p r o d u c ts
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t h a t  t h e y  f e e l  a r e  d e s i r a b l e .  In  t h i s  way t h e  

r e b e l l i o u s  a r e  tamed by b e in g  o f f e r e d  a l t e r n a t i v e  

e d u c a t i o n a l  p a l l i a t i v e s .

5 . 7  Gender and S c h o o l in g

In o u r  t h e o r e t i c a l  d i s c u s s i o n  and a n a l y s i s  we have  

c o n c e n t r a t e d  on t h e  i s s u e  o f  c l a s s  th u s  f a r .  H owever, 

we w is h  t o  make i t  c l e a r  t h a t  t h e  i s s u e  o f  P a t r ia r c h y  

and s c h o o l i n g  i n  I r e la n d  i s  a v i t a l  i s s u e  w h ich  h a s  n o t  

b een  f u l l y  f a c e d  up t o  a s  y e t .  Most o f  th e  t h e o r e t i c a l  

a n a l y s i s  r e g a r d in g  c l a s s  i n e q u a l i t i e s  and r e p r o d u c t io n  

i s  a p p l i c a b l e  t o  i s s u e s  c o n c e r n in g  g en d er  and r a c i a l  

d i s c r i m i n a t i o n  i n  s c h o o l i n g .  B ecau se  t h e  i s s u e  i s  o f  

su c h  im p o r ta n c e  we m ust a d d r e s s  c e r t a i n  i s s u e s  

r e g a r d in g  g e n d e r  i n e q u a l i t i e s  h e r e ,  a l th o u g h  our  

a n a l y s i s  d o es  n o t  c la im  t o  be  c o m p r e h e n s iv e .  Hannon e t  

a l .  1983  found t h a t  g en d er  s t e r e o t y p i n g  commenced a t  an 

e a r l y  a g e  in  s c h o o l i n g .

T h is  s e x  r o l e  d i f f e r e n t i a t i o n  e x te n d s  back  t o  
t h e  e a r l y  l e a r n i n g  and s o c i a l i s a t i o n  
e x p e r i e n c e s  o f  m ale and fe m a le  i n f a n t s  and i t  
i s  a l s o  c l e a r l y  r e p r e s e n t e d  in  t h e  c u l t u r a l  
a s su m p t io n s  sh a r e d  b y  t h e  main e d u c a t io n a l  
i n s t i t u t i o n s  in  t h e i r  p r o v i s i o n  and 
a l l o c a t i o n  o f  s u b j e c t s .  (Hannon e t  a l  1983  
P . 2 8 5 ) .
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Participation in Education

Gender d i f f e r e n c e s  a r e  m a n i f e s t  i n  t h e  p a r t i c i p a t i o n  

r a t e s  o f  b o y s  and g i r l s  in  th e  e d u c a t io n  s y s t e m .  G i r l s  

h a v e  a h ig h e r  p a r t i c i p a t i o n  r a t e  a t  s e c o n d  l e v e l  th a n  

b o y s .  At t h i r d  l e v e l  how ever b o y s  s l i g h t l y  outnumber  

g i r l s  b u t in  r e c e n t  y e a r s  t h e  r a t e  o f  g i r l s  

p a r t i c i p a t i o n  i n  t h i r d  l e v e l  h as  b een  g ro w in g  s t e a d i l y .

C u rr icu lu m  O p tio n s

A l l  pr im ary  p u p i l s  p u rsu e  t h e  same c u r r ic u lu m .  However 

a s  t h e  r e s e a r c h  o f  D a ly  (1 9 9 3 )  show s t h e r e  i s  c l e a r l y  

b i a s  in  t h e  p r e s e n t a t i o n  o f  g en d e r  r o l e s  in  t h e  t e x t  

b o o k s  u sed  i n  prim ary s c h o o l .  The e a r l y  l e a r n i n g  

e x p e r i e n c e s  t h a t  g i r l s  and b o y s  have  may h e lp  t o  

r e i n f o r c e  c u l t u r a l  b a r r i e r s  t h a t  l a t e r  i n  l i f e  

d i s c o u r a g e  p u p i l s  from c h o o s in g  n o n - t r a d i t i o n a l  

s u b j e c t s  f o r  t h e i r  g e n d e r .  The o f f i c i a l  g u i d e l i n e s  o f  

t h e  D epartm ent The T e a c h e r s  Handbook (1 9 7 1 )  c o n t a in s  

e x p l i c i t  e v id e n c e  o f  s e x - s t e r e o t y p i n g .  For exam ple  th e  

handbooks g u i d e l i n e s  on s i n g i n g  s u g g e s t  c e r t a i n  so n g s  

a r e  s u i t a b l e  f o r  b o y s ,  o t h e r s  su c h  a s  l u l l a b i e s ,  

s p in n in g  s o n g s  and s o n g s  t e n d e r  i n  c o n t e n t  and 

e x p r e s s i o n  a r e  s a id  t o  be more s u i t e d  t o  g i r l s .
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I t  i s  a t  s e c o n d  l e v e l  t h a t  t h e  i s s u e  o f  c u r r ic u lu m  

o p t io n s  becom es s i g n i f i c a n t .  Hannon e t  a l .  (1 9 8 3 )  

found t h a t  t h e r e  a r e  b r o a d ly  two t y p e s  o f  s u b j e c t  

d i s p l a y i n g  s e x  b i a s e s  in  r a t e s  o f  t a k e  up .

F i r s t l y  t h e y  fou nd  t h a t  c e r t a i n  s u b j e c t s  t e n d e d  t o  be  

ta k en  by b o y s  and o t h e r s  by g i r l s .  M aths, a p p l i e d  

m aths, and p h y s i c s  w ere  found t o  be  m a le  s u b j e c t s .  

German, home e c o n o m ic s ,  m u sic  and a r t  w ere fou n d  t o  be  

fe m a le  s u b j e c t s  i n  term s o f  t a k e - u p .

The se c o n d  ty p e  o f  b i a s  t h e y  fou nd  was d ep en d en t  on  

th e  ty p e  o f  s c h o o l .  In  v o c a t i o n a l  s c h o o l s  b u s i n e s s  

s u b j e c t s  te n d e d  t o  be ta k e n  by more g i r l s  th a n  b o y s .  

The r e v e r s e  was t h e  c a s e  in  s e c o n d a r y  s c h o o l s .  The 

r e a so n  f o r  t h i s  w as , i n  t h e  v ie w  o f  Hannon, t o  do w i t h  

t im e  t a b l l i n g  o p t i o n s .  In  v o c a t i o n a l  s c h o o l s ,  

commerce was o f t e n  t im e t a b l e d  a s  an a l t e r n a t i v e  t o  

"boys" t e c h n i c a l  s u b j e c t s .

B eca u se  o f  t h e  way s c h o o l s  t i m e t a b l e  s u b j e c t s ,  g i r l s  

a r e  se ld om  o f f e r e d  t e c h n i c a l  s u b j e c t s  su ch  a s  

e n g in e e r in g  and c o n s t r u c t i o n  s t u d i e s .  Boys a r e  r a r e l y  

g i v e  t h e  o p t io n  o f  d o in g  home e c o n o m ic s .  B reen  (1 9 8 6 )  

found t h a t  home e c o n o m ic s  i s  ta k e n  m a in ly  by  w o r k in g -  

c l a s s  g i r l s .
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In  r e c e n t  y e a r s  t h e r e  h a s  b e e n  a c o n s i d e r a b l e  

im provem ent i n  t h e  s i t u a t i o n  c o n c e r n in g  t h e  p r o v i s i o n  

o f  h ig h e r  m a th e m a tic s  and t h e  s c i e n c e s  i n  g i r l s  

s c h o o l s .  In  1 9 8 9 /9 0 .  89.4% o f  g i r l s  s c h o o l s  o f f e r e d

h ig h e r  c o u r s e  m a th e m a tic s  and 73.9% o f f e r e d  p h y s i c s .  

T h is  com pares w i t h  73.9% and 34.8% r e s p e c t i v e l y  n in e  

y e a r s  e a r l i e r  i n  1 9 8 0 /8 1 .  G i r l s  s c h o o l s  now m atch b o y s  

s c h o o l s  i n  t h e  p r o v i s i o n  o f  c h e m is t r y .  H owever, Lynch  

and Drudy (1 9 9 3 )  p o i n t  o u t  t h a t  w h i l e  g i r l s  h a v e  now 

t h e  o p t io n  o f  t a k in g  many s u b j e c t s  w h ich  t r a d i t i o n a l l y  

w ere o f f e r e d  m a in ly  t o  b o y s ,  i t  a p p e a r s  g i r l s  a r e  s t i l l  

c h o o s in g  t o  t a k e  t r a d i t i o n a l  c h o i c e s  r a t h e r  th a n  

s c i e n c e s .  Boys p r e d o m in a te  i n  t h e  s c i e n c e s  e x c e p t  f o r  

b i o l o g y .  G i r l s  p r e d o m in a te  i n  a r t ,  m u s ic  and European  

la n g u a g e s .

H a n a fin  (1 9 9 1 )  ex a m in e s  a  number o f  s t u d i e s  i n  an  

a t te m p t  t o  e x p l a i n  why g i r l s  m ig h t  be  r e l u c t a n t  t o  

c h o o s e  s c i e n c e  s u b j e c t s .  She d i s c u s s e s  a number o f  

s t u d i e s  w h ich  s u g g e s t  t h a t  t e a c h e r s  may be  i n c l i n e d  t o  

e n c o u r a g e  b o y s  more th a n  g i r l s  t o  do t h e s e  s u b j e c t s .  

K e l l y  (1 9 8 1 )  r e p o r t i n g  on t h e  U.K. p r o j e c t  "Get G i r l s  

i n t o  S c i e n c e  and T echn o logy"  s u g g e s t s  t h a t  t e a c h e r s  

w ere b i a s e d  i n  t h e i r  t e a c h i n g  o f  s c i e n c e .

