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Abstract

Irish society has, within recent years, experienced significant social and cultural 

change. Our nation has become more secular, pluralist and culturally diverse. 

The implication o f  these changes for post-primary education in an intercultural 

era has been considered. Specific attention has been applied to determining the 

attitudes o f  Educate Together primary school parents towards their willingness 

to develop a model o f  post-primary education based upon the principles o f  the 

Educate Together Charter.

Parents have significantly contributed to this study through their participation in 

questionnaires and interviews. A  focus group; comprised o f  Board o f  

Management and Executive Committee members and parents met to discuss 

views and opinions regarding the possible development o f  an Educate Together 

post-primary school. Educationalists, working at primary, secondary and 

university levels have been consulted and their views documented.

The purpose o f  this study has been to investigate parental interest in developing 

a new model o f  post-primary education; namely an Educate Together post­

primary school.

The results o f  this research have established that parents are indeed willing and 

eager to support this initiative. However, this research has determined that the 

burden o f  administration, on local school management teams involving parents, 

is severely limiting further exploration into future developments.
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Chapter One

Introduction & Structure of the Study

1. 1. Introduction -  The Past

T he re se a rc h e r’s in v o lv em en t w ith  E d u c a te  T o g e th e r (E T ) b eg an  in  1997 

w h en  he en ro lled  th e  firs t o f  h is th re e  ch ild ren  in  th e  n ew ly  crea ted  E d u ca te  

T o g e th e r p rim ary  ‘sch o o l’ . T h e  S co u ts  D en , w ith  its  hall and  p lay  a rea  p ro v ed  

an  ad m irab le  lo ca tio n  u n til it w as d isco v e red  th a t th e  fo llo w in g  y e a r’s in tak e  

o f  tw e lv e  p u p ils  co u ld  n o t b e  acco m m o d a ted  in to  th e  ex is tin g  tw o  

‘c la ss ro o m s’. T em p o ra ry  c lassro o m  acco m m o d a tio n  w a s  acq u ired  an d  lo ca ted  

u p o n  th e  on ly  free  sp ace  availab le ; n am ely  th e  p u p il’s sm all p lay  area.

This u n fo r tu n a te  s itu a tio n  rep ea ted  i ts e lf  on  an  an n u a l b asis  as th e  ex is ten ce  o f  

th e  schoo l cam e to  b e  m o re  w id e ly  know n . T h e  m o re  p u p ils  w e  en ro lled , th e  

less p lay  space th ey  h ad  to  enjoy. S o o n  o u r sch o o l b e g a n  to  re sem b le  an  ‘H ’ 

b lo ck  in te rn m en t cam p. T h e  s tru g g le  to  find  a  p e rm a n en t h o m e fo r  o u r 

fled g lin g  in s titu tio n  b eg an  in  ea rnest. A  su itab le  site  w as  ev en tu a lly  found ; 

funds w e re  ra ised  and  arch itec tu ra l p lan s  d rafted . N o w , eigh t y ea rs  la ter, fo u r 

h u n d red  and  tw en ty  p u p ils  en jo y  th e  co m fo rt o f  a  m o d e m  sp ac io u s  fac ility  in  

w h ich  th ey  can  learn , p lay  and  g ro w  u p  together.

1. 2. The Present

O u r schoo l is rep re sen ta tiv e  o f  th e  n e ig h b o u rh o o d  in  w h ich  it is bu ilt. I t 

co n trib u tes  p o sitiv e ly  to  th e  d ev e lo p m en t o f  a  co m m u n ity  w h e re  p e rso n s  o f  all
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re lig io n s and  no n e  a re  w e lco m e; w h e re  cu ltu ra l d iv e rs ity  is  ce le b ra te d  and  

v a lu ed  fo r th e  rich n ess  it p ro v id es  and  w h e re  ed u ca tio n a l d isab ilitie s  and  

ab ilitie s  a re  g iv en  eq u a l standing.

O u r schoo l is dem o cra tic . L ead ersh ip  is sh ared  b y  an  e lec ted  P a tro n , B o a rd  o f  

M an ag em en t and  a  P a re n t-T eac h e r A sso c ia tio n . A n  e lec ted  S tu d en t C o u n cil 

rep resen ts  th e  p u p il body. T h e  p ro fess io n a l ro le  o f  th e  te a c h e r  is freq u en tly  

su p p o rted  b y  th e  p a rtic ip a tio n  o f  p a ren ts  in  m an y  o f  th e  d ay -to -d ay  ac tiv ities  

th a t o cc u r w ith in  th e  school.

T h e  re sea rc h e r is p ro u d  o f  h is  p a rtic ip a tio n  o n  th e  co m m ittees , su b ­

com m ittees, w o rk  g ro u p s, rep resen ta tiv e  b o d ies  an d  o th e r ‘b u sy  b o d ie s ’ w h ich  

h e lp ed  ach iev e  th is  school. H is  g re a te s t p lea su re  how ever, is  in  k n o w in g  th a t 

h is ch ild ren  en jo y  a  m ean ing fu l ed u c a tio n  in  an  ap p ro p ria te  e th ica l 

env ironm en t. T he ch ild ren  are  lea rn in g  in  an  in te rcu ltu ra l se ttin g  w h e re  all 

fa ith s  an d  n o n e  a re  ack n o w led g ed  an d  re sp e c te d  w ith o u t p re jud ice . W h ere  

a tten tio n  is fo cu sed  u p o n  a  g en u in e  co n c e rn  fo r  ch ild -cen tred  lea rn in g  in  a  c o ­

ed u catio n al en v iro n m en t and w h e re  te ac h e rs  a re  su p p o rted  b y  m ean in g fu l 

d em o cra tic  p a r tic ip a tio n  o f  p a ren ts /g u a rd ian s  in  all asp ec ts  o f  th e  s c h o o l’s 

activ ities.

1. 3. The Future

N o w  th a t o u r p rim ary  schoo l has b ee n  e s tab lish ed  and  is w o rk in g  to  fu lfil its  

c o m m u n ity ’s needs, th e  re se a rc h e r’s th o u g h ts  an d  th o se  o f  o th er p a ren ts  h av e  

tu rn ed  to  o u r ch ild re n ’s fu tu res  w ith in  th e  ex is tin g  p ro v is io n  o f  seco n d -lev e l
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ed u ca tio n  in  o u r locality . Is  th e re  su ffic ie n t in te re st am o n g st p a ren ts  to  

co n sid er a lte rn a tiv es?

1. 4. Aims of This Investigation

T he aim  o f  th is  in v es tig a tio n  is to  d e te rm in e  p a ren ta l a ttitu d es  and  p re fe ren ces  

reg ard in g  th e  d ev e lo p m en t o f  an  E d u c a te  T o g e th e r p o s t-p rim a ry  schoo l. A  

w o rk in g  h y p o th es is  h as  b ee n  app lied ; n am e ly  th a t p a ren ts  a re  w illin g  to  

ex p lo re  and  p a rtic ip a te  in  n ew  m o d els  o f  p o s t-p rim ary  ed u ca tio n  fo r  th e ir  

ch ildren .

Sub a im s o f  th is  in v es tig a tio n  w e re  to  d e term in e ; (a) I f  th e  p a ren ts  o f  fo rm er 

E d u ca te  T o g e th e r p rim ary  sch o o l p u p ils  w e re  sa tisfied  w ith  th e  p ro v is io n  o f  

p o s t-p rim ary  sch o o ls  in  th e ir  area; (2 ) W h a t c rite ria  a re  ap p lied  b y  E d u c a te  

T o g e th e r p a ren ts  w h en  se lec tin g  a p o s t-p rim a ry  sch o o l fo r  th e ir  ch ild ; (3 ) A re  

co -ed u ca tio n a l p o s t-p rim ary  schoo ls m o re  p o p u la r  w ith  p a ren ts  o f  E d u ca te  

T o g e th e r p u p ils  th a n  sing le sex  sch o o ls?

T h ese  a re  th e  issues th a t th e  re sea rc h e r se t o u t to  in v es tig a te  in  th is  study. 

Note:

A sh b ro o k  E d u ca te  T o g e th e r N a tio n a l S ch o o l (A E T N S ) and R y eg len  E d u ca te  

T o g e th e r N a tio n a l S choo l (R E T N S ) a re  f ic tio u s  n am es u se d  to  c lo ak  th e  tru e  

th e  id en tite s  o f  tw o  schoo l co m m u n itie s  d o cu m en ted  in  th is  study. P a re n t and 

s tu d en t n am es h av e  sim ila rily  b ee n  a lte red  to  en su re  th e ir  anonym ity .
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Chapter One offers  a  b r ie f  ra tio n a le  fo r  th e  study . T h e  aim  an d  o b jec tiv es  o f  

th e  re sea rch  are  sta ted  and  an  o v e rv ie w  o f  th e  o rg an isa tio n  and  co n ten t o f  th e  

d o cu m en t is p rov id ed . T h e  w rite r  a lso  o u tlin es  th e  g en e ra l h y p o th es is  fo r  th e  

stu d y  and  areas o f  in itia l inquiry .

Chapter Two is co n cern ed  w ith  th e  m an ag e m en t s tru c tu re s  o f  p rim ary  and 

p o s t-p rim ary  schoo ls. T h e  ev o lu tio n  o f  p o s t-p rim a ry  sch o o ls  s in ce  th e  

in tro d u c tio n  o f  free  ed u ca tio n  is d iscu ssed . C o n sid e ra tio n  is g iv en  to  b o th  th e  

P a re n t/T e ach e r A sso c ia tio n  an d  th e  N a tio n a l P a re n ts  C o u n cil (P rim ary  and  

P o st-P rim ary ). A n  ex am in a tio n  o n  th e  ro le  o f  e th o s, v a lu es  an d  cu ltu re  in 

ed u ca tio n a l in stitu tio n s is p ro v id ed . A sp ec ts  o f  cu ltu re  a re  d iscussed , 

sp ec ifica lly  in  re la tio n  to  th e  ro le  o f  th e  teach er. C o m m u n ity  in v o lv em en t in  

in itia tin g  socia l ch an g e  is ou tlined . P a rticu la r  a tten tio n  is ap p lied  to  the  

A sh b ro o k  E d u ca te  T o g e th e r N a tio n a l S ch o o l (A E T N S ) co m m u n ity  and  its 

ed u catio n al d ev e lo p m en t ac tiv ities. P ro m in en ce  is g iv en  to  th e  E d u ca te  

T o g e th e r o rg an isa tio n  fo r  p rim ary  schoo ling . T h is serv es  to  act as a p a rad ig m  

o n  w h ich  s im ila r in n o v a tio n s  fo r  th e  in tro d u c tio n  o f  p o s t-p rim ary  ed u ca tio n  

cou ld  b e  m odelled . T he in c reas in g  d iv e rs ity  in  Ir ish  so c ie ty  is re fle c ted  u p o n  

also . T h e  em p h asis  b e in g  th a t Irish  so c ie ty  as a  w h o le  w o u ld  b en e fit i f  a 

b ro ad e r, m o re  inclusive , m o d el o f  e d u c a tio n  co u ld  b e  d ev e lo p ed .

Chapter Three fo cu sses  u p o n  p a ren ta l in v o lv em en t in  ed u ca tio n a l a ffa irs  

p articu la rly  th e  p a ren t-sch o o l p artn e rsh ip . D iscu ss io n  is g iv en  to  th e  

d ev e lo p m en t o f  p o s t-p rim ary  e d u c a tio n  in  Ire lan d  s in ce  1968. T h is sec tio n

1. 5. Structure of the Study
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d eta ils  th e  d ev e lo p m en t o f  V o lu n ta ry  S eco n d ary  sch o o ls , V o c a tio n a l Schools, 

C o m m u n ity  C o lleges, C o m p reh en siv e  an d  C o m m u n ity  S choo ls . T h e  in flu en ce  

o f  eco n o m ics in  ed u ca tio n  is b rie f ly  add ressed . T h e  c h a p te r  co n tin u es  w ith  

re fe ren ces  to  p ro p o sa ls  fro m  th e  N a tio n a l C o u n cil fo r  C u rricu lu m  and 

A ssessm en t reg ard in g  n ew  in itia tiv es  fo r  p o s t-p rim ary  ed u catio n .

Chapter Four o u tlin es  th e  m e th o d o lo g y  ap p lied  in  th is  re search . T his 

in c lu d es  an  o v erv iew  o f  q u a lita tiv e  an d  q u an ta tiv e  an a ly sis  and  a  ra tio n a le  fo r 

th e ir  in c lu sio n  in  th is  study. T h e  e ssen tia l p rep a ra tio n  and  p lan n in g  o f  th e  data  

g a th erin g  p ro cesses  shall a lso  b e  d iscu ssed . T h e  re le v a n t k ey  re search  

p a rtic ip a n ts  a re  d esc rib ed  and  th e  ra tio n a le  fo r th e ir  in c lu s io n  in  th is  study  

p rov ided .

Chapter Five d eta ils  th e  p re sen ta tio n  and  an a ly sis  o f  th e  d a ta  a ris in g  fro m  th e  

study.

In  th is  ch a p te r  th e  re sea rc h e r p re sen ts  an d  an a ly ses  th e  d a ta  g a th ered  in  S urvey  

A  u n d e r th e  fo llo w in g  h ead in g s; (1 ) W h y  p a ren ts  ch o o se  an  E d u c a te  T o g e th e r

thp rim ary  schoo l; (2 ) P o s t p rim ary  sch o o l d estin a tio n s  o f  A E T N S  6 class 

p u p ils ; (3 ) P are n ta l p re fe re n ces  fo r th e  se lec tio n  o f  p o s t-p rim ary  schoo ls; (4 ) 

P a ren ta l in te re st in  es tab lish in g  an  E d u c a te  T o g e th e r p o s t-p rim a ry  school. 

T he re sea rc h e r shall a lso  p re sen t and  an a ly se  th e  d a ta  g a th e red  in  S u rvey  B 

u n d e r th e  head in g ; L ev e ls  o f  p a ren ta l sa tis fac tio n  co n cern in g  p o s t-p rim ary  

schools. T h is  su rvey  w a s  co m p le ted  b y  p a ren ts  tw e lv e  m o n th s  a f te r  th e ir 

ch ild re n  h ad  en te red  p o s t-p rim ary  ed u catio n .
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D eta ils  shall a lso  b e  p re sen ted  w h ich  o u tlin e  th e  d iscu ss io n s  b e tw e en  A E T N S  

paren ts  an d  th e  re search er. F u rth e rm o re , an  o u tlin e  o f  th e  d iscu ss io n s  he ld  

w ith  ed u ca tio n a lis ts  n o t asso c ia ted  w ith  A E T N S  shall a lso  b e  p resen ted .

Chapter Six re flec ts  u p o n  th e  fin d in g s in  re la tio n  to  th e  m ate ria l in  ch ap te rs  

fo u r and  fiv e  o f  th is  study. I t  d raw s to g e th e r  issu es  a r is in g  fro m  su rveys and  

in te rv iew s co n d u c ted  th ro u g h o u t th e  re sea rc h  and, fo llo w in g  th e  co n c lu sio n , a 

lis t o f  reco m m en d a tio n s  fo r  fu rth e r re sea rc h  is p rov id ed .

T h e  issu es  d iscu ssed  in  th is  s tu d y  w ill co n trib u te  to  an  in creased  

u n d ers ta n d in g  o f  th e  n a tu re  o f  p a ren ta l a ttitu d es and  p re fe re n ces  to w a rd s  p o s t­

p rim ary  education . F u rth erm o re , th e  an a ly sis  p re se n te d  w ill a llo w  fo r  th e  

d ev e lo p m en t o f  w id e r  d ia lo g u e  on  th e  issu es  in v es tig a ted  w h ic h  m ay, in  tu rn , 

id en tify  a reas  fo r fu r th e r study.
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Chapter Two

2. 1. Introduction

T h is ch a p te r  co m m en ces w ith  a  b r ie f  o u tlin e  o f  th e  h is to ry  and  s tru c tu re s  o f  th e  

E d u c a te  T o g e th e r n a tio n al o rg a n isa tio n  and  th e  sch o o ls  th a t  o p e ra te  u n d e r  its 

dom ain . T h is  is p ro v id ed  fo r  th e  p u rp o se  o f  id en tify in g  th e  p o sitio n  and  

sig n ifican ce  o f  th is o rg a n isa tio n  in  su b seq u en t chap ters .

T h e  co n cep t o f  e th o s in  ed u ca tio n  shall be  d iscu ssed . T h e  ro le  o f  v a lu es  and  

cu ltu re  in  ed u ca tio n a l in s titu tio n s  shall b e  d esc rib ed  w ith  ap p ro p ria te  d e fin itio n s 

p rov id ed . T h ese  w ill fu n c tio n  as re fe ren ces  fo r  la te r  co m m en ts  and  ana lysis  on  

th e  ac tiv ities  in  w h ich  sch o o ls  and  teach e rs  engage.

T h e  in v o lv em en t o f  co m m u n itie s  in  in itia tin g  ed u ca tio n a l re fo rm  is also  

d iscussed . T his is re le v an t to  th e  n a tu re  o f  th is  s tu d y  as it id en tifie s  th e  lo ca tio n  

w h e re  th e  th ru s t fo r re fo rm  in  p o s t-p rim ary  ed u c a tio n  is  o ccu rring .

T h e  in c reas in g  d iv e rs ity  in  I r ish  so c ie ty  in  te rm s  o f  e th n ic  co m p o s itio n  and 

p a tte rn s  o f  b e lie f  shall b e  d iscu ssed . P a rticu la r  fo cu s  shall b e  g iv en  to  th e  

p a re n ts ’ rig h t; as p ro v id ed  b y  th e  co n stitu tio n , to  o p t fo r  a  schoo l o f  th e ir  

choosing .