In  t h e  p r a c t i c a l  l e s s o n  t h e  t e a c h e r  s p e n t  a 
l o t  more t im e  h e l p i n g  t h e  g i r l s  a p p e a r in g  in  
some c a s e s  t o  s e t  up t h e  a p p a r a tu s  f o r  them
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r a t h e r  th a n  l e t t i n g  them do i t  t h e m s e l v e s .
T h is  was i n  sh a rp  c o n t r a s t  t o  t h e  q u e s t i o n  
and answ er p a r t  o f  t h e  l e s s o n  w here b o y s  w ere  
f a r  more l i k e l y  t o  b e  c h o s e n  t o  a n sw er  a 
q u e s t i o n  th a n  g i r l s  w e r e .  K e l l y  w r i t e s  t h a t  
" th e  d i s t i n c t  im p r e s s io n  from  t h e i r  l e s s o n  
was t h a t  t h e  b o y s  knew t h e  a n sw e r s  and t h e  
g i r l s  c o u l d n ' t  do t h e  p r a c t i c a l " .  (H a n a f in  
1 9 9 1 . P 4 4 )

G oddard-Spear (1 9 8 7 )  found  t h a t  f o r  i d e n t i c a l  w r i t t e n  

work t e a c h e r s  awarded h ig h e r  m arks t o  b o y s  th a n  t o  

g i r l s .  The t e a c h e r s  a p p ea red  t o  o v e r r a t e  t h e  

s c i e n t i f i c  work o f  a boy  compared t o  t h a t  o f  a  g i r l .  

( C i t e d  i n  H a n a fin  1 9 9 1 ) .

O vercom ing t h e  c u l t u r a l  b a r r i e r s  t h a t  d i s c o u r a g e  p u p i l s  

from c h o o s in g  n o n - t r a d i t i o n a l  s u b j e c t s  i s  t h e r e f o r e  a  

m ajor t a s k  i n  o r d e r  t o  e l i m i n a t e  i n e q u a l i t i e s  w h ich  

a r i s e  from s u b j e c t  c h o i c e .  The s u b j e c t  c h o i c e  w h ich  

p u p i l s  make w i l l  o f t e n  d i r e c t  them  to w a r d s  c a r e e r s  

w h ich  t h e y  w i l l  p u r su e  f o r  t h e i r  w o r k in g  l i f e .

The I n f l u e n c e  o f  T ex t  Books on S t e r e o - T y p in g

I t  may w e l l  b e  t h a t  g i r l s  a r e  n o t  e n c o u r a g e d  from an  

e a r l y  a g e  t o  t h in k  o f  b r e a k in g  o u t  o f  s t e r e o - t y p e  

r o l e s .  R e c e n t  r e s e a r c h  by  D a ly  ( 1 9 9 3 )  s u g g e s t s  t h a t  

t h e  new E n g l i s h  r e a d e r  s e r i e s  f o r  p r im a r y  s c h o o l s  

in tr o d u c e d  in  1992 a r e  v e r y  p a t r i a r c h a l .
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She h as  exam ined  two new s e t s  o f  g ra d ed  E n g l i s h  

la n g u a g e  programme r e a d e r s  f o r  p r im a r y  s c h o o l s .  They 

i n c l u d e  14 r e a d e r s  i n  t h e  " S p r in g b o a rd  Language  

Programme" o r  "Reading Scheme" p u b l i s h e d  by  The 

E d u c a t io n a l  Company o f  I r e l a n d  and 13 r e a d e r s  i n  th e  

"Sunbeam Programme" p u b l i s h e d  by  C .J .  F a l l o n .  The 

S p r in g b o a rd  s e r i e s  h a s  192 s t o r i e s  i n  t o t a l  w h i l e  t h e  

Sunbeam r e a d e r s  h ave  a t o t a l  o f  216 s t o r i e s .

The f o l l o w i n g  t a b l e  i s  a summary o f  D a l y ' s  f i n d i n g s .

R e p r e s e n t a t io n  o f  Fem ale and M ale C h a r a c t e r s  i n  th e  
T e x t  o f  F i c t i o n  and N o n - F i c t i o n  s t o r i e s  in  t h e  R e a d e r s .

SPRINGBOARD SERIES

No. O f  
T e x ts

S t o r i e s C h a r a c t e r s Fem ale M ale

14 192 762 31.6% 68.4%

SUNBEAM SERIES

No. o f  
T e x t s

S t o r i e s C h a r a c t e r s Fem ale M ale

13 216 881 38.9% 61.0%

S o u r c e D a ly  1 9 9 3 )

In  b o th  s e t s  o f  r e a d e r s  t h e r e  i s  a s i g n i f i c a n t l y  h ig h e r  

number o f  m ale  c h a r a c t e r s  th a n  f e m a le  c h a r a c t e r s .  In  

t h e  c a s e  o f  t h e  S p r in g b o a r d  r e a d e r s  t h e  b i a s  i s  more 

th a n  2 t o  1 i n  fa v o u r  o f  m a le  c h a r a c t e r s .  D a ly  a l s o  

found  t h a t  a s  on e  m oves t o  t h e  r e a d e r s  t h a t  a re  

s u i t a b l e  f o r  u s e  in  t h e  s e n i o r  c l a s s e s  o f  t h e  p r im ary
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s c h o o l s /  t h e  d i f f e r e n c e  i n c r e a s e s  i n  fa v o u r  o f  th e  

m a le .  T h is  was t r u e  f o r  b o t h  s e t s  o f  r e a d e r s .

B e c a u se  o f  t h e  b i a s  in  t h e  g e n d e r  o f  t h e  c h a r a c t e r s  

t h e r e  w ere  o b v i o u s l y  many more a d u l t  o c c u p a t io n a l  r o l e s  

f o r  m a le s  d e p i c t e d  i n  t h e  r e a d e r s  th a n  f o r  f e m a le .

A d u lt  O c c u p a t io n a l  R o le s  in  t h e  T e x ts  

I n  S p r in g b o a r d  R ead ers

Fem ale
o n l y

M ale Only B oth
S e x e s

15 60 5

In  Sunbeam R ea d ers

Fem ale
o n l y

M ale Only B oth
S e x e s

14 45 12

(S o u r c e  D a ly  1993)

A gain  t h e r e  i s  a s i g n i f i c a n t  b i a s  i n  fa v o u r  o f  m a le s  in  

d e s c r i p t i o n  o f  o c c u p a t i o n s .  In  t h e  c a s e  o f  t h e  

S p r in g b o a r d  s e r i e s  i t  i s  4 t o  1 .

D a ly  a l s o  h i g h l i g h t s  o t h e r  b i a s e s  in  t h e  d e p i c t i o n  o f  

t h e  c h a r a c t e r s  a lo n g  g e n d e r  l i n e s .  For exam ple sh e  

a n a l y s e s  t h e  i n c i d e n c e  o f  t h e  c h a r a c t e r s  who a r e  shown 

t o  b e  b r a v e  o r  t o  show f e a r  and c o w a r d ic e .

-124-



Activities of Female and Male Characters in the Texts.

Sunbeam T e x t __________ S p r in g b o a rd  T ex t

A c t i v i t y I n c id e n c e Female Male I n c id e n c e Female Male

Show ing
B r a v e r y

15 3 12 21 6 15

Show ing Fear  
o r

C ow ard ice
13 9 4 17 8 9

N u r tu r a n c e  o r  
D o m e s t i c i t y

18 15 3 37 35 2

(S o u r c e  D a ly  1993)

She fou nd  t h a t  i n  t h e  S p r in g b o a r d  r e a d e r s  t h e  fe m a le  

w o r ld  o r i e n t e d  a lm o s t  e n t i r e l y  around d o m e s t i c i t y  and 

c h i l d c a r e .  In  t h e  192 s t o r i e s  o f  th e  S p r in g b o a rd  

r e a d e r  t h e r e  w as o n ly  on e  s t o r y  w here i t  was c l e a r l y

i n d i c a t e d  i n  t h e  t e x t  t h a t  t h e  m other o f  one o f  th e

c h i l d  c h a r a c t e r s  was w ork in g  o u t s i d e  t h e  home. The 

w o rk in g  m oth er  i s  a widow who works on th e  f a m i ly  farm .

The Sunbeam r e a d e r s  h ave  s i x  s t o r i e s  w here i t  i s

c l e a r l y  i n d i c a t e d  t h a t  t h e  m o th ers  d e p ic t e d  h ave  jo b s  

o u t s i d e  t h e  home (D a ly  P . 8 4 ) .  T h is  r e p r e s e n t s  a

s t e r e o t y p i n g  t h a t  i s  f a r  w o rse  th a n  in  r e a l  l i f e .
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The Ethos of the School and Gender.

I t  i s  so m etim es  argued t h a t  b e c a u s e  g i r l s  g e t  b e t t e r  

g r a d e s  i n  th e  L ea v in g  C e r t i f i c a t e  on a v e r a g e  th a n  b oys  

t h a t  s c h o o l s  a r e  e g a l i t a r i a n  in  g en d er  te r m s .

However, a s  Lynch and Drudy (1 9 9 3 )  p o i n t  o u t  th e  

o v e r a l l  f i g u r e s  h id e  v a r i o u s  i n e q u a l i t i e s .  We have  

s e e n  how g i r l s  a r e  o f t e n  n o t  g iv e n  t h e  o p p o r t u n i t y  o f  

t a k in g  t e c h n o l o g i c a l  s u b j e c t s .  In  a d d i t i o n  w ork in g  

c l a s s  g i r l s  h a v e  th e  l o w e s t  p a r t i c i p a t i o n  r a t e s  a t  

t h i r d  l e v e l .  (C la n cy  1988 P . 7 3 ) .  Lynch and Drudy

(1 9 9 3 )  d e s c r i b e  much o f  t h e  c u r r ic u lu m  a s  b e in g  

p a t r i a r c h a l  in  b o th  form and s u b s t a n c e .  No e f f o r t  has  

been  made t o  in c o r p o r a t e  new c o u r s e s  i n t o  t h e  L ea v in g  

C e r t i f i c a t e  w h ich  m ight a d d r e s s  t h i s  su ch  a s  m edia  

s t u d i e s ,  women's s t u d i e s ,  o r  e q u a l i t y  s t u d i e s .  The 

h id d en  c u r r ic u lu m  o f  th e  s c h o o l  i s  o f t e n  v e r y  d i f f e r e n t  

f o r  b o y s  and g i r l s .  Lynch (1 9 8 9 ;  1989b) c a r r i e d  o u t  a 

s tu d y  on th e  h id d e n  c u r r ic u lu m  o f  I r i s h  s c h o o l s .  She 

found b o y s  and g i r l s  s c h o o l s  d i f f e r  c o n s id e r a b l y  in  

t h e i r  s o c i a l  c l i m a t e s .