C u rren t d ev e lo p m en ts  in  E d u c a te  T o g e th e r schoo ls a re  o u tlin ed  w ith  an  ana lysis  

fo r th e ir  g ro w th  in p o p u la rity  p ro v id ed  - p a rtic u la rly  w ith  re g a rd  to  paren ta l 

a ttitu d es and  th e  sh o rtag e  o f  sch o o l p lace m en ts  in  ra p id ly  ex p an d in g
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com m unities. T he eco n o m ic  im p lica tio n  fo r  th e  S ta te  and  co m m u n itie s  in  

p ro v id in g  n ew  sch o o ls  is exam ined .

F in a lly , th e  ac tiv itie s  o f  a  co m m u n ity  w ish in g  to  d ev e lo p  an  E d u c a te  T o g e th e r 

p o s t-p rim ary  schoo l a re  described .

2. 2. Educate Together -  An overview of the organisation

E d u c a te  T o g e th e r as an  o rg a n isa tio n  d ev e lo p ed  fro m  a  m o v e m e n t to  estab lish

m u lti-d en o m in a tio n a l p rim ary  sch o o ls  w h ich  f irs t em erg ed  as th e  D a lk e y  S choo l

P ro je c t (D S P ) in  F e b ru a ry  1975. B y  1984, w h e n  E d u c a te  T o g e th e r w as

estab lish ed , th e re  w e re  th ree  sch o o ls  in  operation , D a lk ey , B ray  an d  G lasnev in .

E d u c a te  T o g e th e r is th e  n a tio n a l re p resen ta tiv e  o rg a n isa tio n  o f  P a tro n  B o d ies

and  b o a rd s  o f  m an ag e m en t th a t  a re  a ffilia ted  to  th e  E d u c a te  T o g e th e r C harter.

(S ee  A p p en d ix  A ) T h e  o rg a n isa tio n  b ecam e  a lim ited  co m p an y  b y  g u a ran tee  in

1998. E d u ca te  T o g e th e r aim s to

... m eet a  g ro w in g  n eed  in  I r ish  so c ie ty  fo r  sch o o ls  th a t re co g n ise  th e  
d ev e lo p in g  d iv e rs ity  o f  I r ish  life  and  th e  m o d e rn  n eed  fo r  dem o cra tic  
m an ag em en t s tru c tu res . In  particu la r, E d u c a te  T o g e th e r g u aran tees  
ch ild ren  and  p a ren ts  o f  all fa ith s and  n o n e  eq u a l re sp ec t in  th e  
o p era tio n  and  g o v e rn in g  o f  ed u ca tio n  (E d u c a te  T o g e th e r C harter, 
1999, p . l ) .

A  n a tio n al o ffice  is re sp o n sib le  fo r  th e  o p era tio n s o f  th e  o rg a n isa tio n  w h ic h  is 

led  b y  a C h ie f  E x ec u tiv e  O fficer. O th e r sa la ried  o ff ic e rs  in c lu d e  a N a tio n a l 

C o o rd in a to r, D ev e lo p m en t O fficer, F o u n d a tio n  D e v e lo p m e n t O ffice r and  a 

S ecretary . A  B o a rd  o f  D ire c to rs  o v ersees  th e  ac tiv itie s  o f  th e  o ffice rs  o f  E d u ca te  

T o g eth er. T he D ire c to rs  a re  leg a lly  re sp o n sib le  fo r  th e  o rg an isa tio n  and  are 

g o v ern ed  b y  co m p an y  law .

8



E a c h  E d u ca te  T o g e th e r sch o o l is b o th  reco g n ised  and  fu n d e d  b y  th e  D ep artm en t 

o f  E d u ca tio n  and  S cience . A n  E d u ca te  T o g e th e r sch o o l d iffe rs  fro m  o th e r 

N a tio n a l S choo ls in  th a t th e  ro le  o f  th e  p a tro n  is  co n d u c te d  b y  lim ited  com p an y  

w h o se  m em b ersh ip  g en e ra lly  co n sis ts  o f  p a ren ts  and  is co m m o n ly  re fe rred  to  as 

th e  A sso cia tio n . (I t sh o u ld  b e  n o ted  th a t  an  A sso c ia tio n  is n o t ex c lu siv e ly  

co m p rised  o f  p aren ts ; m em b ers  o f  th e  w id e r co m m u n ity  m ay  also  p a rtic ip a te  in  

th e  ac tiv ities  o f  th e  p a tro n . S ee A p p en d ix  B )

C urren tly , th e re  a re  th re e  m o d e ls  o f  p a tro n ag e  w ith in  E d u c a te  T ogether; (i) 

S choo ls w ith  in d iv id u a l (lo ca l) p a tro n ag e ; (ii) S ch o o ls  w ith  p a tro n a g e  u n d e r th e  

E d u c a te  T o g e th e r n a tio n a l b o d y  and  finally , (iii) S ch o o ls  o p en ed  u n d e r  th e  

p a tro n ag e  o f  an  ex is tin g  schoo l. (A s in  th e  case  o f  M o n k s to w n  schoo l w h ich  

o p era tes  u n d er th e  p a tro n a g e  o f  th e  D a lk ey  S ch o o l P ro je c t.)

In  trad itio n a l cases, th e  p a tro n a g e  o f  a  schoo l n o rm a lly  re s id e s  w ith  an 

estab lish ed  church , u su a lly  w ith  th e  B ish o p ’s H o u se  (D ru d y  &  L y n ch , 1993). 

T h e  p a tro n ag e  o f  P ro te s ta n t schoo ls is u n d e r  th e  u m b re lla  m an ag e m en t o f  th e  

R ep re sen ta tiv e  C h u rch  B o d y  (R .C .B .). T his g ro u p  re p re sen ts  th e  in te re sts  o f  all 

P ro te s tan t churches.

2. 3. Democratic Structures: The role of the Patron

O rig in a lly  each  n ew  E d u c a te  T o g e th e r schoo l w as  d ev e lo p e d  w ith  th ree  levels 

o f  d em o cra tic  in v o lv em en t. T he firs t level is k n o w n  as th e  E x ec u tiv e  C om m ittee  

o r  lo ca l patron . A n  E x ec u tiv e  C o m m ittee  is e lec ted  an n u a lly  by  m em b ers  o f  th e  

S choo l A ssocia tion . T h e  E x ec u tiv e  C o m m ittee  is ch a rg ed  w ith , am o n g st o th e r



also  n o m in ates  th e  C h a irp e rso n  to  the  B o a rd  o f  M an ag em en t. H o w ev er, since

1999 all n ew ly  fo rm e d  E .T . schoo ls h av e  co m e  u n d e r  th e  p a tro n a g e  o f  th e

n ational b o d y  o f  E d u c a te  T ogether. N o  o p p o rtu n ity  is  o ffe red  to  local

rep resen ta tiv es  w ish in g  to  ac t in  th e  ro le  o f  sch o o l p a tro n . G iv en  th e  d em o cra tic

n a tu re  o f  E .T . sch o o ls it seem s iron ic  th a t th is  asp ect; o n e  o f  th e  fo u r p illa rs  o f

th e  E .T . charter, is b e in g  d en ied  to  m an y  p a ren ts  w illin g  to  p a r tic ip a te  a t th is

level. T he m issio n  s ta tem en t o f  E d u c a te  T o g e th e r c lea rly  s ta te s  its  p u rp o se  to

. ..p ro m o te  a  p h ilo so p h y  o f  e d u c a tio n  in  w h ic h  no  ch ild  is an  o u tsider, 
w h ich  p ro m o te s  th e  fu lles t d ev e lo p m en t o f  ab ility  irre sp ec tiv e  o f  
gender, c lass o r  stereo type ; an d  w h ic h  e n c ap su la te s  th is  e th o s  in  a 
democratic partnership uniquely combining the involvement o f parents 
w ith  th e  p ro fess io n a l ro le  o f  te ac h e rs  (A u th o r’s em phasis) 
(E d u ca te  T o g e th e r charter, 1999, p . l ) .

I t  shou ld  b e  n o te d  th a t  th is  re sea rch e r co n ten d s th a t th e  ab sen ce  o f  a  local 

E x ec u tiv e  C o m m ittee  rem o v es  an  im p o rtan t d em o cra tic  lay e r o f  d ec is io n ­

m ak in g  w ith in  th e  o rg an isa tio n a l s tru c tu re  o f  an  E .T . school.

2. 4. Democratic Structures: The role of the Board of 
Management

T he B o a rd  o f  M an a g em en t rep resen ts  th e  seco n d  level o f  d em o cra tic  

in v o lv em en t in  E d u c a te  T o g e th e r schools. B o a rd s  o f  M a n a g e m e n t a re  g en e ra lly  

co m p rised  o f  n in e  p erso n s; p rin c ip a l, tw o  p aren ts , tw o  teach e rs , tw o  m em b ers  o f  

th e  E x ec u tiv e  C o m m ittee  and  tw o  in d ep en d en t rep resen ta tiv es. E ac h  B o a rd  is 

re sp o n sib le  fo r  th e  daily  o p e ra tio n s  o f  th e  sch o o l as w e ll as th e  ap p o in tm en t o f  

th e  p rincipa l and  staff. E d u c a te  T o g e th e r B o a rd s  o f  M a n a g em en t h o w e v e r are, 

acco rd in g  to  th e  E d u c a te  T o g e th e r C h ie f  E x ec u tiv e  O fficer, P au l R o w e, ch a rg ed  

w ith  [o pera ting ] “ . ..d e m o c ra c y  w ith in  th e  sch o o l and  co m b in e  th is  w ith  an

duties, the provision of buildings and the maintenance of ethos. Each Executive



o b lig a tio n  to  p o sitiv e ly  su p p o rt and  a ffirm  th e  p ro fess io n a l ro le  o f  th e  

te a c h e r . . . to  b u ild  a g en u in e  p artn e rsh ip  b e tw e en  th e  te a c h e r  and p a re n t in  th e  

op era tio n  o f  th e  sch o o l” (R ow e, 20 0 4  p .9). T h is  co n tin u es  R o w e  “ o b lig a te s  th e  

B o a rd  to  bu ild  an  ed u ca tio n a l co m m u n ity  in  w h ic h  th e  fu ll re so u rces  o f  b o th  

ro les a re  b ro u g h t in to  p lay  fo r th e  b en e fit o f  th e  ch ild ren  and  so c ie ty ” (ib id). 

E d u ca te  T o g e th e r B o a rd s  o f  M an a g em en t could , fro m  th is  d esc rip tio n , b e  seen 

as in s tru m en ts  fo r  a tta in in g  im p ro v ed  in d iv id u a l and  socia l d ev e lo p m en t in  

com m unities.

2. 5. Parents’ and Parent/Teacher Associations

E d u ca te  T o g e th e r sch o o ls  can  h av e  w ith in  th e ir  s tru c tu re  a n u m b er o f  

asso c ia tio n s w h ich  can  ex e rc ise  in fluence . P a re n t’s A sso c ia tio n s  (in  som e 

in stan ces  re fe rred  to  as th e  P a re n ts ’ C o u n cil) o r  P a re n t/T e a c h e r  A sso c ia tio n s  a re  

im p o rtan t in  th a t th e y  p ro v id e  su b stan tia l ‘n e tw o rk s ’ o f  co m m u n ica tio n  

th ro u g h o u t th e  sch o o l co m m u n ity .

Sm yth, w ritin g  in  Do Schools Differ? an  in v es tig a tio n  in to  acad em ic  and  

p erso n a l d ev e lo p m en t am o n g  p u p ils  in  th e  Ir ish  seco n d -lev e l sec to r s ta tes, “T he 

v a s t m ajo rity  o f  sch o o ls  (8 3 % ) h av e  a  P a re n ts ’ A sso c ia tio n  o r  C ouncil; b o y s ’ 

S eco n d ary  and  V o c a tio n a l S choo ls a re  so m ew h a t less  lik e ly  th a n  o th e r sch o o l 

ty p es  to  have  su ch  a  b o d y ” (1999  p .37). W h e n  re fe rr in g  sp ec ifica lly  to  p a ren ta l 

in v o lv em en t in  p o s t-p rim ary  sch o o ls  S m y th  co m m en ts , “T h e  lim ited  

in fo rm a tio n  av a ilab le  o n  p aren ta l in v o lv em en t in  th e  sam p led  schoo ls in d ica te s  

a  p o sitiv e  a sso c ia tio n  b e tw een  th e  ex ten t o f  such  in v o lv em en t and  p u p il 

o u tco m es” (ib id  p .222).
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In  th e  case  o f  A sh b ro o k  E d u ca te  T o g e th e r N a tio n a l S ch o o l (A E T N S ) the  

C h a irp erso n  o f  th e  P a re n t/T e ach e rs  A sso c ia tio n  (P T A ) is a lso  a  m em b er o f  the  

E x ecu tiv e  C o m m ittee  and  co n seq u en tly  fu n c tio n s  as a  s ig n ifican t lin k  fo r 

co m m u n ica tio n s  b e tw een  th e  tw o  bod ies. T h e  d em o cra tic  p rin c ip les , as 

d esc rib ed  in  th e  E d u c a te  T o g e th e r C harter, a re  m o re  e ffec tiv e ly  rea lised  w h e n  

re la tio n sh ip s  o f  th is  n a tu re  a re  es tab lish ed  in  schoo ls. A n  e ffec tiv e  P T A  w ill 

en g ag e  its e lf  in  p o licy  issu es  and  m ak e  re g u la r su b m iss io n s  o n  fu n d ra is in g , 

e th o s  and co m m u n ica tio n s  w ith in  th e  sch o o l co m m u n ity . S m y th  (1 9 9 9 ) w h en  

re fe rrin g  to  th e  Ir ish  c o n tex t o f  p a ren ta l in v o lv em en t in  th e  p o s t-p rim ary  schoo ls  

co m m en ted  th a t  th e  lim ited  in fo rm a tio n  av a ilab le  in d ica ted  a  p o sitiv e  

a sso c ia tio n  b e tw een  th e  ex ten t o f  su ch  in v o lv em en t and  p u p il ou tcom es.

L ite ra tu re  o n  o rg an isa tio n a l s tru c tu re s  w ith in  sch o o ls  o ften  d esc rib es  P a re n t’s 

A sso c ia tio n s  as b e in g  w e a k  (F u llan  2001 , P en a , 2 0 0 0 , C hrispee ls , 1996).

2. 6. The National Parents Council

T he N a tio n a l P a re n ts  C o u n cil (N P C ) w a s  e s tab lish ed  w ith  th e  a im  o f  in v o lv in g  

p aren ts  m o re  ac tiv e ly  in  all asp ec ts  o f  th e  e d u c a tio n  o f  th e ir  ch ild ren . T h e  N P C  

h as  u n d o u b ted ly  in c re ased  its  in flu en ce  in  n a tio n a l fo ra  o n  education . T h e  N P C  

h as  th e  po ten tia l, a cco rd in g  to  th e  ‘G reen  P a p e r’, issu ed  fo r d iscu ss io n  on  

‘E d u ca tio n  fo r a  C h an g in g  W o rld ’ (G o v e rn m en t o f  Ire lan d , 1992) to  develop  

in to  a  s tro n g  and  ac tiv e  body , a rticu la tin g  th e  n eed s an d  co n cern s o f  paren ts. 

T h e  d o cu m en t fu r th e r co m m en ted
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T h e co u n c ils  [N PC ] co n trib u tio n  to  p o licy  is su es  is  v e ry  m u ch  
w e lco m ed  an d  w ill co n tin u e  to  b e  an  im p o rta n t p a rt o f  p o licy  
fo rm u la tio n  (G o v ern m en t o f  Ire land , 1992, p. 155).

U n fo rtu n a te ly  h o w ev er, th is  p o ten tia l h as  n o t b ee n  fu lly  re a lise d  as th e  N P C  has

y e t to  g en e ra te  w id esp read  su p p o rt fro m  th e  b o d y  o f  p a ren ts  a t local level. T h e

N P C  shou ld  fo cu s  m o re  u p o n  th e  p a ren t and  ‘ra d ic a lis e ’ th em  to  ex p ec t m o re

fro m  schools.

T he P a re n t’s ro le , as s ta ted  in  th e  ‘W h ite  P a p e r ’, C h artin g  O u r E d u ca tio n  F u tu re  

(G o v e rn m en t o f  Ire lan d , 1995), co n fers  o n  th e m  th e  r ig h t to  ac tiv e  p a rtic ip a tio n  

in  th e  c h ild ’s ed u catio n . T h is  in c lu d es  th e ir  r ig h t as  in d iv id u a ls  to  b e  co n su lted  

and in fo rm ed  o n  all a sp ec ts  o f  th e ir  ch ild ’s ed u ca tio n  a t sch o o l level, and  th e ir  

rig h t as a g ro u p  to  ac tiv e ly  p a rtic ip a te  in  th e  ed u ca tio n  sy stem  a t school, 

reg io n a l and  n a tio n a l levels. T he D e p a rtm en t o f  E d u ca tio n  h as  sta ted

P aren ts  a re  in teg ra l in th e  ed u ca tio n  o f  th e ir  ch ild ren . T h ey  w ill be 
consu lted , as o th e r reco g n ised  key  in te re sts  are, and w ill have  an 
o p p o rtu n ity  to  in fluence n a tional ed u catio n al p o licy  and  its local 
im p lem en ta tio n  (G o v ern m en t o f  Ire lan d , 1995, p. 139).

S tud ies id en tify  p a ren ta l in v o lv em en t as o n e  o f  th e  k ey  v a riab le s  a sso c ia ted  w ith  

schoo l e ffec tiv en ess  in  g en era l and  w ith  p u p il a tta in m en t in  p a r tic u la r  (M unn, 

1993; Sm yth , 1999; F u llan , 2001). P a re n ts  a re  u n d o u b ted ly , a  v ita l e lem en t in  

th e  sch o o lin g  o f  th e ir  ch ild ren . S ig n ifican tly , p a ren ts  th em se lv es  a re  aw are  o f  

th e ir  in flu en ce  and  a re  p ro g ress iv e ly  ea g e r to  in c rease  th e ir  in v o lv em en t. T he 

po ten tia l to  g en e ra te  g re a te r  paren ta l p a r tic ip a tio n  lies w ith in  th e  o rg an isa tio n  o f  

th e  N P C .
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I t  is th e  re se a rc h e r’s firm  b e lie f  th a t  ch ild re n ’s v a lu e s  and  a ttitu d es  can  b e  

shaped  b y  th e  v a lu es  and  a ttitu d es o f  th o se  in  th e ir  m id st; p a r tic u la rly  p a ren ts  

and teach ers . In  th is  re sp ec t th e  e th o s o f  th e  se ttin g  can  b e  q u ite  fu n d am en ta l to  

th e  q uality  o f  th e  learn in g  en v iro n m en t. T his v iew  is stro n g ly  su p p o rted  

th ro u g h o u t th e  lite ra tu re  (S te in er 1924, B u rm an  et al, 1998, L ip m an  2003).

2. 8. Ethos -  A Definition

T h e w o rd  e thos derives fro m  th e  c lass ica l G re ek  m ean in g  ‘h a b it’ . In  its  tru e r  

fo rm  e th o s re fe rs  to  th e  ind iv idua l tra its  o f  th e  person . In  m o d ern  p arlan ce  

how ever, e th o s has b eco m e  asso c ia ted  w ith  o rg an isa tio n s , in stitu tio n s  and  th e  

w orkp lace . W ith  re g a rd  to  th e  ed u ca tio n a l s itu a tio n  e th o s  is u sed  to  ex p la in  o r 

ju s tify  th e  in flu en c in g  fac to rs  in  o p e ra tio n  w ith in  th e  in stitu tion . A n o th e r 

d efin itio n  o f  e th o s  re fe rs  to , ‘T he d isp o sitio n , c h a ra c te r  o r  fu n d am en ta l v a lu es  

p ecu lia r to  a  spec ific  person , p eo p le , cu ltu re  o r  m o v e m e n t’ (O x fo rd  E n g lish  

D ic tionary ).

In  th e  o rg an isa tio n a l con tex t, e th o s can  b e  d esc rib ed  as th e  ch a rac te r, sen tim en t 

o r  d isp o sitio n  o f  a  co m m u n ity  o f  p eo p le , co n s id e red  as a  n a tu ra l en d o w m en t; the  

ch a rac te ris tic  to n e  o r  gen iu s o f  an  in s titu tio n  o r  socia l o rg an isa tio n  (S enge , 

1990). In  th e  o p in io n  o f  th e  re se a rc h e r th e  w o rd  ethos re fe rs  to  a  p articu la r 

d is tin c tiv e  sp irit o r  ch a rac te r th a t serves to  g u id e  an  in d iv id u a l o r  g ro u p  to w ard s  

a p a rticu la r goal. In  th is  co n tex t ethos p ro v id e s  a g u id an ce  system  th a t can  b e  

em p lo y ed  to  m ain ta in  d irection .

2. 7. Ethos
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L ite ra tu re  p ro d u ced  b y  E d u ca te  T o g e th e r freq u en tly  re fe rs  to  an  e th o s  w h ich  

p erm ea tes  its  ac tiv ities . E th o s  is reg a rd ed  as th e  sen tin e l b y  w h o m  th e  ac tiv ities  

o f  th e  o rg an isa tio n  are  g uarded . P r io r  to  fu r th e r co m m en ta ry  sp ec ific  to  E d u ca te  

T o g eth er, th e  re sea rc h e r w ish es  to  illu s tra te  th e  s ig n ifican ce  o f  an  esp o u sed  

eth ical p e rsp ec tiv e  in  ed u ca tio n  u s in g  a  n u m b er o f  h is to rica l exam ples.

A risto tle  (3 8 4 -3 2 2  B C E ) w ritin g  in  Politics tw en ty  th re e  cen tu ries  ago ,

d escribes th e  im p o rtan ce  o f ‘c h a ra c te r’ w ith in  a n  institu tion .

N o  o n e  w ill d o u b t th a t th e  le g is la to r shou ld  d ire c t h is a tten tio n  ab o v e  
all to  th e  ed u ca tio n  o f  you th ; fo r th e  n eg lec t o f  ed u ca tio n  d o es  h arm  to  
th e  constitu tion . T h e  c itizen  sh o u ld  b e  m o u ld ed  to  su it th e  fo rm  o f  
g o v ern m en t u n d er w h ich  h e  lives. F o r  each  co n s titu tio n  h as  a  p ec u lia r  
character w h ic h  o rig in a lly  fo rm ed  and  w h ich  co n tin u es  to  p re se rv e  it 
(B o o k  V III, S ec tion  1).

A ris to tle  re fe rs  to  th e  fo rm a tio n  and  p re se rv a tio n  o f  an  o v e r a rch in g  sp irit o r

e thos w h ich  g u id es  each  in stitu tio n . In te re s tin g ly , h e  s ta te s  th e  im p o rtan ce  o f

‘m o u ld in g ’ th e  c itizen  in to  an  ap p ro p ria te  fo rm  su itab le  to  th e  p a rtic u la r  reg im e

in  question .

Irish  d en o m in a tio n a l ed u ca tio n  has, it m ay  b e  argued , en d eav o u red  to  fo llo w  

A ris to tle ’s ‘m o u ld in g ’ o f  its s tu d en ts  in to  co n tem p o ra ry  so c ie ty  th ro u g h  its 

ad h e ren ce  to  p resc rib ed  re lig io u s  p rin c ip les . T h e  S ta te  has su p p o rted  schoo ls in  

th is  regard . R u le  68 o f  th e  Rules fo r  National Schools s ta tes  th a t  re lig io u s 

in stru c tio n  is

... a fu n d am en ta l p a r t o f  th e  sch o o l course , and a re lig io u s sp irit shou ld  
in fo rm  and  v iv ify  th e  w h o le  w o rk  o f  th e  sch o o l (D e p a rtm en t o f  
E d u ca tio n , Rules fo r  National Schools, p38).

2. 9. Ethos -  In Practice

15



D ru d y  and  L y n ch , w ritin g  in  Schools and Society in Ireland ap p e a r to  co n cu r 

w ith  th is  s ta tem en t. W h en  co m m en tin g  o n  o w n ersh ip  an d  co n tro l a t p rim ary  

level in  Ir ish  sch o o ls  th ey  sta te , “N o t on ly  a re  N a tio n a l S ch o o ls  ex p lic itly  

reco g n ised  as b e in g  d e n o m in a tio n a l.. .b u t th e ir  w h o le  cu rricu lu m  is m ean t to  

convey  re lig io u s  v a lu e s” (D ru d y  and  L y n ch , 1993, p .77).

John  D e w ey  (1 8 5 9 -1 9 5 2 ) m o re  th a n  e ig h ty  y ea rs  ago, u rg e d  th a t each  schoo l 

should  b ec o m e  a m odel hom e, a  co m p le te  com m unity . A  sh ared  v is io n , re a lis tic  

d ev e lo p m en ta l g o a ls  and  a ca rin g  w ay  fo r  p eo p le  to  b e  and  lea rn  to g e th e r  w ou ld  

en erg ise  studen ts , s ta f f  and  p aren ts . D e w ey 's  s ig n ifican ce  fo r  ed u c a to rs  lie s  in  a 

n u m b er o f  areas. F irstly , h is b e l ie f  th a t  ed u ca tio n  m u st en g a g e  w ith  an d  en larg e  

ex p e rien ce  h as co n tin u ed  to  b e  a s ig n ific an t e lem en t in  ed u ca tio n a l p ractice . 

Second ly , h is  co n c e rn  w ith  in te rac tio n  an d  en v iro n m en ts  fo r  lea rn in g  p ro v id es  a 

fram ew o rk  fo r teach in g . L as t, D e w e y ’s p a ss io n  fo r  d em ocracy , “F o r  ed u catin g  

so th a t all m ay  share  in  a  co m m o n  life , p ro v id es  a  s tro n g  ra tio n a le  fo r 

ed u catio n al p ra c tice” (C ited  in  S m ith , 1994  p .64).

D ew ey  re fe rred  to  th e  eth ica l fo u n d a tio n  u p o n  w h ich  sch o o ls  m u s t fu n c tio n  in  

Democracy and Education w h e n  h e  ex p re ssed  th e  o p in io n  th a t any  ed u ca tio n  

g iv en  by a  g ro u p  ten d s to  soc ia lize  its  m em b ers, b u t th e  q u a lity  an d  v a lu e  o f  the  

so c ia liza tio n  d ep en d s u p o n  th e  h ab its  an d  aim s o f  th e  g ro u p  (D ew ey , 1916).

T he ‘h ab its  and  a im s ’ to  w h ich  D e w e y  re fe rs  are w o rth y  o f  exam ina tion . 

E d u ca tio n a l deba tes, p a r tic u la rly  th o se  in v o lv in g  m u lticu ltu ra l sch o o lin g  o ften
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re fe r  to  an  esp o u sed  e th o s w h ich  seek s to  a rticu la te  and  d esc rib e  th e  g o v ern in g  

v a lu es  and en v iro n m en t w h ich  g u id e  p u p ils ’ learn ing .

E d u ca te  T o g e th e r, as an  o rg an isa tio n , en d eav o u rs  to  p ro m o te  its  e th o s as an  

essen tia l fe a tu re  in trin s ic  to  all ac tiv ities . T h e  o rig in s  o f  th e  E d u c a te  T o g e th e r 

schoo ls  e th o s  d a te  fro m  th e  e s tab lish m en t o f  th e  D a lk ey  S ch o o l P ro jec t in  1975.

In  a  p ap e r p re sen ted  to  th e  M arin o  In s titu te  C o n feren ce  o n  S ch o o l C u ltu re  and

E th o s, P au l R o w e, E d u c a te  T o g e th e r C .E .O  sta ted

. . . i t  is a  fu n d am en ta l o b lig a tio n  o f  an y  sch o o l to  d efin e  its  e th o s  in  
w ritte n  fo rm ” . R o w e  fu r th e r s ta ted  th a t, “ . . . to  b e  real, th is  s ta tem en t 
[o f  e th o s] m u st h av e  a  leg a lly  en fo rceab le  c h a ra c te r  and  sh o u ld  be 
w ritten  su ffic ien tly  p rec ise ly  so as to  g iv e  sec u rity  to  all th o se  in v o lv ed  
in  sch o o l affa irs  (R ow e, 2000 , p .2).

In  th is  re g a rd  A sh b ro o k  E d u ca te  T o g e th e r N a tio n a l S ch o o l (A E T N S ) h av e

p ro d u ced , th ro u g h  its  E th o s  C o m m ittee  an d  in  a  p ro cess  in v o lv in g  n u m ero u s

m eetin g s  w ith  stak eh o ld e rs  o v e r  m an y  y ea rs , an  e th o s  d o cu m en t w h ich  ou tlines

th e  g u id in g  p rin c ip le s  fo r  th e  sch o o l co m m u n ity . T h e  fu n d am en ta ls  o f  w h ich

in c lu d e  th e  sta tem en t

A t A sh b ro o k  E d u ca te  T o g e th e r N a tio n a l S choo l, w e  a re  p ro u d  to  live 
and  lea rn  w ith in  an  e th o s  th a t is b ased  o n  a  triangle o f care and 
responsibility. E n co u rag in g  and  su p p o rtin g  o u r sc h o o lch ild re n ’s safe, 
hea lthy  and happy  d ev e lo p m en t is o u r shared  p rio rity . W e hold  all 
ch ild ren , staff, p a ren ts  and g u a rd ian s  as eq u a lly  resp ec ted  and valued 
m em b ers  in o u r school. A ll m em b ers  sh a re  re sp o n sib ility  fo r the  life, 
sp irit an d  o n g o in g  d ev e lo p m en t o f  o u r schoo l co m m u n ity . T h is  shared  
re sp o n sib ility  ran g es  from  m an ag em en t o f  p rac tica l tasks, su ch  as 
m a in ten an ce  o f  schoo l p ro p e rty , to  h an d s-o n  w o rk  in  th e  c la ssro o m  to  
su p p o rt and  en h an ce  th e  c h ild re n ’s lea rn in g  (A E T N S  e thos docum ent, 
2 0 0 5 , p. 10).
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The reference to ‘ongoing development o f  our school community’ in this extract 

is deliberate and signifies the community’s intention to establish a provision o f  

post-primary education at some future stage. This development is regarded by 

many parents as a logical extension to the existing educational facilities 

available to the community. The researcher was curious to determine the extent 

to which parents were willing to explore this possibility - hence this 

investigation o f  parental attitudes and preferences.

The fundamental ethos to which Educate Together subscribes can be found in 

this short extract from the Memos and Articles o f Educate Together schools. 

The objects for which the Association is established are: to advance education in 

Ireland, to develop, promote and support the establishment o f  schools in 

accordance with the following four principles: (1) A  child-centred approach to 

education; (2) co-educational and committed to encouraging all children to 

explore their full range o f  abilities and opportunities; (3) multi-denominational

1.e. all children having equal rights o f  access to the school, and children o f all 

social, cultural and religious backgrounds being equally respected and finally (4) 

democratically run with active participation by parents in the daily life o f  the 

school, whilst positively affirming the professional role o f  the teachers.

(Source: Educate Together Charter, 1999, p.2)

2. 10. Values in Schools

In our time and culture the school is the chief instrumentality for making the 
lives it can touch rich in values. Understanding this to be the principle purpose 
and justification of formal education is the first and most important step in 
improving the lot of mankind (Jarrett, 1991, p. 87).
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The concept o f  values refers to the beliefs held by societies, institutions, groups 

or individuals to which a special priority or worth has been attached. Values can 

be considered as attitudes or principles that act as points o f  reference in decision 

making or in the evaluation o f  beliefs and are closely related to integrity and 

identity.

A similar understanding o f  ‘values’ is provided by Hill when commenting

When people speak o f values they are usually referring to those beliefs 
held by individuals to which they attach special priority or worth, and 
by which they tend to order their lives. A  value is, therefore, more than 
a belief; but it is also more than a feeling (Hill, 1991 p. 16).

Schools are powerful institutions which can exert significant influences. All

political, social, cultural and religious elements are contained within schools, as

are the biases which accompany human interaction (Drudy and Lynch, 1993).

This point o f  view is also shared by Hill who states, ‘The school is in the

business o f  values education, unavoidably’ (Hill, 1991, p45). Elaborating,

further Hill comments

...schools must become more than knowledge factories, and assessment 
more than apple-sorting, for students are more than disincamate minds, 
and so are teachers (ibid).

Schools, as organisations are robust and complex institutions. They are robust in 

that they reside in their historical past and in the rituals embedded within their 

value systems and culture. Schools contain complex hierarchical structures 

which are further compounded by the nature o f relationships that are to be found 

within them. Value positions exist in schools and therefore cannot be avoided in 

the educational process.
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Students, teachers and parents face a new social era which demands innovative, 

dynamic and reflective approaches to learning. The individual autonomy that 

resides in each teacher influences the culture and general climate o f  the school. 

The development o f  an ethos and the formation o f  school cultures are features 

which are heavily influenced by the principal and teachers. Commitment to the 

implementation o f  ethos by principals and teachers is vital in order that pupils 

and the school itself flourish.

2. 11. 1. Culture -  A Definition

Edgar Schein’s definition o f  culture is, when viewed in the context o f  schools,

particularly salient

[Culture is]... that pattern o f  basic assumptions that a given group has 
invented, discovered or developed...that have worked well enough to 
be considered as valid, and therefore taught to new members as the 
correct way to perceive, think and feel in relation to these problems 
(Schein, 1985, p25).

Schein indicates that culture is difficult to change, time consuming and anxiety 

provoking. The key issue for educational managers, he states, is that they must 

become marginal in their own culture and recognise its deficiencies. Critical 

thinking, Schein indicates, opens up new ways to ‘unfreeze’ an organisation 

which is a ‘prelude’ to change (ibid, p29). The ‘unfreezing’ mentioned in this 

quotation o f Schein’s refers to the process by which people become aware o f  the 

need for change when change is required.

2.11. Culture in Schools
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Gareth Morgan in his book, Images o f Organisation describes culture as being 

shared; both in understanding and sense-making (Morgan, 1986 p. 126). Morgan 

argues that culture must be understood as an active, living phenomenon through 

which people create and recreate their worlds. As with Schein, he agrees that 

culture is a developing, evolving process and that the values particular to an 

organisation are embedded in the rituals, norms and traditions that define its 

structural stability or sturdiness.

An interesting aspect to Morgan’s view o f culture is his interpretation that 

culture can become ‘a kind o f  prison’ (ibid p. 199). The researcher equates this 

to a condition in which participants become enclosed and restricted in a rigid 

structure o f  norms and values as strong as any boundary walls.

The impact o f cultural norms upon the behaviour o f  new personnel entering a

school can be significant. For example, it would take a particularly determined

newly graduated teacher with high levels o f  motivation not to be influenced by

some aspects o f  the culture and values o f  his/her new place o f  employment.

Robert Evans in his book titled, The Human Side of School Change states that

Culture can confine both our perspective and approach to problem 
solving. From the time we join the department o f  a school and become 
to be acculturated, as w e learn the schools traditions and customs and 
adapt its perspectives, as w e master our tasks and fulfil a role, w e make 
a trade off that helps entrench the power o f the schools culture (Evans, 
2000, p63).