Lynch found  t h a t  g i r l s '  s c h o o l s  p la c e d  more em p h a s is  on 

"the a e s t h e t i c ,  m o r a l - r e l i g i o u s  and s o c i o - p e r s o n a l  

d ev e lo p m e n t  o f  p u p i l s " .  (Lynch and Drudy 1 9 9 3 ,  P . 1 8 3 ) .
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There was a l s o  more em p h a sis  on q u a l i t i e s  su c h  a s  

" ca r in g  f o r  o t h e r s ,  s i n c e r i t y ,  g e n t l e n e s s ,  ' r e f i n e m e n t '  

and s e l f - c o n t r o l " .  ( I b i d .  P. 1 8 3 ) .  B o y s ' s c h o o l s  

em phasized  t h e  d e v e lo p m e n t  o f  p h y s i c a l  p o w ers  and 

s k i l l s .  Lynch found h o w ev er ,  t h a t  g i r l s '  s c h o o l s  had a 

s t r o n g  a cad em ic  a c h ie v e m e n t  e t h o s .  G i r l s  a r e  i t  seem s  

p r e s e n te d  w i t h  a somewhat c o n t r a d i c t o r y  s e t  o f  v a l u e s . 

On th e  one hand th e y  a r e  e d u c a te d  t o  com p ete  and 

s u c c e e d ,  on th e  o t h e r  hand t h e y  a r e  t o  be g u a r d ia n s  o f  

th e  m oral o r d e r  and be k in d .

Lynch found  t h a t  b o y s  a r e  n o t  p r e s e n t e d  w i th  

d ich o to m o u s  m o d e ls  a t  l e a s t  n o t  t o  t h e  same d e g r e e  a s  

g i r l s .  G i r l s  a r e  c o n s t a n t l y  rem inded o f  t h e i r  

o b l i g a t i o n s  o u t s i d e  o f  p a id  em ploym ent. Boys h ow ever ,  

a re  more d i r e c t e d  tow ard s  t h e  w o r ld  o f  p a id  em ploym ent.

W hile t h e r e  h a s  b een  an im provem ent i n  e d u c a t io n a l  

p a r t i c i p a t i o n  o f  women i n  I r i s h  E d u c a t io n  t h i s  s tu d y  

shows t h a t  t h e r e  c o n t in u e s  t o  b e  a m ale  b i a s  in  t h e  

c u r r ic u lu m  and t h a t  t h e  e t h o s  o f  some s c h o o l s  

en co u ra g es  women t o  a c c e p t  s u b o r d in a t io n .



5 .8  What P a s t  P u p i l s  F e l t

As p a r t  o f  our i n v e s t i g a t i o n  i n t o  w h e th e r  o r  n o t  

s c h o o l i n g  t e n d s  t o  r e p r o d u c e  i n e q u a l i t i e s  t h e  a u th o r  

c a r r i e d  o u t  an i n v e s t i g a t i o n  i n t o  t h e  s c h o o l  

e x p e r i e n c e s  o f  t h e  p a r e n t s  o f  p u p i l s  c u r r e n t l y  in  th e  

f i r s t  y e a r  o f  two l a r g e  s e c o n d  l e v e l  s c h o o l s  i n  t h e  

g r e a t  S o u th  D u b lin  r e g i o n .  The two s c h o o l s  w ere c l o s e  

t o  on e  a n o th e r  b u t  had a v e r y  d i f f e r e n t  t y p e  o f  p u p i l s .  

One s c h o o l  was a g i r l s  c o n v e n t  s e c o n d a r y  s c h o o l  w h ich  

had a m id d le  c l a s s  t y p e  o f  p u p i l .  The o t h e r  s c h o o l  was 

a c o - e d u c a t i o n a l  v o c a t i o n a l  s c h o o l  w here m ost p u p i l s  

a r e  from a w ork in g  c l a s s  b a ck g ro u n d .

The p u r p o se  o f  t h e  s tu d y  was t o  s e e  i f  t h e  p a r e n t s  o f  

t h e  p u p i l s  in  t h e  two s c h o o l s  had d i f f e r e n t  e x p e r i e n c e s  

o f  s c h o o l i n g .  The q u e s t i o n n a i r e  was d e l i b e r a t e l y  k ep t  

v e r y  s im p le  and s h o r t  i n  o r d e r  t o  g e t  a s  many r e s p o n s e s  

a s  p o s s i b l e .  The p a r e n t s  c h o i c e  o f  a n sw ers  was k e p t  t o  

a minimum i n  o r d e r  t o  p r e v e n t  c o n f u s io n  a s  t o  t h e i r  

m eaning . There w ere  150 s t u d e n t s  in  t h e  f i r s t  y e a r  o f  

th e  g i r l s  c o n v e n t  s c h o o l .  The c o r r e s p o n d in g  number in  

t h e  v o c a t i o n a l  s c h o o l  was 1 1 3 .  R e p l i e s  w ere r e c e i v e d  

from 103 p a r e n t s  o f  t h e  s e c o n d a r y  s c h o o l  and 113 from  

p a r e n t s  in  t h e  v o c a t i o n a l  s c h o o l .
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THIS IS  A CONFIDENTIAL RESEARCH QUESTIONNAIRE YOU ARE 
ASKED TO COMPLETE IT. YOUR HELP IS MUCH APPRECIATED.

I n d i c a t e  w i t h  t i c k s  w h ich  o f  t h e  f o l l o w i n g  b e s t  
d e s c r i b e s  your e x p e r ie n c e  o f  N a t i o n a l  S c h o o l .

a .  Happy
b . Unhappy
c .  N e i t h e r

How w ou ld  you d e s c r i b e  you r  t e a c h e r s  i n  N a t io n a l  
S c h o o l?

a .  F a i r / u n f a i r / n e i t h e r

What t y p e  o f  Second L e v e l  S c h o o l  ( S e c o n d a r y ) d id  you  
a t t e n d .

a .  None?
b . V o c a t io n a l  S c h o o l ( t e c h n i c a l  S c h o o l ) ?
c .  G i r l s '  Convent S ch o o l?
d . B o y s ' S econ d ary  S c h o o l- (R u n  by R e l i g i o u s ) ?
e .  Community S ch o o l?
f .  C om prehensive  S ch o o l?
g .  Community C o l le g e ?
h . O ther?  S p e c i f y .......................

Was y o u r  s c h o o l  f e e  p a y in g ?  Y es /N o

Which o f  t h e  f o l l o w i n g  b e s t  d e s c r i b e s  y o u r  e x p e r i e n c e s  
in  s e c o n d  l e v e l  s c h o o l?

a .  Happy?
b . Unhappy?
c .  N e i t h e r ?

How w ou ld  you d e s c r i b e  you r  t e a c h e r s  in  y o u r  seco n d  
l e v e l  s c h o o l  o v e r a l l ?

a .  F a i r / u n f a i r / n e i t h e r ?

Have you  e v e r  s a t
a .  The Group C ert?
b . The I n t e r  C ert?
c .  The L ea v in g  C ert?

D id  you  e v e r  go t o  t h i r d  l e v e l  e d u c a t io n ?

Y es /N o
I f  Y es W here?.............................................................................

Your a g e  i s ? ..................... Your s e x  i s  M a le /F e m a le?



ANSWERS TO QUESTIONS 
( i n  %)

QUESTION 1 Happy
V o c a t io n a l  43
S eco n d a ry  57

QUESTION 2 F a ir
V o c a t io n a l  56
S eco n d a ry  60

QUESTION 3 None
V o c a t io n a l  2 7 .5
S eco n d a ry  1 0 .0

QUESTION 4 Yes
V o c a t io n a l  3
S econ d ary  48

QUESTION 5 Happy
V o c a t io n a l  59
S econ d ary  81

QUESTION 6 F a ir
V o c a t io n a l  64
S econ d ary  78

QUESTION 7 Group
V o c a t io n a l  24
S eco n d a ry  24

QUESTION 8 Yes
V o c a t io n a l  5 .5
S eco n d a ry  1 7 .0

N/A = N ot Answered

Unhappy N e i t h e r  N/A
2 2 .5  28 6 . 5
1 8 .5  2 2 .5  2 . 0

U n f a ir  N e i t h e r  N/A
16 10 18
13 19 8

V o c .S c h  G ir l s .C o n v  B o y s .S e c
3 8 .5  1 5 .5  1 1 .0
3 1 .0  3 2 .0  2 4 .5

No
97
52

Unhappy N e i t h e r  N/A
10 26 5
6 12 1

U n f a ir  N e i t h e r  N/A
1 0 .0  1 3 .5  1 2 .5
1.0 10 . 11.0

I n t e r  L e a v in g  N/A
18 20 38
24 47 5

No
9 4 .5
8 3 .0
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We ca n  s e e  from  t h e  r e s u l t s  t h a t  t h e  p a r e n t s  who have  

c h i l d r e n  in  t h e  v o c a t i o n a l  s c h o o l  h a v e  in  g e n e r a l  had a 

l e s s  happy e x p e r i e n c e  o f  s c h o o l i n g  th a n  t h e  p a r e n t s  who 

s e n t  t h e i r  c h i l d r e n  t o  t h e  more a ca d em ic  s e c o n d a r y  

s c h o o l .  In  a d d i t i o n  p a r e n t s  o f  t h e  c h i l d r e n  i n  t h e  

c o n v e n t  s c h o o l  h ave  a b e t t e r  e d u c a t io n  th a n  t h e  p a r e n t  

o f  t h e  c h i l d r e n  in  t h e  v o c a t i o n a l  s c h o o l .

In  f a c t  t h e  v a s t  m a j o r i t y  o f  p a r e n t s  o f  c h i l d r e n  i n  th e  

v o c a t i o n a l  s c h o o l  e i t h e r  n e v e r  w ent t o  s e c o n d  l e v e l  

s c h o o l i n g  o r  w en t t o  t h e  v o c a t i o n a l  s c h o o l  o f t e n  f o r  a 

v e r y  s h o r t  t im e .

The p r i n c i p a l  o f  t h e  v o c a t i o n a l  s c h o o l  t o l d  t h e  a u th o r  

o f  t h i s  t h e s i s  t h a t  o f  t h e  p r e s e n t  f i r s t  y e a r  p u p i l s  

a b o u t  40% w ou ld  do t h e  L e a v in g  C e r t i f i c a t e  in  h i s  

o p i n i o n .  In  t h e  g i r l s  c o n v e n t  s c h o o l  t h e  p r i n c i p a l  

e x p e c t e d  p r a c t i c a l l y  100% t o  c o m p le te  t h e  L ea v in g  

C e r t i f i c a t e .  T h e r e fo r e  i t  a p p e a r s  t h a t  a p a t t e r n  o f  

u n eq u a l e d u c a t i o n a l  outcom e i s  r e p e a t i n g  i t s e l f .  In  

a d d i t i o n  t h e  d i s s a t i s f a c t i o n  shown i n  t h e  s tu d y  by  

p e o p le  g e n e r a l l y  w i t h  t h e i r  e x p e r i e n c e s  in  t h e  

e d u c a t io n  s y s t e m  i s  c o n f ir m e d  by t h e  f i n d i n g s  o f  Hannan 

and S h o r t a l l  ( 1 9 9 1 ) .
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5.9 Conclusion

The e v i d e n c e  p r e s e n t e d  i n  t h i s  c h a p t e r  shows t h a t  

i n e q u a l i t i e s  i n  I r i s h  s o c i e t y  t e n d  t o  b e  r e p r o d u c e d  by  

t h e  fo r m a l s c h o o l i n g  s y s t e m .  T h is  c o n t r i b u t e s  t o  t h e  

c o n t i n u i n g  a l i e n a t i o n  o f  many g r o u p s .  In  th e

c o n c lu d in g  c h a p t e r  o f  t h i s  t h e s i s ,  t h e  i m p l i c a t i o n s  o f  

t h e s e  f i n d i n g s  f o r  a d u l t  e d u c a t io n  w i l l  b e  exam ined .
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CHAPTER VI

PRAXIS PRODUCTS AND PALLIATIVES

The H u m a n is t 's  S o n n et  

By Anthony R u d o lf

I am d e te r m in e d by my c l a s s
I am d e te r m in e d by my s e x
I am d e te r m in e d by my God
I am d e te r m in e d by my g e n e s
I am d e te r m in e d by my u n c o u n sc io u s
I am d e te r m in e d by my c h i ld h o o d
I am d e te r m in e d by my d e a th
I am d e te r m in e d by my c l i m a t e
I am d e te r m in e d by my homeland
I am d e te r m in e d by my work
I am d e te r m in e d by my new spaper
I am d e te r m in e d by my l i n g u i s t i c  s t r u c t u r e s
I am d e te r m in e d by my e t c e t e r a
I am d e te r m in e d t o be f r e e

In  t h e  C h a p te r s  w h ich  h a v e  p r e c e d e d  t h i s  i t  h a s  been  

d e m o n s tr a te d  how th e  i d e o l o g i c a l  b a s i s  o f  t h e  form al  

e d u c a t io n  s y s t e m  f a i l s  t o  v a l u e  o r  empower many p e o p l e .  

What a r e  t h e  i m p l i c a t i o n s  o f  t h i s  f o r  a d u l t  e d u c a t io n ?  

I s  a d u l t  e d u c a t io n  s im p ly  a c o n t i n u a t i o n  o f  t h e  same 

sy s te m ?  T h ere  a r e  t h o s e  who s a y  y e s  (S e e  K eddie  1 9 8 0 ) .  

I s  t h e  r o l e  o f  a d u l t  e d u c a t io n  s im p ly  t o  a p p ly  a few  

b a n d a g es  t o  t h e  s o r e s  o f  t h e  fo rm a l e d u c a t io n  system ?  

R a d ic a l  a d u l t  e d u c a t o r s  w ould  c la im  t h a t  i t  sh o u ld  do 

m ore. Can i t ?
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F i r s t  l e t  u s  exam in e  some b a s i c  f a c t s .  T hose  who a r e  

f o r m a l l y  a p p o in te d  a s  a d u l t  e d u c a t io n  o r g a n i s e r s  a re  

a p p o in te d  by  t h e  s t a t e .  They a r e  em ployed  by t h e  

V .E .C ' s  who we h a v e  s e e n  a r e  p o w e r fu l  m e d ia to r s  in  

I r i s h  e d u c a t i o n .  I t  h a s  b e e n  d e m o n str a te d  how th e  

V .E .C ' s  h ave  a  v e s t e d  i n t e r e s t  i n  c o u n t e r in g  r e s i s t a n c e  

i n  t h e  e d u c a t io n  s y s t e m .  In  many community s c h o o l s  and 

c o l l e g e s  t h e  o r g a n i s e r s  o f  a d u l t  e d u c a t io n  a r e  t e a c h e r s  

who h o ld  p o s t s  o f  r e s p o n s i b i l i t y  f o r  o r g a n i s i n g  e v e n in g  

c l a s s e s .  They a r e  u n l i k e l y  t o  be  r a d i c a l s  f o r  th e  

r e a s o n s  we h a v e  a l r e a d y  e x a m in e d . I f  one g o e s  t o  any  

community s c h o o l  and v ie w s  t h e  s t u d e n t s  a t t e n d in g

e v e n in g  c l a s s e s ,  i t  i s  l i k e l y  t h a t  v e r y  few  w o rk in g -  

c l a s s  o r  m i n o r i t y  g ro u p s  su c h  a s  t r a v e l l e r s  w i l l  be

fo u n d  t h e r e .  ( S e e  Mac G r e i l  ( 1 9 9 0 ) .  There a r e  l i k e l y  t o  

b e  c l a s s e s  f u l l  o f  m id d le  c l a s s  p e o p l e .

Many o f f i c i a l s  i n v o l v e d  i n  a d u l t  e d u c a t io n  f a l l  i n t o  

t h e  t r a p  o f  p l a y i n g  t h e  'numbers game' t h a t  i s  so  

t y p i c a l  o f  t h e  fo r m a l s c h o o l .  The p h i lo s o p h y  seem s to  

b e  t o  f i l l  t h e  s c h o o l  and p r o v e  t h e r e  i s  a demand f o r  

e d u c a t io n  s e v e n  n i g h t s  a w eek . One o f  t h e  p u r p o se s  o f  

su c h  an e x e r c i s e  i s  t o  a d v a n ce  t h e  p r e s t i g e  o f  th e

i n s t i t u t i o n  and t h e  c a r e e r s  o f  t h e  o r g a n i s e r s .

U n d o u b ted ly  t h i s  i s  t h e  d o w n s id e  o f  a d u l t  e d u c a t io n .
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Who th e n  i s  t o  sp e a k  up on b e h a l f  o f  t h o s e  who a r e  

demeaned by fo r m a l e d u c a t io n ?  Every movement n e e d s  i t s  

l e a d e r s .  F o r t u n a t e l y  a d u l t  e d u c a t io n  h as  a s t r o n g  and 

v i b r a n t  t r a d i t i o n  o f  s e e k in g  s o c i a l  j u s t i c e  f o r  t h o s e  

who h a v e  b e e n  a l i e n a t e d  by t h e  s y s t e m .  The a d u l t  

e d u c a t io n  o r g a n i s o r  o f t e n  h a s  t o  s k i l l f u l l y  n e g o t i a t e  

f o r  r e s o u r c e s  from  th e  s t a t e  and o t h e r  e d u c a t io n a l  

m e d ia t o r s  w h i l e  a t  th e  same t im e  show in g  s o l i d a r i t y  

w ith  t h e  p o o r  and d i s a d v a n t a g e d .  V i t a l  a d u l t  e d u c a t o r s  

a r e  fo u n d  w o rk in g  w i t h  t h e  p oor  and f o r  t h e s e  a d u l t  

e d u c a t o r s  t h e i r  work i s  a v o c a t i o n  r a t h e r  th a n  a 

c a r e e r .

The i s s u e s  w h ic h  have  em erged from t h i s  s tu d y  in c l u d e  

t h e  l a c k  o f  r e s p e c t  w h ich  i s  g iv e n  t o  i n d i v i d u a l s  and 

g ro u p s  b e c a u s e  t h e y  a r e  p o o r  o r  b e c a u s e  t h e i r  v a l u e s  

a r e  n o t  t h o s e  w h ich  t h e  s c h o o l  l e g i t i m i z e s .  A d u lt  

e d u c a t o r s  m ust t h e r e f o r e  s t a r t  w ith  b a s i c  r e s p e c t  f o r  

ea ch  p e r s o n .

The s u b t i t l e  o f  t h i s  t h e s i s ,  r e f e r s  t o  t h r e e  p o s s i b l e

s c e n a r i o s  f o r  a d u l t  e d u c a t io n .  T h is  t h e s i s  t a k e s  t h e

v ie w  t h a t  a d u l t  e d u c a t o r s  s h o u ld  s e e k  t o  d e v e lo p

c r i t i c a l  t h i n k e r s  who can th e n  a c t  t o  change t h e i r

w o r ld .  T h is  i s  t h e  p r a x i s  t h a t  t h i s  t h e s i s  s u g g e s t s

a d u l t  e d u c a t io n  s h o u ld  s t r i v e  f o r .  Y et  a d u l t  e d u c a t o r s

m ust make u s e  o f  a l l  r e s o u r c e s  a v a i l a b l e  t o  them t o
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b r in g  a b o u t  p o l i t i c a l  a w a r e n e s s  and s o c i a l  

t r a n s f o r m a t io n .  To t h i s  end a d u l t  e d u c a t o r s  may w e l l  

have t o  o f f e r  th o s e  who a r e  a l i e n a t e d  and o f t e n  

d e sp o n d e n t  and b i t t e r ,  b o th  p a l l i a t i v e s  and e d u c a t io n a l  

p r o d u c t s .  What i s  b e in g  s u g g e s t e d  h e r e  i s  t h a t  i n  

o r d e r  t o  e n c o u r a g e  a d u l t  l e a r n e r s  who h a v e  b een  

a l i e n a t e d  by t h e  form al s c h o o l ,  i t  i s  o f t e n  n e c e s s a r y  

t o  o f f e r  them c o n c r e t e  b e n e f i t s  and i n c e n t i v e s .  Such  

e d u c a t io n a l  p r o d u c t s  and p a l l i a t i v e s  may be t h e  

s t a r t i n g  p o i n t  f o r  r e a l  l e a r n i n g .

No dou b t m ost o f  us have a t  one t im e  o r  o t h e r  s u f f e r e d  

r e j e c t i o n  in  ou r  l i v e s .  The a d u l t  e d u c a to r  n e e d s  t o  be  

aware t h a t  many have s u f f e r e d  c o n t in u o u s  r e j e c t i o n  from  

an e a r l y  age in  t h e  e d u c a t io n  s y s t e m .  The v e r y  words  

a d u l t  e d u c a t io n  can  t h e r e f o r e  be  a  ' tu r n  o f f '  f o r  many 

p o t e n t i a l  l e a r n e r s .

I f  we a r e  t o  s t a r t  by r e s p e c t i n g  a l l  p o s s i b l e  l e a r n e r s ,  

we m ust p u t  a s i d e  p r e c o n c e iv e d  i d e o l o g i c a l  n o t i o n s  o f  

what i s  know led ge or  r e s p e c t a b l e .  We m ust be p r e p a r e d  

t o  a c c e p t  t h a t  we may n o t  have  t h e  a n s w e r s .