Evans also makes reference to the ‘gravitational pull o f  culture being strong in 

schools’. He implies that the solid mass o f  the institution has a containing effect 

over the smaller elements found within its organisation. Proponents o f change
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need to be aware o f the power o f  culture which can modify and create change 

within the process o f  change itself.

2. 12. The Role of the Teacher

Whilst it is generally accepted that schools are in the business o f  teaching, the 

knowledge taught is a feature o f  the curriculum and the value system in which it 

is based (Donnelly, 2000). The traditional role o f  the teacher is however, one o f  

facilitating and directing the transfer o f  knowledge. Factually, there are other 

less obvious activities in which teachers engage. Schools are, as has been 

previously mentioned, important sites for the transmission o f  culture, values and 

knowledge other than that which is contained within the formal curriculum 

(Coffey, 2001). This relates to the phenomenon known as the ‘hidden 

curriculum’ by which the informal activities o f  a school are propagated. These 

activities are neither prescribed nor are they written into any mission statement. 

Instead, they are acted out within the value system o f the organisation.

Teachers nonetheless, are unavoidably implicated in the transfer o f their

personal values within the school environment. They can carry with them into

their classrooms ‘baggage’ based upon their own individual experiences.

Musgrave succinctly identifies the situation stating

In one respect the teacher is in a unique position. He [sic] has been 
formed by the social system to which he returns to form others. He can 
very easily transmit values that he has picked up him self as he passed 
through the education system (Musgrave, 1971 p.39).

Would such a phenomenon gravely affect the formation o f character during the 

development o f an Educate Together post-primary school?
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Teachers are however, in autonomous positions within their classrooms which 

can lead to conditions o f  professional isolation (Fullan and Hargreaves, 1992). 

Collaboration, participation and the cultivation o f  a close working relationship 

amongst the staff is central to success in many activities. Motivated teachers are 

essential in achieving successful outcomes. N o matter how promising a new  

idea may be it cannot impact upon the student if  it is superficially implemented 

(Fullan, M. 2001). Banks stresses the importance o f  the role played by teachers 

when writing

...it is possible for pupils to be educated for social change and to close 
the gap between social realities and declared democratic ideals. 
Teachers must become agents o f  change and act as cultural mediators. 
This role requires teachers to have commitments to democratic values, 
knowledge and pedagogies and can activate these in their professional 
lives (Banks, 1987, p.46).

Contemporary educators must concern themselves with nurturing all that is good 

in humanity. They must champion social responsibility whilst promoting 

individual liberty. The raison d ’etre for teachers and schools o f  this new century 

is to revitalize social interaction and awaken the dormant forces o f  tolerance, 

respect and mutual understanding. Teachers must reflect these values in their 

work with students.

2. 12. 1. A Teachers’ Dilemma

In an increasingly secular post-modern Irish society the implications, for 

religiously managed schools, o f  differing ethos and values between the 

individual teacher and the relevant organisation has become problematic. 

Established educational institutions have reported finding difficulty in attracting
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appropriate staff to carry the ethos forward with subsequent generations o f  

students (Conference o f  Religious in Ireland, 2001).

It is probable, given the current employment and contemporary social situation, 

that there are teachers for whom their professional lives create dilemmas. 

Teachers can feel pressurised by the value systems o f  particular schools which 

seek to maintain positions which may not parallel their own privately held 

views. If this is the case, what are their options?

2. 13. Community Learning

The concept o f community learning invokes, to the researcher, a vision o f  a 

learning system that is flexible and appropriate to the needs o f  the community in 

which it is based. Such a notion is not futuristic yet it contrasts with the 

established educational ‘condition’.

The primary role o f  schools in Irish society has essentially been restricted to 

providing formal education to pupils engaged in day classes; the exception being 

those schools that provide evening classes and further adult education. Little 

encouragement is generally given to groups and associations wishing to avail o f  

the facilities which schools can offer. Examples o f  the type o f  restrictions 

include the unavailability o f  P.E. halls after normal school times for sporting 

activities; public liability insurance restrictions which prevent cultural events 

and unavailable classroom facilities for senior citizen activities or evening time 

special needs education. Undoubtedly there are institutions which allow greater 

access to the wider community, but these are the exception rather than the norm.
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The vast majority o f  primary and post-primary school buildings and facilities are 

not in State ownership and therefore cannot be publicly accessed. Their 

ownership instead lies in private hands; predominately with a religious 

congregation.

Each school is a valuable asset that, in the experience o f  the researcher, remains 

isolated from the community. Schools cannot, in such instances be regarded as 

being an integral part o f  the community. Nor are they providing any additional 

opportunities for the creation and maintenance o f  sustainable community 

cohesiveness.

2. 13.1 Community Learning - A New Concept

Such concepts as ‘community cohesiveness’ mirrors the networking ideologies

o f Ivan Illich, Bela Banathy, James Moffett and others who encouraged

communities to create the conditions for self reliance and sustainability. Bela

Banathy’s ‘Design Architecture’ is an interesting model for participatory

democratic action which can be applied to the educational domain. According to

Benathy, Systemic Design Architecture is an appropriate instrument which can

...assist a community with revisiting and refining its values and 
beliefs. In addition, all members o f  the community, not just those 
elected to the school board or parents o f  children who attend public 
schools, participate in the design solution o f  the learning system. This 
activity includes defining what the system is and what the system will 
do for learners, describing the systems functions and finally, defining 
the enabling systems which typically are the management system 
(Banathy, 1992 p.24).

The kind o f  community that this learning system could help create is one in 

which participants can endeavour to cultivate and maintain closer ties and help
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create mutual understanding, particularly where diverse social and cultural and 

physical differences occur. A publicly owned Educate Together post-primary 

school could facilitate the broader needs o f  the community. By day it would 

function as a school and by evenings and weekends as a community learning 

centre. The school could be staffed by qualified specialist and subject teachers 

willing to work ‘non-traditional’ or flexible hours. This would greatly increase 

the wider community’s access to education and significantly enhance their 

potential to participate in life-long learning.

2. 14. The National Council for Curriculum and Assessment

The National Council for Curriculum and Assessment (NCCA) is responsible 

for advising the Minister for Education and Science on curriculum and 

assessment for early childhood education and for primary and post-primary 

schools in the Republic o f  Ireland. The following statement is transcribed from 

its website

The NCCA plays a key role in shaping a world-class education system 
that meets the needs o f  all learners, supports their participation in 
communities and in society, and contributes to the development o f  the 
knowledge society in Ireland, http://www.ncca.ie (Accessed 26th June 
2005).

The Council is currently engaged in developing proposals for the redesign o f  

post-primary senior cycle education and has outlined its strategies necessary for 

their implementation. The proposals set out detailed recommendations that take 

account o f  the practical implications and issues involved in instigating large
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scale change for students, parents, teachers, schools and the wider education 

system (NCCA 2004).

The researcher, at this juncture in the chapter, wishes to introduce to the reader 

the possibility o f  considering a model Educate Together post-primary school as 

an ideal location for the introduction o f  new designs and strategies in second- 

level education as proposed by the NCCA. Would as new post-primary setting 

facilitate educational innovation more easily?

The genesis for change with regard to the leaving certificate can be difficult to

identify. However, one particular document stands out. The Report of the

Commission on the Points System suggested that

Little w ill change in the ideas o f  teaching and learning and the quality 
o f the educational experience offered to students unless reform o f  the 
leaving certificate (established) encompasses assessment change (The 
Report o f  the Commission on the Points System, 1999, p. 67).

An extensive review process involving many o f  the partners in education was 

undertaken by the NCCA. The Proposals for the Future Development of Senior 

Cycle Education in Ireland (April, 2005) indicated that leaving certificate 

students have little sense o f  following a programme, but rather a study o f what 

appears to be a largely unconnected series o f  subjects. It commented further 

that, the narrow range o f  achievement currently included in the leaving 

certificate should be broadened to include non examination subjects and co- 

curricular activities (NCCA, 2005).
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A  rationale for change has since been proposed which, according to the NCCA  

will move away from the traditional focus upon ‘getting the leaving’ to a 

concept where

Greater emphasis [will be] placed on learners taking more 
responsibility for their own learning, on an improved relationship 
between the acquisition o f skills and knowledge, and where there is a 
focus on the learning, and the learner as well as on the Leaving (ibid, 
p28).

The National Council for Curriculum and Assessment (NCCA) has also recently 

published a guideline document for schools entitled Intercultural Education in 

the Primary Schools (NCCA, May 2005). These guidelines support the Primary 

School Curriculum and identify ways in which intercultural education permeates 

the curriculum. The specific aims are to facilitate schools and teachers in 

creating an inclusive culture and environment and to raise awareness within the 

educational community o f  issues that arise from increasing linguistic, cultural 

and ethnic diversity in Ireland. One particular aim o f  the guidelines states that its 

purpose is

To contribute to the development o f  Ireland as an intercultural society 
based on a shared sense that language, culture and ethnic diversity is 
valuable (NCCA, 2005 p.5).

Interculturalism is well defined in this NCCA document and is comparable to 

the view held by many o f  the participants engaged in this study. The NCCA  

state

While the term ‘multiculturalism’ is sometimes used to describe a 
society in which different cultures live side by side without much 
interaction, the term ‘interculturalism’ expresses a belief that w e all 
become personally enriched by coming in contact with and 
experiencing other cultures, and that people o f  different cultures can 
and should be able to engage with each other and learn from each 
other. In Ireland, the approach to cultural diversity is one o f  
interculturalism (ibid p.3).
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The researcher is heartened by this educational description o f  interculturalism, 

particularly in that it acknowledges that cultures must, ‘engage with each other 

and learn from each other’. The author can identify fewer more suitable 

locations for ‘engaging’ and ‘learning’ to live in mutual respect than in the 

schools o f  our nation.

The role and position o f  the school in an intercultural society is also considered

by the NCCA. The document comments that

Education not only reflects society but also influences its development. 
As such, schools have a role to play in the development o f an 
intercultural society. While education cannot bear the sole 
responsibility for challenging racism and promoting intercultural 
competence, it has an important contribution to make in facilitating the 
development o f the child’s intercultural skills, attitudes, values and 
knowledge. An intercultural education is valuable to all children in 
equipping them to participate in an increasingly diverse society. 
Equally, an education which is based on only one culture will be less 
likely to develop these capacities in children (ibid p.3). (Authors 
emphasis)

This is a significant statement and one which the author greatly welcomes, for it 

acknowledges the increasing diversity o f Irish society and accepts that our 

cultural identity can no longer be regarded in the singular. Intercultural 

education must concern itself with nurturing all that is good in humanity. It must 

champion social responsibility whilst promoting individual liberty. The raison 

d ’etre for schools o f this new century is, in the opinion o f  the researcher, to 

revitalize social interaction and awaken the dormant forces o f tolerance, respect 

and mutual understanding. Educate Together post-primary schools, if  

established, could be well positioned to facilitate the needs o f  our changing
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society. Communities such as AETNS are willing to engage, are the bureaucrats 

willing to listen?

2. 15. Intercultural Education

Ireland currently enjoys a vibrant economic resurgence which, in conjunction 

with the expansion o f  the European Union and the corresponding rights and 

privileges offered to member states for the free transfer o f  trade and travel, has 

brought many foreign nationals to our shores. Our State’s acceptance o f  

immigrants and asylum seekers from countries further removed from the borders 

o f Europe has also increased the ethnic diversity o f  our country.

Predictions from the Central Statistics Office (CSO) indicate that the inward 

flow o f foreign nationals will continue into the foreseeable future (CSO, 2005). 

The Department o f Trade and Industry has calculated that seventy thousand 

manually skilled workers are required over the next five years in order to sustain 

the projected building programme (Department o f Trade and Industry Report, 

May 2005).

Diligence and professional planning must be exercised if  Ireland is to 

successfully develop a caring and humane policy with regard to the integration 

o f its new residents which, logic dictates, must include an educational provision 

appropriate to the needs o f immigrants and their children.

Existing Educate Together primary and planned post-primary schools could be 

well positioned to facilitate inclusive education in the continuing diversification
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o f Irish society. Model post-primary schools could be established in which the 

innovative plans o f  the National Council for Curriculum and Assessment 

(NCCA) could be realised.

2. 15.1. Intercultural Education -  Lessons To Be Learnt

A  brief examination o f intercultural education in Germany is provided in the 

following section. This inclusion is justified on the basis that Ireland must 

endeavour to learn from the past experiences o f our European neighbours.

Since the late 1950s Germany has experienced a large intake o f  Turkish and 

Moroccan immigrant workers that were, for the most part, employed in the 

construction, engineering and service industries. The families o f  these ‘gast- 

arbeiters,’ usually followed at a later time. The German government’s intention 

was that the workers would return to their homelands as the requirement for 

their labour diminished. Therefore, a dual strategy was designed and enacted by 

the German educational authorities that would integrate foreign children, on a 

temporary basis and also prepare the children for their eventual repatriation.

The result was a system o f  “national classes”, “preparatory classes” and “mother 

tongue classes” which separated the foreign from the German students and may 

have prevented foreign children from achieving their frill educational potential 

(Castles and Miller, 1993).

(Note: repatriation has not occurred in many instances. This has resulted in 

problems o f  integration and assimilation for those that remained in Germany and
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for those o f  second or third generation children willing to return to their parents’ 

homelands. Many children bom in the host country fail to become fluent 

speakers o f  their parents’ language and are often disadvantaged when attempting 

to emigrate.)

2. 16. Ireland -  A Homogenous Country?

The rate o f  change with regard to emigration/immigration may fluctuate, 

however there can be one certainty; there can be no returning to that which once 

was: namely a predominantly insular, Catholic and white Ireland. (It is point 

worth emphasising that Ireland was never as homogenous as was implied. The 

fact that segregated schooling existed for those o f  different faiths, genders, 

social classes, particularly at post-primary level, as well as those with 

disabilities and those that belonging to the Traveller Community challenge the 

idea that Ireland was homogenous. Rather it was a place where the majority 

segregated themselves from those who were different and where this type o f  

segregation was actively supported by the State.)

Our economic development will continue to attract foreign migrant workers 

from different cultural origins. As has occurred in other host countries, children 

o f families will face linguistic and social difficulties. International experience 

to-date indicates that such children will also encounter educational difficulties in 

attaining academic success (ibid). Our State must continue to devise 

methodologies, policies and appropriate educational practices which will enable 

our educational system to become more flexible and inclusive when dealing
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with diversity. Unfortunately bureaucratic monoliths are generally slow to 

respond and are frequently measured in their reactions to events. Consequently, 

the origins o f  change frequently occur at the community level.

Ashbrook Educate Together National School (AETNS) is a prime example o f  a 

community reacting to the needs o f  its members. As early as five years ago this 

community spoke o f  developing a model o f  post-primary education which, it 

was hoped, would better serve the needs o f  the parents and pupils living in its 

neighbourhood. These parents are aware, perhaps more than most, o f  the 

changes required in the provision o f education to enhance and support 

integration not solely for the minority groups but for all its members.

Todate, little consideration has been given by the State to support the 

intercultural educational initiatives o f  AETNS and other communities seeking to 

address the issues o f  religious and cultural diversity.

2. 17. Current developments in Educate Together schools

There are thirty nine Educate Together schools currently operating in the 

primary education sector (Educate Together Annual Report, May 2005). Other 

Educate Together schools are in advanced stages o f  development and are 

expected to receive permanent status. (Dungarvan, Letterkenny, Naas, Portlaoise 

and Wexford Town are expected to begin September 2006.) A  further four 

‘start-up’ schools are expected, under provisional status, to commence operation 

in 2008. The geographical spread o f  Educate Together schools has grown from
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the suburban settings o f  Dublin to now encompass many developing towns and 

areas throughout the country. The emergence o f this relatively new sector in 

Irish education is due, in the opinion o f the author, to two factors.

In the first instance it is a consequence o f  the changing attitudes o f  parents who

seek greater diversity in education. Parents also desire to become more involved

in educational affairs by means o f  greater democratic participation. In doing so,

they are exercising their constitutional right, as the primary educators, to

designate that which they feel to be the most suitable educational model for their

children. Article 42.4 o f  the constitution o f  Ireland supports parents’ aspirations

by clearly stating that

The State shall provide for free primary education and shall endeavour 
to supplement and give reasonable aid to private and corporate 
educational initiative, and, when the public good requires it, provide 
other educational facilities or institutions with due regard, however, for 
the rights o f  parents, especially in the matter o f  religious and moral 
formation (Article 42.4 Constitution o f  Ireland, 1937).

In the second instance, the significant shortage o f  primary school places in 

rapidly expanding communities may also be contributing to the development o f  

Educate Together schools. With the assistance o f  an organisation such as 

Educate Together, expertise and support can be quickly imported into local 

situations - effectively fast-tracking the establishment o f  a new school. This 

latter point raises some important issues regarding the popularity o f  Educate 

Together schools. Are parents, in their desperation to secure a school placement 

for their children opting for an ‘o ff the sh elf solution to their problems?
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Poor planning in urban and suburban developments throughout the country has 

left many fledgling communities bereft o f  essential facilities. School buildings 

are not prioritised and, when compared with houses and apartments are less 

profitable to the construction industry. The Department o f  Education and 

Science; already struggling to cope with many already over-crowded and 

Dickensian school buildings, are also implicated in this failure to provide the 

necessary school places in newer conurbations. Consequently, most new start-up 

schools commence operations in inappropriate locations such as scouts’ halls, 

community centres, go lf and other sports clubhouses. Only seven o f the existing 

thirty nine schools are housed in purpose built school accommodation. The 

remainder is located in re-used or prefabricated buildings. There are currently 

eleven thousand pupils attending the existing established Educate Together 

schools (Educate Together Annual Report, May 2005).