E a r l i e r  th e  u s e  o f  p a l l i a t i v e s ,  i n  a p e j o r a t i v e  s e n s e  

was r e f e r r e d  t o  in  t h i s  t h e s i s .  In  t h i s  s e n s e  i t  i s  a 

means t o  p l a c a t e  and in d u c e  a c q u ie s c e n c e  b u t  we can a s  

a d u l t  e d u c a t o r s  u s e  t h i s  word in  a more p o s i t i v e  s e n s e .
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We can  sp e a k  o f  a p a l l i a t i v e  a s  so m e th in g  w h ich  

i n i t i a t e s  o r  a l l e v i a t e s  p a in  and s u f f e r i n g .  In  a t im e  

o f  h ig h  unemployment a d u l t  e d u c a t o r s  w i l l  h a v e  t o  

d e v o te  c o n s i d e r a b l e  a t t e n t i o n  t o  com b atin g  t h e  w o r s t  

p s y c h o l o g i c a l  e f f e c t s  o f  t h i s  e v i l .  When t h e r e  i s  

l i t t l e  ch an ce  o f  f u l l  em ploym ent i t  i s  n e c e s s a r y  t o  

f in d  o t h e r  means o f  m aking p e o p l e  f e e l  v a lu e d .  T h is  

means f in d i n g  w ays o f  a l l o w i n g  p e o p le  t o  be  c r e a t i v e .  

In  t h e  s e n s e  t h a t  govern m en t sch em es su c h  a s  t h e  

V o c a t io n a l  T r a in in g  O p p o r tu n ity  Scheme (VTOS) o r  t h e  

Community Employment Scheme can  o f f e r  i n d i v i d u a l s  some 

o p p o r t u n i t y  and s p a c e  t o  r e c o v e r  t h e i r  s e n s e  o f  w orth  

th en  th e y  a r e  w o r t h w h i le .  C o l l i n s  (1 9 9 1 )  h a s  r e f e r r e d  

t o  t h e  problem  o f  t h e  ' a v a i l a b i l i t y  p r i n c i p l e '  b y  w h ich  

t h e  unem ployed a r e  e f f e c t i v e l y  b a r r e d  from a w id e  ra n g e  

o f  s o c i a l l y  and p e r s o n a l l y  u s e f u l  a c t i v i t i e s  b e c a u s e  i t  

m ight mean t h a t  t h e y  a r e  n o t  a v a i l a b l e  f o r  work.

"So t h e  unem ployed m ust be a v a i l a b l e  f o r
u n a v a i l a b l e  employment" ( P . 2 6 ) .

To some e x t e n t  sch em es s u c h  a s  VTOS and t h e  Community 

Employment Scheme a l l e v i a t e  t h i s  p rob lem . I t  i s  n o t  

p o s s i b l e  t o  d e s c r i b e  t h e  VTOS a s  a r a d i c a l  a d u l t  

e d u c a t io n  programme. The v a s t  m a j o r i t y  o f  t h e  s t u d e n t s  

who p u rsu e  t h i s  two y e a r  f u l l  t im e  c o u r s e  a r e  u s u a l l y  

d o in g  L ea v in g  C e r t i f i c a t e  s u b j e c t s .  However, th e  

atm osphere  o f  t h e  VTOS c e n t r e  i n  Bray w i t h  w h ich  t h e  

w r i t e r  i s  v e r y  f a m i l i a r  i s  e x t r e m e ly  p o s i t i v e .  The
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s t u d e n t s  g a i n  a g r e a t  d e a l  from e x t r a - c u r r i c u l a r  

a c t i v i t i e s .

W hile  i t  i s  t r u e  t h a t  m ost  i n d i v i d u a l s  j o i n  t h e  VTOS 

f o r  an e d u c a t i o n a l  p r o d u c t  t h e r e  i s  a l s o  an o p p o r t u n i t y  

f o r  r a d i c a l  a d u l t  e d u c a t io n  t o  t a k e  p l a c e .  G e n e r a l ly

s p e a k in g  i t  w i l l  n o t  happen in  t h e  c l a s s  room b u t  t h e

c e n t r e  p r o v i d e s  p l e n t y  o f  o p p o r t u n i t y  f o r  d i s c u s s i o n  

and d e b a te  w h ich  can l e a d  t o  a g e n u in e  r a i s i n g  o f

c o n s c i o u s n e s s .  In  t h i s  s e t t i n g  t h e r e  i s  no

a u t h o r i t a t i v e  f i g u r e  dem eaning  t h e  v ie w s  o f  r e b e l l i o u s  

s t u d e n t s .  The Bray c e n t r e  p r o v id e s  a l i b r a r y  s t o c k e d  

w ith  b o o k s  on p o l i t i c a l  i s s u e s  su c h  a s  unem ploym ent  

e q u a l i t y ,  and g en d e r  s t u d i e s .

There i s  o f  c o u r s e  t h e  d a n g er  t h a t  s t u d e n t s  w i l l  n o t  

s u c c e e d  i n  t h e i r  e x a m in a t io n s  and have a s e c o n d  bad

e x p e r i e n c e  o f  t h e  e d u c a t io n  s y s t e m .  The Bray C e n tr e  

p r o v id e d  a c o u n s e l l i n g  s e r v i c e  t h i s  y e a r  f o r  s t u d e n t s .  

R e g r e t t a b ly  t h i s  i s  a p i l o t  s e r v i c e  and i s  n o t  a 

f e a t u r e  o f  o t h e r  VTOS c e n t r e s .  When we c o n s i d e r  t h e  

many d i s a d v a n t a g e s  t h a t  t h e s e  s t u d e n t s  h ave  t o  overcom e  

a c o u n s e l l i n g  s e r v i c e  i s  an e s s e n t i a l  r e q u ir e m e n t  o f  

su ch  a sch em e. A f e a t u r e  o f  VTOS i s  t h a t  c e n t r e s

p r o v id e  c o u r s e s  i n  b a s i c  e d u c a t io n  w h ich  a s s i s t  th e  

m ost d is a d v a n t a g e d  who h a v e  r e tu r n e d  t o  l e a r n i n g .
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D i s c u s s i n g  t h e  i s s u e  o f  c r e d e n t i a l s  w i t h  K a th le e n  Lynch  

sh e  a d d r e s s e d  t h e  need  f o r  a d u l t  e d u c a t io n  t o  p r o v id e  

c r e d i b l e  e d u c a t io n a l  c r e d e n t i a l s  f o r  t h o s e  who a r e  

u n em ployed . In  t h e  w o r ld  o f  work to d a y  e d u c a t i o n a l  

c r e d e n t i a l s  a r e  a r e q u ir e m e n t .  E d u c a t io n  f o r  i t s  own 

sa k e  i s  an i d e a l .  The unem ployed  may n e e d  a more 

c o n c r e t e  i n c e n t i v e ,  e s p e c i a l l y  i f  t h e y  h a v e  had bad  

e x p e r i e n c e s  i n  s c h o o l .  T h ose  who h ave  l e f t  s c h o o l  

e a r l y ,  b e f o r e  t h e y  r e c e i v e  a v a lu e d  c r e d e n t i a l ,  h ave  

b een  d e p r iv e d  o f  t h e  e d u c a t i o n a l  c u r r e n c y  w h ic h  i s  

n e c e s s a r y  f o r  e n t r y  t o  m ost  p a id  j o b s .

I f  a d u l t  e d u c a t o r s  a re  g o in g  t o  t r y  t o  e n c o u r a g e  t h e  

unem ployed  t o  r e t u r n  t o  e d u c a t io n  t h e n  we m ust p r o v id e  

c r e d i b l e  c e r t i f i c a t e s  w h ich  l i n k  i n t o  t h i r d  l e v e l  

e d u c a t io n ,  o t h e r w i s e  t h e  v ie w  t h a t  W i l l i s  fo u n d  among 

" th e  la d s"  i s  g o in g  t o  p r e v a i l  i . e .  t h e  c e r t i f i c a t e  

b e in g  o f f e r e d  i s  an i n s u l t  t o  t h e  i n t e l l i g e n c e  o f  t h e  

s t u d e n t .  Many o f  th e  c e r t i f i c a t e s  o f f e r e d  by  a d u l t  

e d u c a t io n  t o  t h e  unem ployed a r e  p e r c e i v e d  a s  n o t  

p r o v id in g  c r e d i b i l i t y  by t h e  u n em p lo y ed . P e rh a p s  t h i s  

i s  why v e r y  o f t e n  i t  i s  n o t  t h e  unem ployed  who a v a i l  o f  

t h e  c o u r s e s  o f f e r e d  by  t h e  community s c h o o l s  and 

c o l l e g e s  t o  a d u l t s .  T h is  i s  why t h e  V o c a t io n a l  

T r a in in g  O p p o r tu n ity  Scheme (VTOS) can be  o f  su ch  

im p o r ta n c e  in  t h a t  i t  ca n  o f f e r  c r e d i b l e  c o u r s e s  i n  a 

c e n t r e  w h ich  p r o v id e s  a f r i e n d l y  a tm o s p h e r e .  For t h i s
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r e a s o n  VTOS h a s  s u c c e e d e d  i n  a t t r a c t i n g  many men and 

women who a r e  unem ployed  i n t o  e d u c a t io n  a g a in .

The em p h a sis  t h a t  VTOS h a s  p u t  on t h e  L ea v in g  

C e r t i f i c a t e  c o u r s e  i s  o f t e n  in  r e s p o n s e  t o  th e  

s t u d e n t s '  demand. However t h e  w r i t e r  b e l i e v e s  t h a t  

VTOS c o u ld  a c h i e v e  a g r e a t  d e a l  more i f  t h e  o r g a n i s e r s  

n e g o t i a t e d  w i t h  some o f  e m p lo y e r ' s  o r g a n i s a t i o n s  f o r  

jo b  p la c e m e n t  e v e n  on a  tem p o r a r y  b a s i s .  I n  a d d i t i o n  

more c o u ld  be  done in  t h e  a r e a  o f  l i n k i n g  VTOS w ith  

many o f  t h e  p r o f e s s i o n a l  i n s t i t u t e s  su c h  a s  t h e  

I n s t i t u t e  o f  A c c o u n t in g  T e c h n i c i a n s .  I f  a d u l t  s t u d e n t s  

spend  two y e a r s  on a  c o u r s e  w h ich  l i n k s  d i r e c t l y  i n t o  

an a r e a  o f  p o t e n t i a l  em ploym ent t h i s  may be  a b e t t e r  

s t r a t e g y  th a n  s p e n d in g  t h e  tw o y e a r s  i n  VTOS d o in g  t h e  

L ea v in g  C e r t i f i c a t e  u s u a l l y  a t  t h e  lo w e r  l e v e l .  Hannan 

and S h o r t a l l  (1 9 9 1 )  fo u n d  t h a t  s c h o o l  l e a v e r s  who had 

ta k e n  a g e n e r a l  L e a v in g  C e r t i f i c a t e  a t  lo w e r  l e v e l  were  

t h e  m ost d i s s a t i s f i e d  grou p  when a sk e d  t o  r a t e  t h e  

q u a l i t y  and r e l e v a n c e  o f  t h e i r  e d u c a t io n  t o  a d u l t  l i f e .  

There i s  a d a n g er  t h e r e f o r e  t h a t  some o f  t h e  v i t a l i t y  

o f  VTOS c o u ld  b e  d i s s i p a t e d  i n  c o p y in g  t h e  m is t a k e s  o f  

t h e  t r a d i t i o n a l  s c h o o l s  a l b e i t  i n  a g e n u in e  a t te m p t  t o  

h e lp  a d u l t s  g e t  a c r e d i b l e  c e r t i f i c a t e .  As H e le n  Keogh

(1 9 9 4 )  t h e  N a t io n a l  C o o r d in a t o r  o f  VTOS n o t e s :

The r e a l i t y  h o w ever  i s  t h a t  much a d u l t
e d u c a t io n ,  p a r t i c u l a r l y  when i t  becom es
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i n s t i t u t i o n a l i z e d  and more m a in s trea m , i s  
c o n s e r v a t i v e . . . .VTOS w i t h  some n o t a b l e
e x c e p t i o n s ,  a p p e a r s  t o  conform  t o  t h i s  
r e a l i t y .  (Keogh 1994  P . 7)

Keogh w arns t h a t  b e c a u s e  VTOS i s  a  se c o n d  c h a n c e  ty p e  

e d u c a t io n  schem e i t  may te n d  more to w a r d s  " a d u lt  

s c h o o l i n g "  th a n  a d u l t  e d u c a t io n  and t h e r e b y  e x c lu d e  

o p p o r t u n i t i e s  f o r  d e v e l o p i n g  c r i t i c a l  c a p a c i t y .  I t  i s  

o f  c o u r s e  e a s y  f o r  t h o s e  o f  u s  who a l r e a d y  h o ld  h ig h e r  

l e v e l  c r e d e n t i a l s  t o  s u g g e s t  t h a t  t h e  unem ployed sh o u ld  

b e more c o n c e r n e d  w i t h  p o l i t i c a l  i s s u e s  r a t h e r  than  

a c q u i r i n g  c r e d e n t i a l s .  I t  i s  a rg u ed  h e r e  t h a t  th e  

a d u l t  e d u c a t o r  m ust p r o v id e  e d u c a t io n a l  p r o d u c t s  and 

p a l l i a t i v e s  i n  o r d e r  t o  e n c o u r a g e  l e a r n e r s  t o  r e t u r n  t o  

e d u c a t i o n .  Once s t u d e n t s  h ave  en g a g ed  in  e d u c a t io n  

th e n  i t  may b e  p o s s i b l e  t o  e n c o u r a g e  c r i t i c a l  t h in k in g  

and g e n u in e  e m a n c ip a t io n  from  i r r a t i o n a l  i d e o l o g i e s .

Keogh ( 1 9 9 4 )  h a s  p o i n t e d  o u t  t h a t  many a d u l t  s t u d e n t s  

p a r t i c u l a r l y  t h o s e  who a r e  unem ployed d i s p l a y  

t r a d i t i o n a l  i d e a s  a b o u t  how t h e  t e a c h e r  and s t u d e n t s  

s h o u ld  b e h a v e .  The c o n c e p t  o f  s t u d e n t  p a r t i c i p a t i o n  

o f t e n  c a u s e s  c o n f u s i o n  and r e s e n tm e n t  b e c a u s e  o f  th e  

s t u d e n t s ' r e l u c t a n c e  t o  overcom e t h e i r  f e a r  and t h e i r  

s e n s e  o f  how t h i n g s  m ust b e  d o n e .  To q u o te  Keogh 

" s t u d e n t s  h a v e  t o  b e  l e d  t o  autonom y". T h is  o f  c o u r se  

r e q u i r e s  s k i l l f u l  t e a c h i n g  and g r e a t  human and 

f i n a n c i a l  r e s o u r c e s .
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T h ere  i s  th e n  o f t e n  a p e r c e i v e d  need  by  a d u l t  l e a r n e r s  

f o r  e d u c a t i o n a l  p r o d u c t s .  Of c o u r s e  t h e  term  "needs"  

i s  p r o b le m a t i c  i n  t h a t  i t  can  be u sed  t o  end d e b a t e  and 

a n a l y s i s .  N o n e t h e l e s s  a d u l t  e d u c a to r s  m ust a c c e p t  t h a t  

t h o s e  w i t h o u t  e d u c a t io n a l  c r e d e n t i a l s  have  a g e n u in e  

n eed  and we can  s t a r t  e d u c a t io n  from t h a t  p o i n t .

Many women a r e  now p a r t i c i p a t i n g  i n  a d u l t  e d u c a t io n  

c o u r s e s .  As h a s  b een  d e m o n str a te d  in  C hapter V , i i i e  

fo rm a l s c h o o l  i s  s t i l l  e n c o u r a g in g  women t o  a c c e p t  a 

s u b o r d i n a t e  r o l e  in  s o c i e t y .

In  te r m s  o f  n e e d s ,  many women may r e q u i r e  from  a d u l t  

e d u c a t io n  b o th  e d u c a t io n a l  p r o d u c t  and p a l l i a t i v e s .  

C a th le e n  O ' N e i l l  (1 9 9 1 )  h a s  w r i t t e n  a m oving a c c o u n t  o f  

h e r  f r u s t r a t i n g  e x p e r i e n c e s  a s  an a d u l t  l e a r n e r .  

S p e a k in g  a b o u t  a group o f  w orking  c l a s s  women sh e  

s t a t e s :

A f t e r  s p e n d in g  a lm o s t  a d ecad e  t a k in g  one  
c o u r s e  a f t e r  a n o th e r  we f in d  o u r s e l v e s  
w it h o u t  any a c c r e d i t a t i o n  or  q u a l i f i c a t i o n .  
W ith o u t  a c c r e d i t a t i o n  our t r a i n i n g  becom es  
u s e l e s s  when a p p ly in g  f o r  a j o b .  ( O ' N e i l l ,
1 9 9 1 ,  P 1 6 ) .

C a t h le e n  remembers women f r i e n d s  who w ere damaged by 

t h e  f r u s t r a t i n g  e x p e r i e n c e  o f  t r y i n g  t o  ta k e  c o n t r o l  o f  

t h e i r  l i v e s .
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I remember them ev en  a s  I c o n t in u e  t o  bang my 
head a g a i n s t  th e  g l a s s  c e i l i n g  o f  acad em ia;  
o r  s h o u ld  I s a y  t h e  c l a s s  c e i l i n g  o f  
aca d em ia . ( I b i d .  P 1 6 ) .

For women l i k e  C a th le e n  O ' N e i l l  m e a n in g fu l  

a c c r e d i t a t i o n  i s  n e c e s s a r y  s o  t h a t ,  s h e  and o t h e r s  l i k e  

h e r ,  can d e v e lo p  t h e i r  t a l e n t s .  W ith ou t t h e  n e c e s s a r y  

c r e d e n t i a l s  many women who have t r a i n e d  a s  group  

f a c i l i t a t o r s  o r  i n  o t h e r  im p o r ta n t  community s k i l l s  

f i n d  t h e i r  p a th s  t o  h ig h e r  e d u c a t io n  b lo c k e d .

As Lynch (1 9 9 2 )  has s a i d  t h e s e  women h a v e  p a s s e d  

th r o u g h  t h e  c o n f id e n c e  b a r r i e r  and now want t o  d e v e lo p  

a c a r e e r .  O ther women may n eed  a d u l t  e d u c a t io n  t o  h e lp  

e s t a b l i s h  t h e i r  s e n s e  o f  i d e n t i t y  o r  t o  e s c a p e  

l o n e l i n e s s  w h ich  women who work i n  t h e  home may f e e l .  

Many women's g ro u p s  have d e v e lo p e d  a l l  o v e r  I r e l a n d  in  

r e s p o n s e  t o  women's n e e d s .  These  g ro u p s  a r e  p r o v id in g  

e d u c a t io n  w h ich  i s  a c c e s s i b l e ,  r e l e v a n t  and em pow ering.

A d u lt  e d u c a t io n  a l l  o v e r  I r e la n d  h a s  s e e n  a phenomenal 

grow th  in  c o u r s e s  w hich  a r e  e n c o u r a g in g  women t o  b reak  

o u t  o f  s t e r e o t y p e d  r o l e s .  Women a r e  r e t u r n i n g  t o  

e d u c a t io n  in  o r d e r  t o  e s t a b l i s h  t h e i r  own i d e n t i t y .  

L o ca l women's grou p s a r e  now en g a g ed  in  g e n u in e  

e m a n c ip a to r y  e d u c a t io n .  They a r e  p r o v id in g  e d u c a t io n  

w h ich  i s  a c c e s s i b l e ,  r e l e v a n t  and em pow ering.
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The n eed s  o f  women who c o n t in u e  t o  b e  o p p r e s s e d  m ust be  

h ig h  on t h e  l i s t  o f  p r i o r i t y  a r e a s  o f  any  a d u l t  

e d u c a t io n  sch em e. Y et  t h e  Green Paper  (1 9 9 2 )  d o e s  n o t  

r e f e r  t o  wom en's e d u c a t io n  i n  t h e  C h ap ter  on a d u l t  

e d u c a t io n .