However, the reality o f  engaging in the establishment o f  new schools requires 

substantial financial provision. Dedicated parents, intent on establishing new 

schools are significantly hampered in their activities through insufficient 

funding and resources. Alvey commented upon this situation describing the 

effort required in time, money and commitment by parents in order to establish a 

multi-denominational school as being substantial (Alvey, 1991).

The State’s elimination, in 1999, o f  the requirement that schools should provide 

15% o f the building costs as well as the school site was a significant 

development. However, every new school was originally required to provide a 

‘local contribution’ capped at €63,500. The State would then issue a license
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agreement to the Patron stating the terms and conditions o f  the buildings use. In 

the case o f  AETNS, one o f  the first multi-denominational schools in which the 

site was wholly purchased by the State, the Patron in this instance the 

Chairperson o f  the Executive Committee (the researcher) refused to sign the 

license agreement. It was decided that until legal clarification had been provided 

outlining the rights and entitlements o f  the Patron - through its payment o f  

€63,500 towards the building costs -  that the license agreement would remain 

unsigned. The concept o f  co-ownership o f  school buildings was, in the opinion 

o f the researcher, a ‘complication’ which was not foreseen by the Department o f  

Education and Science. This situation has, since May 2005, been altered. The 

‘local contribution’ has ceased to be a requirement o f  the Department o f  

Science. Any new school building will, in its entirety, become the property o f  

the State. This development is regarded by the AETNS school community as a 

significant advancement. It effectively removes the financial barrier preventing 

the establishment o f  new Educate Together schools. AETNS has since 

instigated proceedings for the return o f  €63,500 paid by the school to the 

Department o f Education and Science.

2. 18. AETNS -  Our Future plans

AETNS and Ryeglen Educate Together National School (RETNS) are in close 

geographical proximity to each other. Both schools have an annual intake o f  two 

junior infant classes per year and will, upon full attendance, have a combined 

total o f almost one thousand pupils. O f these, one hundred and twenty pupils per 

year will be completing sixth class and shall be endeavouring to commence their 

secondary education. A  significant level o f  interest has developed amongst
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parents o f  pupils attending these schools to explore the possibility o f  

establishing a continuation o f  the Educate Together model into post-primary 

education. Currently, no such school model exists.

An approach was made to the Department o f  Education and Science in February 

2002 by a representative body o f  the AETNS (a subcommittee composed o f  

parents, Board o f Management and Executive Committee members) to 

determine the requirements for the establishment o f a post-primary school. 

Subsequent to the Departments response, a site on which to locate the school 

was identified. A  proposed curriculum, timetable and pre-enrolment list were 

formulated. An initial pre-enrolment occurred on Saturday 9th March 2002 

during which the names o f  eight hundred and fourteen students were 

documented over a four hour period. The pre-enrolment list currently stands at 

eleven hundred and twenty pupils (AETNS, May 2005). This information was 

returned by the sub-committee to the Department o f  Education and Science. 

Todate, no response has been received with regard to this initiative other than a 

formal acknowledgement o f  receipt o f  the initial documentation. However, 

despite the lack o f communication on the part o f  the Department o f  Education 

and Science, the school community continues to pursue this initiative and has 

remained committed to the project. Current activities include discussions with 

elected political representatives concerning the possibility o f  building a school 

premises through a Public/Private Partnership.

There are however, two Educate Together schools currently exploring the 

possibility o f  establishing an E.T. post-primary school initiative; Galway and
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Glasnevin. Educate Together, the national organisation, has also commenced 

dialogue with representatives o f County Dublin Vocational Education 

Committee which may lead to the establishment o f  a post-primary school project 

in the North Dublin area.

2. 19. Educate Together - National Developments

N ew  developments in the re-organisation and structure o f  Educate Together 

(E.T.) have seen the establishment o f  a new directorship as well as significant 

modifications to their original Articles and Memos o f Association. A  proposal, 

at the 2004 Annual General Meeting to modify the wording o f  the Article and 

Memos o f  Association o f Educate Together was adopted. This change removed 

any explicit references to the word ‘primary’ from its original statements. E.T. is 

now in a position to focus more upon the promotion o f  its educational ethos in 

both primary and post-primary sectors. This important change in their terms o f  

reference effectively allows for the transition o f  E.T. into the secondary school 

sector. Educate Together are currently examining the possibility o f  expanding 

their organisation and staffing levels to include an Education Officer; part o f  

whose brief shall be to coordinate future developments in the area o f  secondary 

education.

2. 20. Conclusion

The history o f  the Educate Together organisation is one o f  democratic 

participation in primary education. It evolved from a small, yet committed, body 

o f parents seeking a greater degree o f  démocratisation and religious integration 

in schools. There are now thirty nine similar primary schools, four multi-
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denominational Gaelscoilenna and two independent multi-denominational 

schools serving the needs o f  their communities (See Table 2). In this regard, 

Educate Together is an example to other organisations and community’s intent 

on generating innovations o f  their own.

Educational institutions function within cultures and value systems which 

impact upon the learning and teaching experience for all those involved. 

Teachers should be conscious o f  their position in the transmission o f  cultural 

ideologies and be aware o f the location in which they themselves function. In 

this regard, the role o f  the teacher training is important.

The potential o f  the National Parents Councils are not being fully realised. Both 

wings o f  the NPC (Primary and Post-Primary) must endeavour to increase their 

membership and support at local levels in order to achieve greater involvement 

in the affairs o f  their schools.

The National Council for Curriculum and Assessment has been identified as a 

‘forward-thinking’ body, whose proposed innovations could, i f  endorsed by the 

Department o f  Education and Science, have the potential to invigorate and 

revive the Irish post-primary educational system. An Educate Together post­

primary school, i f  established, would be an ideal setting to implement their 

proposals.

Cultural and ethnic diversity in Irish society is increasing as is the obligation on 

the State to provide an appropriate education for its people. This will, in the
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opinion o f  the researcher, require new innovations in the provision o f  education 

particularly at post-primary level.

Evidence from other European countries has shown that educational policies 

that focus solely upon integration o f  minorities are weak and are likely to fail in 

their objectives. The Irish State has an opportunity to benefit from the 

experiences o f  other countries. This could generate greater parental and 

community involvement in intercultural developments leading to new 

approaches in education.

Questions have been raised regarding the rationale behind the establishment o f  

new Educate Together schools. Are parents consciously choosing a model o f  

education which they feel appropriate to the changing belief patterns and 

cultural diversity o f  their communities or simply convenience?

Finally, the AETNS school community is attempting to instigate educational 

innovation appropriate to the needs o f  its community. Parents have indicated a 

willingness to participate in an experimental programme o f post-primary 

education which may lead to the development o f an Educate Together post­

primary school.
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Chapter Three

Literature Review

3. 1. Introduction

Significant volumes o f  material have been written on parent-school partnership 

and the involvement o f parents in their children’s education. This chapter shall 

commence with definitions o f  partnership relevant to this study. The chapter 

shall also examine aspects o f parental partnership with reference to noteworthy 

literature. The development o f integrated education in Northern Ireland shall be 

outlined. This serves as an example o f  parental involvement in the instigation o f  

new systems o f  education. A description o f  the key elements in post-primary 

education in Ireland shall be provided. A  conclusion to the chapter is given 

which is followed by a short critique o f  the existing post-primary system. 

Finally, an overview o f the post-primary schools is presented.

3. 2. Partnership -  What does this entail?

Partnership implies co-operation towards a common goal. However partnership 

also refers to an understanding where roles are agreed and awareness exists o f  

the responsibilities that reside with each role. Partnerships invite power sharing 

and generate respect for the relative positions held by each partner (Fullan, 

2001).
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Definitions o f  partnership in the context o f  parental involvement in education 

vary. Epstein et al (1997) comment that partners recognise their shared interest 

and responsibilities to work together to create enhanced programmes for 

children. Epstein et al articulate the point that partnership is not solely 

dependant upon components working together but working separately along 

similar lines to achieve a desired result.

Chrispeels writing in A Framework for Parent Involvement (1996) expresses a

similar definition o f partnership

[Partnership] is a mutual collaboration, support, and participation o f  
families, community members and agencies, school staff...in  activities 
and efforts that directly effect the success o f  children’s learning and 
development (Chrispeels, 1996, p.56).

Both Epstein’s and Chrispeels’s definitions concur on the point that partnership 

entails collaboration in activities that compliment each other. Partners, they 

contend can work separately yet successfully achieve a unified goal. Such is the 

situation at AETNS where parents democratically participate in the affairs o f  the 

school; in their role as school Patron, membership o f  the Board o f Management 

and Parents/Teacher Association. Their guidance is offered on issues concerning 

ethos, school policies and finance. All o f  these activities are conducted with the 

sole purpose o f  supporting the professional role o f  the teacher.

Defining parental involvement in education is more problematic. The extent to 

which parents are said to be ‘involved’ in the education o f their children can 

depend on the perspective o f  the observer. Involvement could be defined as 

‘root and branch’ participation which seamlessly integrates the home and school

3. 3. Educational Definitions of Partnership
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in  th e  ed u ca tio n  p ro cess . T o  som e ‘in v o lv e m e n t’ m ay  b e  co n sid ered  as 

m em b ersh ip  o f  P a re n t-T eac h e r A sso c ia tio n s  w h ils t to  o th ers  it m ay  en ta il q u ite  

lim ited  ac tiv ity  re q u ir in g  on ly  th a t h o m ew o rk  b e  co m p le ted  and  th e  s tu d en t’s 

jo u rn a l signed.

E p s te in  w ritin g  in  School, Family and Community Partnerships (1 9 9 5 ) defines 

six  ty p es  o f  in v o lv em en t th a t can  he lp  deve lop  m o re  in c lu s iv e  p ro g ram m es fo r 

ed u ca tio n a l p artn e rsh ip ; (1 ) D e c is io n  m ak in g  - b y  in creas in g  th e  lev e l o f  p a ren t 

p a r tic ip a tio n  in  sch o o l g o v e rn an ce  and  advocacy ; (2 ) C o m m u n ica tin g  -  by  

es tab lish in g  m ech an ism s th a t fo s te r  e ffec tiv e  co m m u n ica tio n  n e tw o rk s  b e tw een  

th e  h o m e and  school; (3 ) P a re n tin g  -  b y  p ro v id in g  se rv ices  th a t  su p p o rt fam ily  

e ffo rts  to  n u rtu re  stu d en t lea rn in g  a t h o m e; (4 ) V o lu n tee r in g  -  b y  rec ru itin g  and  

o rg an is in g  v o lu n tee r ac tiv itie s  th a t  su p p o rt s tu d en t lea rn in g ; (5 ) L ea rn in g  a t 

h o m e -  o rg an is in g  h o m ew o rk  help  an d  su p p o rt fo r  p a re n ts  in  th e ir  e ffo rts  to  

ass is t s tu d en ts  acad em ica lly  and  socia lly ; (6 ) C o lla b o ra tin g  w ith  co m m u n ity  - 

id en tify in g  an d  in teg ra tin g  co m m u n ity  b ased  re so u rce s  th a t w o u ld  s tren g th en  

sch o o l ac tiv ities, p aren ts  an d  each  s tu d en ts  learn in g  (E p ste in , 1995, p .70).

M an y  o f  su ch  ac tiv itie s  can, acco rd in g  to  E p ste in , b e  seen  to  in co rp o ra te  m o re  

th an  o n e  fo rm  o f  in v o lv em en t as th e re  a re  o ften  in d isc re te  b o u n d arie s  b e tw een  

each  activ ity .

P a ren ts  are, acco rd in g  to  th e  lite ra tu re , a  v ita l e lem en t in  th e  sch o o lin g  o f  

ch ild ren . S choo l e ffec tiv en ess  s tu d ies  id en tify  p a ren ta l in v o lv em en t; b o th  w ith  

th e  sch o o l an d  w ith  th e  teach ers , as  one  o f  th e  k ey  v a riab le s  a sso c ia ted  w ith
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effec tiv en ess  in  g en e ra l and  w ith  p u p il a tta in m en t in  p a r tic u la r  (M unn , 1993; 

Sm yth, 1999; F u llan , 2001).

T h is f in d in g  is a lso  su p p o rted  b y  M ac b e th  in  Involving Parents: Effective

Parent-Teacher Relations. M ac b e th  c la im s th a t th e  p a ren ta l d im en sio n  o f

sch o o lin g  is cen tra l to  th e  p ro fess io n a l p e rfo rm an ce  o f  teach ers . H e  sta tes

In  m y  v iew  w e  n eg lec t it a t o u r peril, fo r  o u r  im p ac t as teach e rs  and  
o u r status as p ro fess io n a ls  m ay  su b stan tia lly  d ep en d  u p o n  th e  ex ten t to  
w h ich  w e  ta k e  se rio u sly  th e  p h ra se  ‘p a rtn e rsh ip  w ith  p a re n ts ’ 
(M acbeth , 1995, p . l) .

M ac b e th  a lso  co m m en ts  th a t

. . . th e  h u g e  m a jo rity  o f  p a ren ts  have  a  g en u in e , deep  co n cern  fo r th e  
w e lfa re  o f  th e ir  ch ild ren , h av e  p o w erfu l em o tio n a l b o n d s  w ith  them , 
p ro v id e  re fe re n ce  m o d e ls  w h ich  th ey  copy, in flu en ce  th e ir  
a t t i tu d e s .. .I f  sch o o ls  a re  co n cern ed  w ith  e d u c a tio n  th e n  p a ren ts  m ust 
be  v iew ed  as k e y  e lem en ts  o f  it (ibid, p3).

T h is v iew  is su p p o rted  b y  T iza rd  et al. (1 9 8 8 ) w h o , in  an  e a rlie r  s tu d y  rep o rted  

th a t th e  h o m e p ro v id es  a  v e ry  p o w erfu l lea rn in g  en v iro n m en t, and  id en tified  

co n stra in ts  o n  schoo l s ta f f  w h ic h  m ak e  it d ifficu lt fo r  th em  to  b e  as 

ed u ca tio n a lly  effec tiv e  as p a ren ts . T h e  ‘co n s tra in ts ’ to  w h ich  T iza rd  re fe rs  are 

th e  d isc ip line , o rg an isa tio n a l an d  m an ag eria l cu ltu re s  w h ic h  can  o ften  d o m in a te  

and  d e trac t from  th e  sch o o l ex p e rien ce  fo r  ch ildren .

P en a  (2 0 0 0 ) ex am in ed  a n u m b er o f  s tu d ies  in  w h ic h  p aren ta l in v o lv em en t 

p ro d u ced  m easu rab le  g a in s  in  s tu d en t acad em ic  ac h iev em en t, as w ell as 

in c reased  p o s itiv e  b e h a v io u r  and  em o tio n al d ev e lo p m en t. T h e  m o re  invo lved  

p aren ts  a re  w ith  th e ir  c h ild ’s sch o o lin g , th e  g re a te r  it seem s a re  th e  ch an ces o f
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th e ir  ch ild ren  do ing  w ell. T h is  is a v iew  w id e ly  h e ld  b y  re se a rc h e rs  and  s tro n g ly  

su p p o rted  in  ed u catio n al lite ra tu re .

M u n n  (1 9 9 3 ) id en tifies  th ree  a sp ec ts  to  trad itio n a l p a ren ta l in v o lv em en t nam ely ; 

th a t w h ich  is co n cern ed  w ith  th e  w e ll-b e in g  o f  th e  p a re n t’s o w n  child ; th a t  

w h ich  is done to  su p p o rt th e  la rg e ly  tak en -fo r-g ran ted  v a lu e  sy stem  o f  th e  

sch o o l and  finally , th a t  o f  co llec tiv e  ac tion , su ch  a  th ro u g h  p a re n t’s o r 

P aren t/T each e r A sso c ia tio n s  w h ic h  are  p rim arily  co n c e rn s  o f  fu n d -ra is in g  an d  

s im ila r actions. R are ly , w o u ld  su ch  ac tiv itie s  ch a llen g e  th e  s c h o o l’s w ay  o f  

d o in g  th in g s  (M unn, 1993).

P a ren ts  a re  also  re le v an t to  w h a t o ccu rs  inside schoo ls. M a c b e th  p ro p o se s  som e 

d is tin c t reaso n s w h y  th is  sh o u ld  occur; (a) T h a t p a ren ts  a re  re sp o n sib le  in  law  

fo r  th e ir  c h ild ’s education , and  in  th a t sen se  th ey  m ay  b e  reg a rd ed  as th e  

sch o o l’s legal c lien ts; (b ) I f  m o s t o f  a c h ild ’s ed u c a tio n  h ap p en s o u ts id e  th e  

school, esp ec ia lly  in  th e  hom e, and  i f  p a ren ts  a re  co -ed u ca to rs  o f  th e  ch ild  w ith  

teachers, th e n  it seem s lo g ica l to  m ak e  th e  tw o  e lem en ts  o f  sch o o l-lea rn in g  and  

h o m e-lea rn in g  co m p atib le , and  fo r  te ac h e rs  to  u se  th a t  h o m e-lea rn in g  as a 

re so u rce ; (c) R esea rch  in d ica te s  th a t fam ily -b a sed  lea rn in g  in flu en ces th e  

e ffec tiv en ess  o f  sch o o l o n  a  child . I t  m ay  b e  a  s ig n ifican t fa c to r am ong  th e  

co m p lex ity  o f  fo rces  a sso c ia te d  w ith  in eq u a lity  o f  ed u ca tio n a l o p p o rtu n ity ; (d) 

B es id es  p ro v id in g  a  p ro fess io n a l serv ice  fo r p aren ts , th e  te ac h e r is a lso  an  ag en t 

o f  th e  S tate. T here  a re  im p lied  fu n c tio n s  o f  ch eck in g  u p o n  p a re n ts ’ fu lfilm en t o f  

du ties and , arguab ly , o f  b e in g  an  ed u ca tio n a l sa fe ty -n e t fo r  pup ils  w ith  

in co m p eten t o r  u n ca rin g  p a re n ts  and finally ; (e) It seem s d em o cra tica lly
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reaso n ab le , in  a  d ecen tra lised  sy stem  in  w h ic h  im p o rta n t d ec is io n s a re  m ad e  a t 

sch o o l and  c lass levels, th a t  th o se  w ith  a  s tak e  in  a  sch o o l sh o u ld  in flu en c e  th e  

n a tu re  o f  th o se  d ec is io n s (M acb eth , 1995, p4).