A nother i s s u e  r a i s e d  in  t h i s  t h e s i s  c o n c e r n s  th e  

la n g u a g e  o f  t h e  c la s s r o o m .  A d u lt  e d u c a t o r s  must be  

p a r t i c u l a r l y  c a r e f u l  n o t  t o  c a u s e  a d u l t  s t u d e n t s  t o  

f e e l  i n t i m i d a t e d  o r  em b a rra ssed  by s p e a k in g  a la n g u a g e  

w hich  i s  i n t i m i d a t i n g  t o  s t u d e n t s .  T e a c h e r s  can  e a s i l y  

f a i l  t o  u n d e r s ta n d  t h a t  t h e i r  aca d em ic  t r a i n i n g  can  

remove them from t h e  w o r ld  o f  t h e  e x p e r i e n c e s  o f  

w orking c l a s s  p e o p l e .  I r a  Shor s a y s  o f  h i s  t e a c h i n g

The v e r b a l  d e n s i t y  o f  an o v e r t r a i n e d  
i n t e l l e c t u a l  can  e a s i l y  s i l e n c e  t h e  v e r b a l  
e x p r e s s i o n  o f  s t u d e n t s ,  e s p e c i a l l y  w ork in g  
c l a s s  o n e s .  (S hor  & F r e i r e  1 9 8 7 ,  P . 145)

Shor a d v o c a te s  c r e a t i n g  a c la s s r o o m  d i s c o u r s e  where

p e o p le  'open  up' . In  t h i s  way t h e  a d u l t  s t u d e n t s  can

r e v e a l  what t h e y  know i n  t h e i r  own w o rd s . The t e a c h e r

can l e a r n  from  t h i s  e x p e r i e n c e .  In  o r d e r  t o  h ave  su ch

a d i s c o u r s e  t h e r e  m ust be r e s p e c t .  To q u o te  Shor:

They w o n 't  c o o p e r a t e  i n  t e a c h i n g  me u n l e s s  
th e  c la s s r o o m  t r e a t s  them a s  r e s p e c t e d  human 
b e in g s  i n  an im p o r ta n t  p r o j e c t  o f  l e a r n i n g .
The v e r b a l  m i l i e u  o f  t h e  c la s s r o o m  i s  one key  
t o  t h i s  o p e n in g .  I t  l e t s  s t u d e n t s  know i f  
t h i s  c l a s s  i s  g o in g  t o  be  a r e p e a t  o f  th e  
a l i e n a t i n g  c l a s s e s  o f  t h e  p a s t  o r  i f  a 
c r e a t i v e  v e n t u r e  i s  p o s s i b l e .  ( I b i d .  P . 1 4 5 ) .
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There i s  t h e r e f o r e  a g r e a t  d e a l  a t  s t a k e  in  t h e  way t h e  

a d u l t  e d u c a to r  s p e a k s  t o  t h e  s t u d e n t s .  The t e a c h e r  

must a v o id  im p o s in g  h i s / h e r  la n g u a g e  a s  t h e  o n l y  v a lu e d  

one and y e t  i t  i s  im p o r ta n t  t h a t  t h e  t e a c h e r  a v o id s  

b e in g  p a t r o n i z i n g .  The t e a c h e r  m ust n o t  s t a r t  from t h e  

p o s i t i o n  t h a t  t h e  l e a r n e r s  a r e  i n f e r i o r ,  b u t  t h a t  t h e y  

a r e  ou r  e q u a l . To q u o te  F r e i r e

We have t o  b e  s im p le  b u t  s i m p l i c i t y  d o e s  n o t  
mean t o  c a r i c a t u r e  t h e  s t u d e n t s  a s  
s i m p l e t o n s .  To b e  s im p le  i s  t o  t r e a t  t h e  
o b j e c t  o f  s tu d y  w i t h  s e r i o u s n e s s ,  w i t h  
r a d i c a l i t y ,  w i t h  d e p th  b u t  i n  an e a s y  way t o  
b e g r a s p e d . . .  (S h o r e  & F r e i r e  1987 P . 1 5 4 ) .

The t e a c h e r  m ust l e a r n  t o  i n v i t e  s t u d e n t s  g r a d u a l l y  t o  

c o n c e p t u a l i z e .  T h is  i n v o l v e s  s t a r t i n g  w i t h  t h e  

c o n c r e t e  w o r ld  o f  e x p e r i e n c e  and g r a d u a l l y  s t u d e n t s  

l e a r n  t o  u s e  more a b s t r a c t  c o n c e p t s  and w o r d s . The 

p u r p o se  i s  t o  f a c i l i t a t e  a d e e p e r  u n d e r s t a n d in g  by t h e  

s t u d e n t  o f  h i s / h e r  r e a l i t y .

As was m e n tio n e d  e a r l i e r ,  i t  h a s  b e e n  o b s e r v e d  in  VTOS 

t h a t  a d u l t  s t u d e n t s  a r e  o f t e n  a f r a i d  o f  p a r t i c i p a t i o n  

b e c a u s e  t h e y  h a v e  n e v e r  b een  en c o u r a g e d  t o  do s o  in  

s c h o o l .  The a d u l t  s t u d e n t  may f e e l  i t  i s  s a f e r  t o  be  

s i l e n t  th a n  t a k e  r i s k s .  The a d u l t  e d u c a t o r  m ust  

e n c o u r a g e  s t u d e n t s  t o  t a k e  r i s k s .  T h is  i s  a s lo w  

p r o c e s s  o f  b u i l d i n g  c o n f id e n c e .
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A c e n t r a l  i s s u e  w h ich  was r a i s e d  i n  C h a p ter  I I  i s  t h e  

c o n c e r n  t h a t  t h e  i n d i v i d u a l  i s  s o  m oulded  by s t r u c t u r e s  

and i d e o l o g i e s  t h a t  h e / s h e  i s  i n c a p a b l e  o f  t r a n s f o r m in g  

h i s / h e r  r e a l i t y .  A d u lt  e d u c a t io n  m ust t a k e  t h e  

p o s i t i v e  v ie w  p u t  forw ard  by G ram sci and F r e i r e  r a t h e r  

th a n  t h e  d e t e r m i n i s t i c  v ie w  o f  A l t h u s s e r .  A d u lt  

e d u c a t o r s  s h o u ld  s e e  t h e i r  r o l e  a s  o n e  w h ich  "hum anizes  

t h e  w o r ld " .  ( F r e i r e  1 9 7 2 ) .

To t h i s  end we must have  a dream o r  a v i s i o n  o f  t h e  

w o r ld  we w is h  t o  c r e a t e .  We s t a r t e d  by  s a y i n g  t h a t  

e d u c a t io n  i s  n o t  a n e u t r a l  p r o c e s s .  E d u c a to r s  make 

c h o i c e s  a b o u t  t h e  d i r e c t i o n  t h e y  w i l l  l e a d  t h e i r  

c o u r s e s .  A d u lt  e d u c a t o r s  h a v e  p e r h a p s  more freed om  

th a n  o t h e r  t e a c h e r s  t o  make s u c h  c h o i c e s .  C h o o s in g  

g o a l s  make i t  i m p o s s i b l e  t o  b e  n e u t r a l .  When we a sk  

c e r t a i n  q u e s t i o n s  and by t h e  d i s c u s s i o n s  we h o ld  in  

c l a s s ,  we a r e  e x p r e s s i n g  p o l i t i c a l  c h o i c e s .

F r e i r e  b e l i e v e s  t h a t  t h e  t e a c h e r  m ust b e  c l e a r  i n  w hat  

h e / s h e  w is h e s  t o  a c h i e v e .  T h ere  i s ,  in  h i s  v ie w ,  a  

moment when t h e  e d u c a to r  c a n n o t  w a i t  f o r  s t u d e n t s  t o  

i n i t i a t e  t h e i r  own fo rw a rd  p r o g r e s s i o n  i n t o  c r i t i c a l  

a w a r e n e s s .  He c a l l s  t h i s  ' t h e  i n d u c t i v e  moment' ( I b i d .  

P 1 5 7 ) .  The l i b e r a t i n g  e d u c a t o r  m ust lo o k  f o r  ways t o  

i n v i t e  t h e  s t u d e n t s  t o  go  on t o  a more c r i t i c a l  

d i a l o g u e .  T h is  i s  t h e  d i f f e r e n c e  b e tw e e n  a l i b e r a t i n g
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e d u c a to r  and a d o m e s t i c a t i n g  e d u c a t o r  who a c t s  a s  i f  

h e / s h e  h a s  a l l  t h e  a n sw ers  and p o w er . A d u lt  e d u c a t o r s  

must a v o id  t h e  n o t i o n  o f  c o m p le te  d e p en d en cy  b etw een  

t h e  l e a r n e r  and t e a c h e r .  By e n c o u r a g in g  t h e  l e a r n e r  t o  

r e f l e c t  t h e  l e a r n e r  i s  e n c o u r a g e d  t o  t a k e  c o n t r o l  o f  

h i s / h e r  l i f e .  A c c o r d in g  t o  M ezirow ( 1 9 9 1 )  a d u lth o o d  i s  

t h e  t im e  f o r  r e a s s e s s i n g  t h e  a s s u m p t io n s  o f  our  

f o r m a t iv e  y e a r s .  A d u lt  e d u c a t io n  can p r o v id e  i n  many 

o f t e n  u n e x p e c t e d  ways o p p o r t u n i t i e s  f o r  su c h  

r e a s s e s s m e n t .  M ezirow  g i v e s  an i n t e r e s t i n g  exam p le :

Our m ean in g  sch em es  may b e  t r a n s fo r m e d  
th r o u g h  r e f l e c t i o n  upon a n o m a l ie s .  For  
ex a m p le ,  a  h o u s e w if e  g o e s  t o  s e c r e t a r i a l  
s c h o o l  i n  t h e  e v e n in g  and f i n d s  t o  h e r  
amazement t h a t  o t h e r  women do n o t  r u sh  home 
t o  co o k  d in n e r  f o r  t h e i r  h u sb an d s a s  sh e  
d o e s .  P e r s p e c t i v e  t r a n s f o r m a t i o n s  may o c c u r  
th r o u g h  an a c c r e t i o n  o f  su c h  tr a n s fo r m e d  
m eaning s c h e m e s .  (M ezirow  1991 P . 1 3 ) .

M ezirow b e l i e v e s  t h a t  t h e  m o st  s i g n i f i c a n t  l e a r n i n g  

e x p e r i e n c e s  i n  a d u l th o o d  i n v o l v e  c r i t i c a l  s e l f ­

r e f l e c t i o n .  C r i t i c a l  r e f l e c t i o n  i s  n o t  c o n c e r n e d  w ith  

"how -to do a c t i o n  b u t  w i t h  t h e  way, t h e  r e a s o n s  f o r  and 

c o n s e q u e n c e s  o f  w hat we d o " ( I b i d .  P 1 3 ) .  T h is  i s  th e  

b a s i s  o f  e m a n c ip a t io n  p e d a g o g y .  The a d u l t  h a s  b e c a u s e  

o f  h i s / h e r  m a t u r i t y  and l i f e  e x p e r i e n c e s  t h e  

p o s s i b i l i t y  o f  r e f l e c t i n g  upon e x p e r i e n c e s  and from  

t h i s  r e f l e c t i o n  l e a r n  t o  t a k e  c o n t r o l  o f  h i s / h e r  l i f e .  

T h is  ty p e  o f  l e a r n i n g  i s  d i s t i n g u i s h e d  from t h e  t y p e  o f  

l e a r n i n g  t y p i c a l  o f  s c h o o l  w h ic h  i s  w hat F r e i r e  c a l l s
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' t h e  b a n k in g  m e th o d ' .  By t h e  b a n k in g  method F r e i r e  

means t h a t  t h e  p u p i l s  m em orise  d a ta  w i t h o u t  r e f l e c t i o n .

The i d e o l o g y  o f  m e r i t o c r a t i c  i n d i v i d u a l i s m  was r a i s e d  

i n  t h i s  t h e s i s .  A d u lt  e d u c a t io n  e m p h a s ise s  n e e d s  

r a t h e r  th a n  a c h ie v e m e n t .  In  t h i s  r e s p e c t  i t  can  be  

s a i d  t h a t  i t  i s  o p p o sed  t o  t h e  i d e o l o g y  o f  m e r i t o c r a c y .  

Y et i t  h a s  t o  b e  a c c e p t e d  t h a t  t h e r e  i s  a danger t h a t  

a d u l t  e d u c a t io n  i n  f o c u s i n g  on i n d i v i d u a l s  who s u f f e r  

from d i s a d v a n t a g e s  may a l s o  be  p r o m o tin g  i n d i v i d u a l i s m .  

I t  m ust be b o r e  i n  mind t h a t  t h e  d i f f i c u l t i e s  t h a t  many 

o f  t h e s e  i n d i v i d u a l s  en d u re  a r e  t h e  r e s u l t  o f  

d i s c r i m i n a t i o n  and p o v e r t y .  T h ese  a r e  s t r u c t u r a l  

p ro b lem s  and s h o u ld  n o t  be  s e e n  a s  so m e th in g  la c k in g  in  

t h e  i n d i v i d u a l .

R e g r e t t a b l y  t h e  Green Paper  (1 9 9 2 )  s t i l l  s e e s  

d i s a d v a n t a g e s  a s  t h e  i n d i v i d u a l s  p ro b lem . We l i v e  in  a 

c o u n t r y  i n  w h ic h  t h e r e  a r e  many p oor  p e o p le  and y e t  our  

c o u n tr y  i s  o n e  o f  t h e  r i c h e s t  i n  t h e  w o r ld .  The 

p ro b lem  i s  t h a t  t h e  s t r u c t u r e s  in  p l a c e  and th e  

i n s t i t u t i o n s  w h ic h  su p p o r t  t h e s e  s t r u c t u r e s  a re  b a se d  

on i d e o l o g y  w h ic h  i s  on e  o f  s e l f i s h  i n d i v i d u a l i s m .  

A d u lt  e d u c a t o r s  m ust r e j e c t  t h e  n o t io n  t h a t  i t  i s  t h e  

f a u l t  o f  t h e  e d u c a t io n  s y s te m  t h a t  t h e r e  i s  l a r g e  s c a l e  

u n em ploym en t.



The Green Paper w i t h  i t s  em p h asis  on e n t e r p r i s e  s e e s  

e d u c a t io n  i n c l u d i n g  a d u l t  e d u c a t io n  a s  s im p ly  an 

eco n o m ic  d e v i c e  r a th e r  th a n  an e n r i c h i n g  p e r s o n a l  

e x p e r i e n c e .  T h ese  c r i t i c i s m s  w ere  made by many 

c o n t r i b u t o r s  a t  t h e  N a t io n a l  E d u c a t io n  C o n v en t io n  w hich  

was h e ld  t o  d i s c u s s  th e  i s s u e s  r a i s e d  by t h e  Green  

Paper ( 1 9 9 2 ) .  Coolahan (1 9 9 4 )  s t a t e s :

Many r e a c t i o n s  t o  t h e  Green Paper w ere  
c r i t i c a l  o f  what was p e r c e i v e d  by i t s  
u t i l i t a r i a n ,  i n s t r u m e n t a l i s e d  v ie w  o f  
e d u c a t io n ,  w h ich  a p p eared  t o  be l e d  by  
eco n o m ic  c o n s i d e r a t i o n s .  (C oo lah an  1 9 9 4 ,
P . 7 5 ) .

For a d u l t  e d u c a t o r s  t h i s  v ie w  o f  e d u c a t io n  h a s  l i t t l e  

t o  o f f e r .  A d u lt  e d u c a t io n  t r i e s  t o  push  u s  beyond th e  

g o a l  o f  c o m p e n sa t io n  tow ard s  r e o r g a n i z i n g ,  s h a r in g  and 

em pow ering. In  C hapter IV o f  t h i s  t h e s i s  t h e  ' d e f i c i t '  

o r i e n t a t i o n  o f  th e  s c h o o l  tow ard s  w ork in g  c l a s s  

s t u d e n t s  h a s  a l e r t e d  us t o  t h e  way i n  w hich  t h i s  v iew  

a f f e c t s  t e a c h e r s  p e r c e p t i o n s  o f  w ork in g  c l a s s  s t u d e n t s .  

I t  t e n d s  t o  c r e a t e  r i g i d  t e a c h e r  s t u d e n t  r e l a t i o n s .  

T here i s  no p o s s i b i l i t y  o f  e s t a b l i s h i n g  t r u s t  or  

s h a r in g  k n o w le d g e .  A d u lt  e d u c a t io n  has a d i f f e r e n t  

v i s i o n .

T here i s  a  s t r o n g  t r a d i t i o n  in  a d u l t  e d u c a t io n  o f  

com m u n itarian  e t h i c s  b a se d  on s h a r in g  and e n c o u r a g in g  

e a c h  i n d i v i d u a l  t o  p a r t i c i p a t e  a t  some l e v e l  i n  th e
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community. Of course the word community is problematic 
in that if it is used to define a region it may mask
the various oppressed groups with a region. A good
definition of community is that of T.R. Young.

The world in which human beings have a social 
(i.e. intended reified) reaction to each 
other. In a community all persons have 
standing. Standing entails the right and 
responsibility to produce culture in its 
manifold forms. A person shares community
with another when the person cannot disengage
from his (sic) social relationship with the 
other. (Thompson, 1980 P.68).

It is clear that for a variety of reasons many of which 
have been highlighted in this thesis, community values 
are not taught in our schools. Very often it is in 
response to a threat that concerned individuals within 
a community seek to galvanise support from within their 
community. However, the most vulnerable sections of 
the community face constant threats be they poverty or 
discrimination. For this reason adult educators need 
to engage in training leaders who can become key people 
in local communities. By forming a network of key 
people around which community action can be planned on 
an ongoing basis the communities level of awareness can 
be raised. Grarasci has spoken of the need for the 
working class to develop its own intellectuals.
Adult education should aim to fill this role from 
within the community so that a powerful network of like 
minded people can speak out on behalf of the poor.
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When the poor speak with a united voice politicians may 
be forced to actually take action to change the 
structures which dominate people.

In many ways the women's movement is an example of what 
can be achieved when people who share a common course 
join in a community of interest.

An example of radical adult education in Ireland is the 
work being undertaken by the National Adult Literacy 
Agency. (NALA). Angela Crawley the Chairperson of the 
agency in an interview with the author1 declared that 
she regarded much of the work of NALA as political in 
the sense that at both local and national level it was 
vital to bring to the publics attention the plight of 
many thousands of people who have literacy problems. 
It is a constant struggle to get funds made available 
for this work. The fact that the President of Ireland 
Mary Robinson is the patron of the organisation has 
helped raise the profile of the issue. NALA works with 
the Combat Poverty Agency and the Irish National 
Organisation for the Unemployed to highlight the extent 
of poverty in Ireland and the fact that many people 
have left school without basic reading skills.

In te rv ie w  w it h  a u th o r  20 .8 .9 4 .
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Attempts are made locally and nationally to make the 
community aware of the extent of this social problem. 
This year for example local literacy schemes are 
producing community dramas about their difficulties.

Angela Crawley states that local organisations rely 
greatly on the support of the VEC's. In Bray the local 
scheme has organised seventy two unpaid volunteers who 
give one to one tuition. Angela points out that in 
Bray they cannot advertise their work as they are fully 
stretched as it is. Whenever there is a radio or 
television programme on the issue of literacy, the 
local organisations are swamped with requests for help. 
Nationally there are about 5000 people receiving 
tuition. NALA estimates that about sixteen percent of 
the adult population have literacy problems. This is 
over one hundred thousand people.
In their teaching methodology NALA volunteers are 
trained to have the highest respect for the learner. 
The learner's previous experiences are regarded as a 
valuable form of knowledge. Very often former students 
go on to become tutors themselves. Local centres often 
produce books containing the writings of the students. 
A recurring theme in such writing is the feeling of 
freedom and liberation students experience on learning 
to read and write. New learners are brought along to 
meet other students who have made progress and to
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listen to one another's work. Confidence building is 
seen as an essential aspect of the teaching 
methodology. The aim is to encourage the learner to 
become a fully participating member of the community.

NALA's policy document "Guidelines for Good Adult 
Literacy Work" contains basic principles which can 
apply to all adult learning. These principles are:

1. That their work is holistic in that it involves 
much more than the learning of the mechanics of 
reading and writing. It involves personal 
development. The guidelines document describes how 
working with adults often means taking account of a 
great deal of negative experiences of school. It 
refers to how students have low self esteem because 
of being labelled as failures in school.

2. Adult literacy workers must always recognise and 
respect the adult status of the learner.

3. Adult literacy students need to become active not 
passive learners.

4. Learning is a life long process.
(NALA, 1991 P10-13).

Regrettably the government Green Paper (1992) does not 
support these principles. The Green Paper's
utilitarian philosophy is indeed contrary to these
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principles. Specifically with regard to literacy it 
adapts a functional and remedial tone.

To quote Downes (1992) comment on the Green Paper:

What is revealed here is the narrowest and 
most functional understanding of the nature 
of adult literacy work. It is totally 
focused on remedial work to train people to 
acquire specific technical competencies in 
reading and writing based essentially on 
techniques for training developed in military 
and industrial settings. (Downes 1992, P.19).

NALA sees its work as empowering the learner so that 
the learner can challenge those who seek to dominate 
him/her. Their work as with all good adult education 
is not about domestication but about liberation.

In conclusion this thesis stresses that good adult 
education is about emancipation from the ideologies and 
values which result in alienation for many. While 
formal schooling continues to alienate, adult education 
seeks to abolish the view that produces such 
alienation. It is part of a political and social 
movement which seeks change so that all may genuinely 
participate meaningfully in society.
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