T h ese  a re  p o w erfu l s ta tem en ts  in  su p p o rt o f  p a ren ta l p a r tic ip a tio n  in  ed u ca tio n a l 

issues. T hey  ju s tify  th e  estab lish m en t, in  th e  Ir ish  co n tex t, o f  in c lu s iv e  B o a rd s  o f  

M an ag em en t w h ere  p a ren ts  a re  en d o w ed  w ith  a m ean in g fu l p a rtic ip a tiv e  ro le.

P are n ts  a re  en co u rag ed  to  p a r tic ip a te  in  P a re n t-T eac h e r A sso c ia tio n s  w h ic h  are 

an  im p o rtan t ad d itio n a l la y e r o f  d em o cra tic  in flu en c e  in  schoo ls. A lso  th e  

lea rn in g  ex p e rien ce  fo r  o u r  ch ild ren  is en h a n ced  th ro u g h  im p ro v ed  lev e ls  o f  

co llab o ra tio n  w h ich , a cco rd in g  to  M acbeth , in c reases  te a c h e r  effec tiveness. 

P aren ts , th ro u g h  th e ir  ac tio n s  and  b eh av io u r, teac h  th e ir  ch ild ren  an d  th ro u g h  

th a t teach in g  th ey  in flu en c e  th e  ex ten t to  w h ich  teac h e rs  can  b e  effec tive .

Jo w e tt et al. (1991) in  a  la rg e -sca le  re sea rch  p ro jec t, co m m issio n ed  b y  th e  

B ritish  D ep artm en t o f  E d u c a tio n  an d  S c ien ce  (D E S ), in v es tig a ted  a  w id e  ran g e  

o f  ac tiv ities  re la ted  to  ‘paren ta l in v o lv e m e n t5 in  schoo ls. T h e  s tu d y  en titled , 

Building Bridges: parental involvement in schools, d e te rm in ed  th a t  d ev e lo p in g  

w o rk  w ith  p a ren ts  can  s ig n ifican tly  im p ro v e  w h a t is p ro v id ed  by  schoo ls, b u t 

th a t th e  po ten tia l o f  th is  p ra c tice  w a s  freq u en tly  u n d er-ex p lo ited . T h e  s tu d y  a lso  

con c lu d ed  th a t th e  su p erfic ia l an d  p ro b lem -cen tred  n a tu re  o f  m u ch  o f  th e  co n tac t 

b e tw een  p aren ts  and  p ro fess io n a ls  m ean t th a t ch an ces to  cap ita lise  o n  th e  

o p p o rtu n itie s  fo r ex ch an g in g  in fo rm atio n  and  w o rk in g  to g e th e r  w e re  lost.
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T he final p a rag rap h s  o f  th e  s tudy  b y  Jo w e tt et al. s ta ted  a  n o te  o f  cau tio n  w h ic h  

m erits  in c lu sio n  a t th is  p o in t. “L ittle  en o u g h  th o u g h t h as  b e e n  g iv en ” , th e  

w rite r ’s s ta te , “to  w h a t en h an ced  co n tac t b e tw e en  p ro fess io n a ls  an d  p a ren ts  

cou ld  u ltim a te ly  re su lt in. D e fin in g  and  ex p la in in g  sch o o l p o licy  to  paren ts , 

w h e re  it ex ists, is n o t easy  and  m ay  lead  to  th e  p u b lic  o v e rh au l o f  p rac tices  

based  on  w h a t h av e  b ee n  co n sid ered  u n a lte rab le  fac ts” (Jo w e tt et al. 1991, 

p l2 6 ) .

T h e  researcher, in  ag ree in g  w ith  th is  fin a l s ta tem en t, con tends th a t th e  

trad itio n al p a ren t-te ac h e r re la tio n sh ip  is u n d e rg o in g  n o tab le  change. T he 

w illin g n ess  o f  teach ers  to  m eet p a ren ts  o u ts id e  n o rm al sch o o l hours; th e  

in c reasin g  o p en n ess  o f  h o m e-sch o o l co m m u n ica tio n s  an d  th e  g ro w in g  sp irit o f  

partn ersh ip  w h ich  p e rm e a te s  th e  a tm o sp h ere  in  m an y  sch o o ls  is b o th  h ea rt­

w a rm in g  and en co u rag in g  fo r  fu tu re  dev e lo p m en ts.

W h en  p a ren ts  b ec o m e  invo lved , th e y  in c rease  th e ir  u n d ers ta n d in g  o f  th e  

ed u catio n al p rocess. P a ren t-sch o o l co o p e ra tio n  a lso  ad v an tag es  s tu d en ts  by  

enab lin g  th e ir p a ren ts  to  p ro v id e  b e tte r  g u id an ce  to  th e ir  ch ild ren  a t h o m e and  

m o re  o ften  u se  p o s itiv e  fo rm s o f  re in fo rce m e n t (B ech er, 1986). I t  is im p era tiv e  

th e re fo re , th a t  sch o o ls fin d  w ay s to  in c lu d e  p a ren ts  in  as  m an y  areas  o f  its 

ac tiv ities as p o ss ib le  w ith o u t h in d ran ce  to  th e  p ro fess io n a l ro le  o f  th e  teacher.

3. 4. Northern Ireland -  The Case of the Integrated School

T he re sea rch e r w ish es  to  co m m en t on  th e  ed u catio n al d ev e lo p m en ts  in  N o rth e rn  

Ire lan d  fro m  th e  p e rsp ec tiv e  o f  p a ren ta l ch o ice  an d  p artic ip a tio n .
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T he N a tio n a l S ch o o l sy stem  had, a t its  in tro d u c tio n  in  1831, th e  o b jec t o f  

es tab lish in g  a n o n -d en o m in a tio n a l a rran g em en t in  sch o o ls  th ro u g h o u t Ireland . 

H ow ever, w ith  th e  p ass in g  o f  tim e  th e  o p p o sitio n  fro m  C h u rch es, o f  all 

denom inations, g ra d u a lly  ensu red  th a t in d iv id u a l N a tio n a l S ch o o ls  cam e  u n d e r 

th e  in flu en ce  o f  th e  d en o m in a tio n  in  th e  lo ca l a rea  an d  b y  th e  last q u a r te r  o f  th e  

n in e teen th  cen tu ry  a  de facto  re lig io u s ly  seg reg a ted  system  w a s  in  p lace  

th ro u g h o u t Ire lan d  (F ra se r and  M org an , 1999).

T he p a rtitio n  o f  Ire lan d  in  1921 w a s  to  lead  to  th e  d ev e lo p m en t o f  a ‘co n tro lled ’ 

and ‘m a in ta in ed ’ sch o o ls  s tru c tu re  in  N o rth e rn  Ire la n d  (Ib id ). T h e  ‘co n tro lled ’ 

schoo ls w e re  fin an ced  b y  th e  S ta te  b u t w ere , in  e ffec t, P ro te s tan t in  e th o s  and 

a ttended  a lm o st ex c lu siv e ly  by  p u p ils  fro m  u n io n is t b ack g ro u n d s. T he 

‘m ain ta in ed ’ sch o o ls  w e re , u n til 1992, p a rtia lly  fu n d ed  by  th e  C a th o lic  c lergy  

p ro v id in g  a  C a th o lic  ed u ca tio n  and ‘a  cu ltu ra l and  soc ia l en v iro n m en t w ith  links 

to  th e  N a tio n a lis t tra d itio n ’ (A kenson , 1973).

T he case  fo r d ev e lo p in g  n ew er fo rm s o f  p o s t-p rim ary  ed u ca tio n  h as  ex is ted  in  

N o rth e rn  Ire lan d  fo r m an y  years; a lb e it fo r  v e ry  d iffe ren t reaso n s th a n  in  th e  

co n tem p o rary  cu ltu ra l en v iro n m en t o f  th e  R ep u b lic . G iv en  th e  p ro v in ces  

h isto rica l co n tex t and re lig io u s sep ara tio n , it w as a lm o st in ev itab le  th a t n ew  

in itia tives w o u ld  em erg e  to  red ress  its  co m m u n ity ’s d iv isions.

In  1974 a  p a ren ts  p re ssu re  g roup , A ll C h ild ren  T o g e th e r (A C T ) w as  estab lish ed  

w ith  th e  in ten tio n  o f  d ev e lo p in g  an  in teg ra te d  ed u ca tio n  system . T he ra tio n a le
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and d ev e lo p m en t o f  A C T  w as  b ased  u p o n  th e  a im  th a t p u p ils  sh o u ld  lea rn  to  

re sp ec t th e  trad itio n s  and  v a lu es  o f  b o th  co m m u n itie s , and  in  d o in g  lessen  

‘m utual su sp ic io n  and  a n x ie ty ’ (D unn , 1991). In itia lly  in teg ra te d  sch o o ls  w e re  

estab lish ed  as in d ep en d en t schoo ls (f in an ced  la rg e ly  b y  ch a ritab le  fo u n d a tio n s, 

v o lu n ta ry  b o d ies  and  p a ren ta l fu n d -ra is in g ) an d  co u ld  o n ly  re ce iv e  G o v e rn m en t 

fu n d in g  o n ce  th e ir  v iab ility  w a s  es tab lish ed . T h is s itu a tio n  w a s  a lte red  w h e n  th e  

E d u ca tio n  R efo rm  (N I) O rder, 1989 cam e in to  effec t. T h ereafte r, schoo ls 

rece iv ed  one  h u n d re d  p e rcen t su p p o rt from  th e  D e p a rtm en t o f  E d u ca tio n , 

N o rth e rn  Ire lan d  (D E N I).

T he N o rth e rn  Ire lan d  C o u n c il fo r  In te g ra te d  E d u ca tio n  (N IC IE ) w as  es tab lish ed

in  1987 to  co -o rd in a te  e ffo rts  to  d ev e lo p  In teg ra ted  E d u c a tio n  and  to  assist

p aren t g ro u p s in  o p en in g  n ew  in teg ra ted  schools.

In teg ra ted  E d u ca tio n  can  b e s t b e  d esc rib ed  as th e  b rin g in g  to g e th e r  in  
one sch o o l o f  pup ils, s ta f f  an d  g o v ern o rs , in  ro u g h ly  equa l n um bers, 
fro m  P ro tes tan t, C atho lic , o th e r  fa ith s  an d  none. I t  is a b o u t cu ltiv a tin g  
th e  in d iv id u a l’s se lf-resp ec t an d  th e re fo re  re sp e c t fo r  o th e r p eo p le  and  
o th er cu ltu res. In teg ra ted  E d u ca tio n  m ean s b rin g in g  ch ild ren  u p  to  live 
as ad u lts  in  a  p lu ra lis t society , re co g n is in g  w h a t th ey  ho ld  in  co m m o n  
as w ell as w h a t sep ara tes them , and  accep tin g  b o th  (N IC IE , 2005).

In  1988 C o o p ers  and  L y b ran d  c o n d u c te d  a  su rv ey  o f  p a ren ta l d em an d  fo r 

in teg ra ted  ed u ca tio n  in  an  a rea  o f  N o rth e rn  Ire land . T h e  re su lts  in d ica ted  th a t 

paren ts , in  se lec tin g  a  p o s t-p rim ary  schoo l, p lace d  g re a te s t em p h asis  o n  th e  

schoo ls acad em ic  and  d isc ip lin a ry  p erfo rm an ce . T he su rv ey  sh o w ed  th a t th e re  

w as a  ‘su b stan tia l lev e l o f  dem and  fo r  in teg ra ted  ed u ca tio n  i t s e l f  (F ra se r and 

M organ , 1999).
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F u rth e r research , u n d e rta k en  b y  A g n e w  e t a l. es tab lish ed  th a t a m a jo rity  o f  

p aren ts  b e liev ed  th a t in teg ra ted  schoo ls  co u ld  b e  an  ‘e ffec tiv e  m ean s o f  

ex p ressin g  cu ltu ra l an d  re lig io u s d iv e rs ity ’ (A g n e w  e t a l., 1992).

T h e  d ev e lo p m en t o f  in teg ra ted  ed u ca tio n  in  N o rth e rn  Ire lan d  h as  n o t b een

w ith o u t its p rob lem s. F rase r and  M o rg a n  w ritin g  in, In  the F ra m e : In te g ra te d

E d u ca tio n  in  N o rth e rn  Ire la n d : the im p lic a tio n s  o f  expansion , d esc rib e  the

cap ita l co s t to  th e  ex ch eq u e r in  th e  ‘fa c ilita tio n ’ o f  in teg ra ted  sch o o lin g  in

N o rth e rn  Ire lan d  as b e in g  a  g rav e  so u rce  o f  co n ten tio n . I t  has b e e n  estim ated

th a t o n e-th ird  o f  th e  cap ita l b u d g e t fo r  n ew  sch o o ls  in  1995 w a s  b e in g  u sed  to

su p p o rt th e  in teg ra ted  sec to r w h ich  p ro v id ed  fo r  le ss  th a n  3 %  o f  th e  th en  sch o o l

popu lation . T h o se  in  su p p o rt o f  in teg ra te d  ed u ca tio n  a rg u ed  th a t th e

co n tin u a tio n  o f  S ta te  su p p o rt w as n ecessa ry  fo r  th e ir  sch o o ls  su rv ival, w h ils t th e

‘co n tro lled ’ and  ‘m a in ta in e d ’ sec to rs  w e re  co n cern ed  w ith  th e  h eav y  d ra in  on

w h a t th ey  reg a rd ed  as th e ir  re so u rce s  (F ra se r and  M o rg a n  1999). In  a  fu r th e r

analysis o f  in teg ra ted  education , F ra se r and  M o rg a n  co m m en t o n  p a re n ts ’

d ifficu lties  in  es tab lish in g  n ew  schoo ls

P a re n t g ro u p s, w ith  lim ited  ex p e rien ce  an d  ex p e rtise  in  th e  p ro ced u re s  
w h ich  h av e  to  b e  fo llo w e d ... in  se ttin g  u p  a  n ew  sch o o l o ften  en co u n te r 
m an ag em en t an d /o r o rg an isa tio n a l p ro b lem s w h ic h  h av e  th e  p o ten tia l 
to  co m p rise  th e  q u ality  o f  th e  ed u c a tio n  p ro v id ed  (F ra se r and  M org an , 
1999, p. 68).

In  th e ir  co n c lu d in g  co m m en t in, W hen D oes 'G oo d  N ew s ’ Becom e ‘B a d  N ew s 7

The R e la tio n sh ip  Betw een the G overnm ent a n d  the In te g ra te d  S chool, F ra se r

and M o rg an  d esc rib e  th e  d ilem m a o f  c rea tin g  ch an g e  in  es tab lish ed  system s.

P e rh ap s  m o s t fu n d am en ta lly  it h ig h lig h ts  th e  d ifficu lty  all p a r tic ip a n ts  
face  in  a ttem p tin g  to  deve lop  and  su sta in  a  sy stem  w h ic h  reco n c ile s  
p rin c ip le s  o f  equity , lo n g -te rm  ed u ca tio n a l n eed s o f  a w h o le  so c ie ty
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and th e  d es ire  to  in v o lv e  an d  ac co m m o d a te  in d iv id u a ls  and  g ro u p s  
w h o se  co n cern s  focus o n  th e  m o re  im m e d ia te  and  lo ca l issu es  w h ich  
im p in g e  d irec tly  on  th e ir  lives (F ra se r and  M o rg an , 1999, p. 8).

S ince 1981, w h e n  L a g a n  C o llege in  B e lfa s t began , a  sm all b u t g ro w in g  n u m b er 

o f  in teg ra ted  p rim ary  and  p o s t-p rim ary  sch o o ls  h av e  b ee n  es tab lish ed  in  

N o rth e rn  Ire land . (T h e  58th in teg ra ted  schoo l o p en ed  in  S ep tem b er 2005 . T he 

N IC IE  n o w  ca te rs  fo r 16 ,000 p u p ils  ac ro ss  th e  S ix  C o u n tie s  o f  N o rth e rn  

Ire lan d .) T h ey  a re  d is tin c tiv e  in  th a t th ey  h av e  b e e n  es tab lish ed  by  p a ren ts  ra th e r 

th an  th e  S ta te  o r  a  church . In teg ra ted  schoo ls  a re  'shared  in s titu tio n s ' in  th a t  th e ir 

m an ag em en t, s ta ffin g  and  en ro lm en t a re  d ra w n  in  ro u g h ly  eq u a l n u m b ers  from  

th e  C ath o lic  an d  P ro te s tan t co m m u n itie s  in  N o rth e rn  Ire lan d  (N IC IE , 2005).

In teg ra ted  schoo ls  a re  o f  in te re st to  th e  p a ren ts  o f  E d u c a te  T o g e th e r p rim ary  

sec to r in  th a t  th ey  serve as an  ex am p le  o f  w h a t can  b e  accom plished . 

U n d o u b ted ly , th e  s itu a tio n  and  se ttin g s in  N o rth e rn  Ire lan d  a re  q u ite  d iffe ren t, 

b u t th e  o u tco m e  h as  b een  q u ite  p o s itiv e  in  th a t a  g re a te r  d iv ers ity  in  schoo l 

cho ice  w a s  ach ieved .

3. 5. The Irish Dimension

I t  is w o rth  ex am in in g  th e  so u rce  fro m  w h ic h  Ir ish  p a ren ts  a re  em p o w ered  to  

asso c ia te  th em se lv es  w ith  th e  ed u c a tio n  o f  th e ir  ch ild ren . T h e  Ir ish  C o n stitu tio n

(1 9 3 7 ) states

T h e S ta te  ack n o w led g es th a t  th e  p rim ary  and  n a tu ra l e d u c a to r  o f  th e  
ch ild  is th e  fam ily  and  g u a ran tee s  to  re sp ec t th e  in a lien ab le  r ig h t and 
d u ty  o f  p a ren ts  to  p ro v id e  acco rd in g  to  th e ir  m ean s  fo r re lig io u s  and 
m o ra l, in te llec tu a l, p h y sica l an d  socia l ed u c a tio n  o f  th e ir  ch ild ren  
(A rtic le  42 .1 ).

51



W h ils t th e  S ta te  iden tifies  and  in d eed  g u a ran tee s  th e  r ig h ts  o f  p a ren ts  to  

‘p ro v id e ’ fo r  th e  ed u ca tio n  o f  th e ir  ch ild ren , fe w  p a ren ts  had , u n til  re c e n t years, 

chosen  th is  course.

C luskey  w ritin g  in, Parents as Partners in Education: An Equality Issue (1996) 

s ta tes  th a t  w h ils t p a ren ts  are  d e te rm in ed  to  b eh o ld  th e  p rim ary  rig h ts  as 

ed u ca to rs  o f  th e ir  ch ild ren , v e ry  fe w  h av e  in  e ffec t ex erc ised  th e ir  r ig h ts  to  do 

so. W h ile  th is  s ta tem en t m ay  h av e  in d ica ted  th e  g en e ra l n o rm s o f  th e  p rev io u s  

decade, it m ay  n o t b e  h e ld  to  b e  as tru e  fo r  th e  c o n tem p o ra ry  ed u ca tio n a l 

landscape.

T he trad itio n a l ro le  o f  th e  p aren t, as v iew e d  in  m an y  sch o o ls , w as  o n e  o f  p ass iv e  

co m p lian ce  an d  accep tab ility , h as  s ig n ifican tly  a ltered . In d ica tio n s  a re  th a t som e 

p aren ts  a re  b eg in n in g  to  ad o p t a  co n su m eris t p o s itio n  and  h av e  in c reas in g ly  

com e to  reg a rd  th e  schoo l as a  se rv ice  p ro v id er.

3. 6. Contemporary Post-Primary Education in Ireland

T his sec tio n  o f  th e  s tu d y  shall d iscu ss  th e  ev o lu tio n  an d  d ev e lo p m e n t o f  th e  

p o st-p rim ary  sec to r in  Ir ish  ed u ca tio n  since 1967. E m p h asis  shall b e  g iv en , in  

p articu la r, to  th e  e s tab lish m en t o f  co m p reh en siv e , co m m u n ity  sch o o ls  and 

co lleges. A  c ritiq u e  shall b e  o ffe red  w ith  reg ard  to  th e ir  e ffec tiv en ess  and 

re lev an ce  in  co n tem p o rary  Ir ish  society .
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T he co n tem p o ra ry  p o s t-p rim ary  sec to r o f  Ir ish  ed u ca tio n  en c o m p a sses  fo u r 

d iffe ren t sch o o l m odels. T h ese  a re  V o lu n ta ry  S eco n d a ry  S choo ls, V o catio n a l 

S choo ls and  C o m m u n ity  C o lleg es , C o m p reh en siv e  S ch o o ls  an d  finally , 

C o m m u n ity  Schools.

In  1967, a t th e  tim e o f  th e  in tro d u c tio n  o f  free  sec o n d ary  ed u c a tio n  in  Ire lan d  

th e re  w e re  tw o  m odels o f  p o s t-p rim ary  ed u ca tio n  in  o p era tio n ; th e  v o lu n ta ry  

seco n d ary  and  th e  v o ca tio n a l sch o o l system s. M o st o f  th e  fe e -p a y in g  sec to r in  

p o s t-p rim ary  ed u ca tio n  w as  m ad e  u p  o f  R o m an  C a th o lic  schoo ls. (T h e re  w as 

also  in  ex is ten ce  a t th is  tim e  a  sch o o l w h ic h  ca te red  fo r  th e  Jew ish  co m m u n ity  

in  Ire lan d .)

3. 6. 1. Voluntary Secondary Schools

T he R e p o rt o f  th e  C ouncil o f  E d u c a tio n  on  th e  C u rricu lu m  o f  th e  S econdary

S chool (1 9 6 3 ) set out, acco rd in g  to  O ’F lah erty , w h a t it b e liev ed  w a s  th e  factual

p o sitio n  o f  seco n d ary  sch o o ls  a t th a t  tim e.

F irs t o f  all, th e y  a re  s tro n g ly  re lig io u s  in  ch a rac te r, re lig io u s m o tiv es  
h av in g  led  to  th e ir  fo u n d a tio n  an d  re lig io u s b o d ies  be ing , in  th e  m ain, 
th e ir  tru s tees , p a tro n s  and  m an ag e rs . T h e  d o m in an t p u rp o se  o f  th e ir  
ex is ten ce  is th e  in cu lca tio n  o f  re lig io u s  id ea ls  an d  v a lu es  (C o u n cil o f  
E d u ca tio n  c ited  in  O ’F lah erty , 1992, p23).

T h e  v o lu n ta ry  seco n d ary  sch o o l sy s tem  w as, in  1967, th e  la rg e s t p ro v id e r o f  

p o s t-p rim ary  ed u ca tio n  (O ’F lah erty , 1992). V o lu n ta ry  seco n d ary  sch o o ls  h ad  a, 

‘W id e  d eg ree  o f  p u b lic  accep tab ility  an d  ca te red  fo r sev en ty -fiv e  p e rc e n t o f  

p o s t-p rim ary  s tu d en ts ’ (ib id , p 2 ). C o n tro l w ith in  th ese  schoo ls lay  w ith  the  

re lig io u s tru s tee s  and w a s  g en e ra lly  d o m in a ted  b y  th e  d en o m in a tio n a l ch a rac te r 

o f  th e  order. T h e  schoo ls w e re  p riv a te ly  ow n ed  and  m anaged . T each ers  w ere
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em p lo y ed  by  th e  M a n a g e r o f  th e  sch o o l w h o , in  m o s t cases  w as  a  m em b er o f  a 

re lig io u s o rd e r (R and les, 1975).

T he p u b lica tio n  o f  The F u tu re  In vo lve m e n t o f  R e lig io u s  in  E d u ca tio n  (F IR E ) 

rep o rt in  1973 sta ted  in  its  fin d in g s th a t th e  in v o lv em en t o f  th e  re lig io u s  in  

ed u catio n al affa irs  w a s  ch an g in g  due  to  in c reas in g  lay  an d  d ec rea s in g  num b ers 

o f  re lig io u s  teach ers  in  v o lu n ta ry  seco n d ary  schools. S u ch  ch a n g es  w o u ld  en tail 

a lte ra tio n s in  th e  m an ag e m en t o f  schoo ls, sp ec ific a lly  th e  re p o r t  re fers  to , 

‘ ...b ro a d e n in g  o f  th e  m an ag em en t p ro c ess  [w hich  w o u ld ] se rv e  to  s treng then  

th e  sch o o ls  p o s itio n  w ith  reg ard  to  th e  ex e rc ise  o f  b a rg a in in g  p o w e r in  

n eg o tia tio n s  a ffec tin g  th e  sc h o o l’s ex is tin g  o r  fu tu re  c irc u m sta n c e s ’(C o n fe ren ce  

o f  M a jo r  R e lig io u s  S uperio rs , 1973, p l9 ) .  T h e  ‘b ro a d en in g  o f  th e  m an ag em en t 

p ro c e ss ’ m en tio n ed  in  th e  re p o rt re fers  to  th e  d e v e lo p m e n t o f  b o a rd s  o f  

m an ag em en t fo r schoo ls. T h is  is o n e  o f  th e  ea rlie s t in d ica tio n s  as to  h o w  

m an ag em en t s tru c tu res  w ith in  v o lu n ta ry  seco n d ary  sch o o ls  sh o u ld  develop .

V o lu n ta ry  seco n d ary  sch o o ls  p ro v id ed  fo r b o th  th e  In te rm e d ia te  and  L eav in g

C ertifica te  ex am in a tio n s. T h e  R ules a n d  P rog ram m e f o r  S econdary Schools

(1 9 7 1 -1 9 7 2 ) sta tes  th a t th e  p u rp o se  o f  th e  In te rm ed ia te  C ertif ic a te  in  v o lu n ta ry

seco n d ary  schoo ls is

. . . to  tes tify  to  th e  co m p le tio n  o f  a w e ll-b a lan ce d  co u rse  o f  g en e ra l 
ed u catio n  su itab le  fo r p u p ils  w h o  leav e  fu ll- tim e  ed u c a tio n  a t 16 y ea rs  
o f  age, and  a lte rn a tiv e ly , to  th e  fitn ess o f  th e  p u p ils  en try  fo r  m o re  
ad v an ced  co u rses  o f  s tu d y  (C ited  in  R an d les , 1975, p l9 ) .

S im ilarly , th e  L eav in g  C ertifica te  in  th e  v o lu n ta ry  seco n d ary  sch o o l w as  seen  to  

p rep a re  p u p ils  fo r, ‘ ... im m ed ia te  en try  in to  op en  so c ie ty  o r  fo r  p ro ceed in g  to  

fu r th e r ed u c a tio n ’ (ib id , p i 9). T h e  trad itio n a lly  ac ad em ic  p ro g ram m e o f
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ed u catio n  p ro v id ed  b y  v o lu n ta ry  seco n d ary  sch o o ls  w as u se d  to  p rep a re  pup ils  

fo r  c le rica l em p lo y m en t o r  in  p re p a ra tio n  fo r h ig h e r stud ies.

T h e  cu rricu lu m  o f  th e  v o lu n ta ry  seco n d ary  sch o o ls  fo llo w ed  a  m ain ly  

‘ac ad em ic ’ them e, d esp ite  a  lo n g -s tan d in g  tra d itio n  o f  th e  p rac tica l/v o ca tio n a l 

su b jec ts  g iv en  b y  th e  C h ris tian  B ro th ers , and o thers, o v e r  m an y  y ears. I t  can  b e  

a rg u ed  th a t th is  v iew  h o ld s  tru e  in  th e  m in d s o f  m an y  p a ren ts  to d ay , m an y  o f  

w h o m  w e re  ed u ca ted  in  su ch  schoo ls.

U n d o u b ted ly , th e  v o lu n ta ry  sch o o l sec to r h as  u n d e rg o n e  s ig n ifican t change. 

T h is w a s  p red ic ted , p a rticu la rly  by  O ’F la h e rty  w h e n  w ritin g  in  1991, th a t th e  

d en o m in atio n al ch a rac te r  o f  th e  [v o lu n ta ry  seco n d ary ] sch o o ls  h as  b een  

g u a ran teed  ev en  th o u g h  m an y  o f  th em  w ill e ffec tiv e ly  b e  lay  sch o o ls  in  th e  

fu tu re .

3. 6. 2. Vocational Schools and Community Colleges

A ll v o ca tio n a l sch o o ls  an d  co m m u n ity  co lleg es  a re  b u ilt an d  m a in ta in ed  by th e

State. T h ese  a re  o p e ra ted  b y  s ta tu to ry  V o ca tio n a l E d u ca tio n a l C o m m ittees  

(V E C ’s) and  a re  fo rm ed  b y  n o m in a ted  and  e lec ted  m em bers. E ac h  V E C  h as  a 

C h ie f  E x ec u tiv e  O ffice r to  w h o m  th e  ex ecu tiv e  p o w e rs  o f  th e  co m m itte e  are  

la rg e ly  de leg a ted . E ach  v o ca tio n a l sch o o l has, s ince  1974, a  B o a rd  o f  

M an a g em en t co m p ris in g  n o m in a ted  and  e lec ted  m em b ers  in c lu d in g  tw o  paren ts , 

a t least o n e  s ta ff  re p resen ta tiv e  an d  m em b ers  o f  th e  v o ca tio n a l com m ittee .

C o m m u n ity  co lleg es  h av e  b e e n  es tab lish ed , in  m an y  in s tan ces, due  to  m erg e rs  

b e tw e en  v o lu n ta ry  seco n d ary  and  V E C  schoo ls  (D ru d y  and  L y n ch , 1993).
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C o m m u n ity  co lleg es  ev o lv ed , acco rd in g  to  0 ’F la h e rty  a s  th e  V E C  re sp o n se  to  

th e  d ev e lo p m en t o f  th e  co m m u n ity  sch o o l and  w e re  es tab lish ed  u n d e r  sec tio n  21 

o f  th e  V o catio n a l E d u ca tio n  A ct, 1930 (O ’F lah erty , 1992).

B o ard s  o f  M an a g em en t o n  co m m u n ity  co lleg es  in c lu d e  re p resen ta tiv e s  o f  

B ish o p ’s H o u se  and  o th e r re lig io u s co n g reg a tio n s  a sso c ia te d  w ith  th e  sch o o l’s 

locality .

B o a rd s  o f  M an a g em en t in  v o ca tio n a l schoo ls an d  co m m u n ity  co lleg es  a re  sub ­

co m m ittees  o f  th e  V E C ; th e ir  p o lic ie s  and  d ec is io n s m u s t b e  ra tifie d  by  th e  V E C  

p rio r to  adoption . A ll fu n d in g  fo r  th ese  sch o o ls  is  p ro v id ed  b y  th e  D e p a rtm en t 

o f  E d u ca tio n  and  S cience  and  is ch an n e lled  th ro u g h  th e  V E C s.

T h e  ed u catio n al o b jec tiv es  o f  v o lu n ta ry  seco n d ary  sch o o l as d efin ed  in  th e  Rules 

and Programme fo r  Secondary Schools, co n tra s ts  w ith  th o se  o f  th e  v o ca tio n a l 

school. In  th e  v o ca tio n a l se c to r th e  p u rp o ses  and  o b jec tiv es  o f  schoo ls  w e re  to  

p rov ide

...p ractica l tra in in g  in  p re p a ra tio n  fo r  em p lo y m en t in  trade , 
m an u fac tu res , ag ricu ltu re , co m m erce  and  o th e r in d u stria l p u rsu its  and  
also  g en e ra l an d  p rac tica l tra in in g  fo r  th e  em p lo y m en t o f  young 
persons (a u th o r’s em p h asis) in  th e  ea rly  s tag es  o f  such  em p lo y m en t 
(V o catio n al A c t, 1930).

T he cu rricu lu m  o f  th e  v o ca tio n a l sch o o l and  co m m u n ity  co lleg e  w as  d esc rib ed  

as h av in g  a  ty p ica lly  s tro n g  p rac tica l and  tech n o lo g ica l b ias  w ith  so m e acad em ic  

sub jec ts  also  o n  o ffe r (D ru d y  &  L y n ch , 1993).
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E ac h  p o s t-p rim ary  m o d e l h ad  its  o w n  d is tin c t ro le  to  p lay  in  th e  ed u c a tio n  o f  the  

young . S uch  w as, and  in  th e  m in d s  o f  som e p a ren ts  s till ex ists, th e  v iew  th a t 

v o ca tio n a l ed u ca tio n  ca te rs  fo r  th e  less acad em ica lly  en d o w ed  o r  w o rk in g  c lass 

student. T his p e rcep tio n  su itab ly  assis ted  an d  p e rh ap s  leg itim ised  th e  ‘in v a s io n ’ 

o f  h ig h er ed u ca tio n  b y  th e  m id d le  c lasses  w h o se  c la im s o n  ed u ca tio n  rep laced  

th e ir  fo rm er ‘in h e rited  w e a lth ’. A  rep o rt fro m  th e  Ju s tic e  C o m m iss io n  o n  

E q u a lity  on  ch an g es in  I r ish  so c ie ty  id en tified  fa c to rs  w h ic h  in d ica ted  th a t 

ed u ca tio n  h ad  b eg a n  to  rep lace  o th e r fac to rs , such  a s  in h e rited  p ro p e rty  as a  

m ean s  b y  w h ich  in eq u a litie s  can  be  tran sm itte d  o r  p re se rv ed  fro m  g en e ra tio n  to  

g en e ra tio n  (C o n fe ren ce  o f  th e  R e lig io u s  in  Ire lan d , 2004).

3. 6. 3. Comprehensive schools

D r P .J. H illary , fo rm e r M in is te r  fo r  E d u ca tio n  co m m en tin g  at a  p ress

conference, o u tlin ed  w h a t he  p e rce iv ed  as, “ The weaknesses o f  the e x is tin g  tw o

tie r  system o f  p o s t-p rim a ry  educa tion  ", s ta ted

I t  is tru e  th a t u p  to  tw o  th ird s  o f  o u r ch ild ren  a lread y  re ce iv e  som e 
p o st-p rim ary  education . T h e  rem a in d er, h o w ev er, w h o se  p a ren ts  pay  
th e ir  fa ir  sh are  o f  tax es  and  ra te s  w h ic h  h e lp  p ro v id e  p o s t-p rim ary  
ed u ca tio n  to  o thers , m ig h t b e  ca lled  to d a y ’s T h ird  E sta te , (a u th o r’s 
em phasis) w h o se  vo ice , am id  th e  b ab e l o f  co m p e tin g  c la im s fro m  th e  
m o re  p riv ileg ed , has h ith e rto  b een  sca rce ly  h ea rd  (Irish  P ress , 20th 
M ay, 1963).

T h is re fe ren ce  to  th e  T h ird  E sta te  is in te re stin g  in  th a t  th e  M in is te r  is a llu d in g  to  

and  id en tify in g  a  g ro u p  w ith in  so c ie ty  w h ic h  h ad  n o t yet b eg u n  to  o rg an ise  and  

a rticu la te  its v o ic e  w ith  re g a rd  to  its ed u ca tio n a l m arg in a lisa tio n  from  society . 

Such  co m m en ts  w e re  u n u su a l a t th e  tim e  and  w e re  o ften  ch am p io n ed  o n ly  by  

N o n  G o v ern m en ta l O rg an isa tio n s  (N G O ’s), re lig io u s  co n g reg a tio n s  and  civ il 

lib erties  g roups.
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D r H illa ry  co n tin u ed  h is  c ritiq u e  o f  th e  ex is tin g  ed u c a tio n a l sy stem  stating

T he second  s tru c tu ra l w eak n ess  is o f  a  g e n e ra l n a tu re  and  arises  fro m  
th e  fac t th a t o u r seco n d ary  and  v o ca tio n a l sch o o ls  a re  b e in g  co n d u c ted  
as sep a ra te  and d is tin c t en tities w ith  n o  co n n e c tin g  lin k  w h a tso e v e r 
b e tw een  them . T h is co u p led  w ith  th e  h ap h a za rd  w ay, sp eak in g  
ed u catio n ally , in  w h ic h  m an y  p u p ils  fin d  th e m se lv e s  in  one ty p e  o f  
p o s t-p rim ary  sch o o l o r  an o th er (ibid).

A t th e  co n c lu s io n  o f  h is  p re ss  sta tem en t D r  H illa ry  s ta ted

L e t m e c la im  fo r  th e  p lan  w h ic h  I  h av e  ju s t  o u tlin ed  th a t it is n o t set in  
H y  B rasil (s ic ) o r  N ev er-N ev er L a n d  b u t w o u ld  so lve  in  a  p rac tica l 
w ay  and  w ith in  a re aso n ab le  tim e  th e  m a in  p ro b lem s o f  o u r p o s t­
p rim ary  e d u c a tio n .. .n o t  on ly  o f  a  b e tte r  co o rd in a tio n  o f  o u r en tire  
ed u ca tio n  sy s tem  b u t eq u a lity  o f  ed u ca tio n a l o p p o rtu n ity  (ib id).

T h is s ta tem en t c lea rly  ex p ressed  th e  M in is te r ’s w illin g n e ss  to  en g ag e  in  a  

d ev e lo p m en t p ro cess  w h ic h  w o u ld  en ta il th e  in tro d u c tio n  o f  a  n ew  m o d e l o f  

ed u catio n al p ro v is io n , n am ely  th e  e s tab lish m en t o f  a  sy s tem  o f  co m p reh en siv e  

education.

C o m p reh en siv e  sch o o ls  w e re  in tro d u ced  as d en o m in a tio n a l co -ed u ca tio n a l 

schoo ls  and  o p en  to  all c lasses  and  lev e ls  o f  ab ility , o ffe rin g  a w id e  cu rricu lu m  

to  m atch  th e  ap titu d es  o f  th e ir  p u p ils  (C o o lah an , 1981). T he m an ag em en t 

stru c tu re  o f  a co m p reh en siv e  schoo l d ep en d s  u p o n  its  p a r tic u la r  re lig io u s 

denom ination . C a th o lic  co m p reh en siv e  sch o o ls  co m p rise  o f  a  b o a rd  w h ich  

in c lu d es  one  re lig io u s  rep resen ta tiv e  fro m  B ish o p ’s h o u se , a  m em b er o f  th e  

schoo l in sp ec to ra te  and  V E C  rep resen ta tio n . In  th e  case  o f  P ro te s tan t 

co m p reh en siv e  sch o o ls th e re  a re  th re e  d en o m in a tio n a l rep resen ta tiv e s  on  the  

board . T his a llo w s g re a te r  d en o m in atio n al co n tro l (D ru d y  and  L ynch , 1993). 

T h e  f irs t co m p reh en siv e  schoo ls  in  th e  S ta te  w e re  es tab lish ed  in  C arraro e , 

C oo teh ill and  Shannon.
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O ’F laherty , in  Management and Control in Irish education (1993), in d ica tes  th a t 

th e  genesis  fo r  th e  e s tab lish m en t fo r co m m u n ity  sch o o ls  can  b e  tra c e d  to  th e  

Investment in Education re p o rt o f  1965. T h is  re p o r t p o in ted  to  th e  in ad eq u ac ies  

o f  th e  ex is tin g  p ro v is io n  o f  p o s t-p rim ary  ed u ca tio n . I t  is likely , a cco rd in g  to  

O ’F laherty , th a t th is  in ad eq u acy  w a s  re sp o n sib le  fo r  th e  d ra ftin g  o f  th e  

C o m p reh en siv e  S choo ls d ocum en t, w h e re  fo r  th e  f irs t t im e  s ince  th e  19 3 0 ’s th e  

S ta te  had  in d ica ted  its w illin g n ess  to  es tab lish  its  ow n  schoo ls.

C o m m unity  sch o o ls  w o u ld , acco rd in g  to  th e  D e p a rtm en t o f  E d u ca tio n , lead  to  

th e  e lim in a tio n  o f  th e  b arrie rs  b e tw een  seco n d ary  and  v o ca tio n a l sch o o ls  an d  th e  

c rea tio n  o f  a  u n ified  p o s t-p rim ary  sy stem  o f  ed u ca tio n  (D ep artm en t o f  

E duca tion , O c to b e r 1970).

C o m m u n ity  schoo ls w e re  ex p ec ted  to  p ro v id e  fo r  th e  d ev e lo p m en t o f  ad u lt 

ed u catio n  in  th e ir  lo ca lities . T h e  fa c ilitie s  o f  th e  sch o o l w o u ld  also  b e  m ad e  

ava ilab le  to  v o lu n ta ry  o rg an isa tio n s  and  th e  co m m u n ity  in  general. B u ild in g  and  

o pera tional co sts  w o u ld  b e  m et by  th e  S tate.

E n v isag ed  w ith  th e  d ev e lo p m en t o f  th e  C o m m u n ity  S choo l w a s  th e  

estab lish m en t o f  a g en e ra l sy stem  o f  S ta te  schoo ls (R an d les  1975). T he 

o m ission  o f  any  re fe ren ce  to  re lig io n  w a s  not, a cco rd in g  to  R and les, acc id en ta l 

since it tran sp ired  th a t th e  schoo ls w e re  to  b e  n o n d en o m in a tio n a l in  na tu re . 

In te restin g ly , re sea rch  b y  N o rm a n  (2 0 0 0 ) in v es tig a tin g  th e  re lig io u s e th o s o f  one

3. 6. 4. Community Schools
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D u b lin  co m m u n ity  sch o o l (R efe rred  to  as M o u n t S esk in ) e s tab lish ed  th a t th e  

co n tem p o rary  e thos th e re  w as m o re  h o lis tic  th an  th e  C a th o lic  v o lu n ta ry  

secondary  sch o o ls  s tu d ied  b y  M cD o n n e ll (1 9 9 5 ) an d  O ’K e e fe  (1998). N o rm a n ’s 

re search  en titled , E th o s  in  Ir is h  C a th o lic  P o s t-P rim a ry  S ch o o lin g : The Case o f  

the C om m unity S choo l co n c lu d ed  th a t teach ers , p a ren ts  an d  to  a  le s se r  d eg ree  

studen ts  saw  th e  p u rp o se s  o f  th e  C o m m u n ity  S ch o o l in  te rm s o f  p e rso n a l and  

social d ev e lo p m en t (N orm an , 2000). F u rth e rm o re , N o rm a n  co n c lu d ed  th a t 

a ttitudes o f  th e  s tu d en ts  a t th e  C o m m u n ity  S choo l w e re  s ig n ifican tly  m o re  

p o sitiv e  to w ard s  re lig io u s  ed u ca tio n  th an  th e  a ttitu d es  o f  th e ir  co u n te rp a rts  in  

th e  C atho lic  V o lu n ta ry  seco n d ary  sch o o ls (ib id). In te restin g ly , N o rm a n  also  

sta tes  th a t th e  ed u catio n al g o a ls  as o u tlin ed  in  its  o ffic ia l d o cu m en ts  a re  m o re  

fu lly  re a lised  w ith in  th e  op era tiv e  e th o s o f  th e  C o m m u n ity  S choo l th a n  th ey  are 

in  m an y  C ath o lic  seco n d ary  sch o o ls (ib id).

3. 7. Conclusion

P o st-p rim ary  ed u c a tio n  in  Ire lan d  h as  u n d e rg o n e  ex ten s iv e  re s tru c tu rin g  s ince  

the  in tro d u c tio n  o f ‘f ree  e d u c a tio n ’ in  1968. T h e  ch an g es  w e re  b ro u g h t ab o u t by  

a  v arie ty  o f  fac to rs  w h ich  included , am o n g s t o thers, an  eco n o m ic  n ecess ity  and  

th e  req u irem en t o f  th e  S ta te  to  g en e ra te  an  ed u ca ted  w o rk fo rce . (T h is is  n o t 

d iss im ila r to  co n tem p o rary  ed u ca tio n a l e co n o m ics .)  A lso  in flu en tia l in  th e  

d esig n  o f  p o s t-p rim ary  m o d els  w as  th e  S ta te ’s d e te rm in a tio n  to  p ro v id e  a 

‘co m p re h en s iv e ’ ed u ca tio n  d is tin c t fro m  th e  d en o m in a tio n a l and  p riv a te ly  

co n tro lled  V o lu n ta ry  S choo l sector. B rav e  and d ifficu lt d ec is io n s w e re  tak en
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w h ich  effec tiv e ly  la id  th e  fo u n d a tio n  o n  w h ich  Ire lan d  co u ld  cap ita lise  fro m  its 

en try  in to  a  E u ro p e an  free  m arket.

T he cu rren t p o s t-p rim ary  p ro v is io n s  o f  seco n d  lev el ed u ca tio n  a r ise  fro m  b o th  

h isto rica l and  d ev e lo p m en ta l occu rrences. H is to rica l in  th a t th e  ex is ten ce  o f  th e  

v o lu n ta ry  seco n d ary  sch o o ls  w a s  estab lish ed  and  n u rtu re d  b y  th e  re lig io u s  

co n g reg atio n s fo r  th e  m o ra l and  sp iritu a l w e lfa re  o f  th e  fa ith fu l. D e v e lo p m e n ta l 

in  th a t th e  E d u ca tio n  A c t o f  1930 fu rth e red  th e  co n tin u an ce  o f  ‘m an u a l and 

tech n ica l in s tru c tio n 3 in  v o ca tio n a l schoo ls. T h e  m erg in g  o f  b o th  v o lu n ta ry  and 

v o ca tio n a l sch o o ls  by  th e  fo rm a tio n  o f  C o m p reh en siv e  an d  C o m m u n ity  Schoo ls 

and C o lleg es  d isp lay ed  a w illin g n ess  o f  th e  S ta te  to  d ev e lo p  n e w  m o d els  o f  

po st-p rim ary  ed u ca tio n  re le v an t to  th e  co n tem p o ra ry  so c ie ta l and  eco n o m ic  

needs o f  th e  day. T h a t p ro cess  b eg a n  a lm o s t fo r ty  y ea rs  ag o  a t a  tim e  in  o u r 

h is to ry  w h e n  th e  n ecess ity  fo r  ch an g e  w a s  ack n o w led g ed . T h e  n ec ess ity  fo r 

ch an g e  in  th e  p ro v is io n  o f  ed u ca tio n  h as  re -em erg ed . Ire lan d  h as  rad ica lly  

changed.

F o rty  y ea rs  la te r  th e  p ro sp e rity  (a lth o u g h  n o t cu rren tly  en jo y ed  b y  all m em b ers  

o f  soc ie ty ) h as  b ro u g h t n ew  challenges. I ts  y o u n g  p eo p le  a re  faced  w ith  co m p lex  

issues w h ich  ex ten d  fa r  b ey o n d  th e  ex p e rien ces  o f  th e ir  p red ecesso rs . S tuden ts  

need  to  b eco m e an a ly tica l th in k e rs  -  ca p ab le  o f  d eco n stru c tin g  th e  im ag ery  and  

sh a llo w n ess ex h ib ited  in  m u ch  o f  co n tem p o ra ry  p o p u la r cu lture . Y o u th  cu ltu re  

is o ften  sy n o n y m o u s w ith  su b -cu ltu re  and  re sis tan ce ; seen  as fa sh io n a b le  and 

trendy. I t  is th e re fo re , v e ry  n ecessa ry  fo r  schoo ls to  d ev e lo p  and en g ag e  th e ir  

studen ts  in  m ean in g fu l d ia lo g u e  w h ic h  en co u rag es c ritica l s e lf  re flection .
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P sy ch o lo g ica lly , s tu d en ts  m ust b e  p ro v id ed  w ith  th e  o p p o rtu n itie s  to  develop  

th e ir co g n itiv e , a ffec tiv e  and  m o tiv a tio n a l ab ilitie s  to  co p e  and  ad a p t to  the  

ch an g in g  in te lle c tu a l dem ands o f  co n tem p o ra ry  Ir ish  life. T h e  ab ility  to  d iscern  

th e  social and  cu ltu ra l in te rac tio n  w ith  o th ers  in  so c ie ty  is h ig h ly  im p o rtan t. O u r 

ed u ca tio n  and  asse ssm e n t system s m u st re fle c t th ese  a ttrib u te s  acco rd ing ly . 

G iv en  th e  co m p e titiv e  n a tu re  and en v iro n m e n t o f  co n tem p o ra ry  p o s t-p rim ary  

schoo ls it is d ifficu lt to  en v isag e  h o w  th e  b e s t in te re sts  o f  th e  s tu d en t can  be  

served  in  th e  ex is tin g  situation .

3. 8. A Critique

W h ile  it can  b e  s tro n g ly  a rg u ed  th a t each  o f  th e  m o d e ls  o f  p o s t-p rim ary  

ed u catio n  av a ilab le  in  Ire lan d  is u n iq u e  -  in  its  o rig ins, s tru c tu re  and  e th o s  -  it 

can  b e  eq u a lly  a rg u ed  th a t th e se  m o d e ls  a re  w e a k  in  c ritica l and  re flec tiv e  

th in k in g  o f  th e ir  aim s.

Schools a re  n o t b y  th e ir  n a tu re  g e n e ra to rs  o f  change, th e y  m ere ly  re f le c t the 

status quo in  society . T h e  co n tem p o ra ry  asso rtm en t o f  p o s t-p rim ary  schoo l 

m odels has, s in ce  th e ir  in tro d u c tio n  fro m  1968, u n d o u b ted ly  serv ed  th e  n a tio n  

w ell. T h e ir ex is ten ce  o w es m u ch  to  th e  so c ie ta l and  eco n o m ic  n o rm s o f  th e ir  

day. In  th e  m ean -tim e  Ir ish  so c ie ty  n o t rem a in ed  sta tic  b u t in s tead  has 

u n d erg o n e  s ig n ifican t and d y n am ic  change.

W h a t is not req u ired  in  p o s t-p rim ary  sch o o lin g  o f  th e  fu tu re  is a ‘tin k e r in g ’ o r 

‘ta m p e r in g ’ w ith  th e  ex is tin g  d ev ice s  b u t an  en tire ly  n ew  fo rm u la , fre sh  fro m  

th e  d e s ig n e r’s tab le . S choo ls sh o u ld  b e c o m e  ‘h u b s ’ w ith in  th e  co m m u n ity  th a t
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cap ita lise  u p o n  cu rren t u n d ers tan d in g s  o f  h o w  ch ild ren  lea rn  and  ta k e  serio u sly  

th e  co m m itm en t to  life lo n g  learn ing . T h ere  is  a  n eed  to  rad ica lise  th e  p a ren ts  to  

ex p ec t m o re  fro m  schoo ls. C o m m u n ities  n eed  schoo ls  to  s tim u la te  ch an g e  and 

to  en co u rag e  p o sitiv e  civ il and  cu ltu ra l h a rm o n y . T o o  m u ch  th a t p asses  fo r  

ed u catio n  is lo s t in  th e  ra ce  fo r  po in ts.

3. 9. An Overview of Post-Primary Schools 

Secondary Schools

T hese a re  p riv a te ly  o w n ed  and  m an ag ed , m a in ly  b y  re lig io u s  au th o ritie s  and  

B o ard s  o f  G ov ern o rs. T h ey  a re  su b jec t to  D e p artm en t o f  E d u ca tio n  reco g n itio n  

and reg u la tio n s. T h e  D e p a rtm en t p ay s  9 0 %  o f  ap p ro v ed  b u ild in g  costs. 

E q u ip m en t and  recu rren t co sts  a re  m e t la rg e ly  b y  a f la t-ra te  c ap ita tio n  g ra n t p e r 

student. T each ers ' sa la rie s  and  a llo w an ces  a re  paid  a lm o st in  fu ll b y  th e  

D e p artm en t o f  E d u ca tio n . P o s t-p rim ary  sch o o ls  h av e  trad itio n a lly  o ffe red  an 

acad em ic  cu rricu lu m , b u t in c reas in g ly  th ey  a re  o fferin g  m o re  v o ca tio n a l and  

tech n ica l o p tio n s  and  g en e ra lly  n o n -se lec tiv e . M an y  p o s t-p rim ary  sch o o ls  a re  

still s in g le  sex -schoo ls.

Vocational Schools

T h ese  sch o o ls  a re  ad m in is te red  by  V o c a tio n a l E d u ca tio n  C o m m ittees  (V E C s) 

w h ich  a re  e lec ted  b y  th e  lo ca l au th o rity  o f  th e  area  in  w h ic h  th e y  are  loca ted .

D ay  to  day  m an ag em en t is b y  B o a rd s  o f  M an a g em en t and  th e  sch o o ls do  n o t
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charge fees. T hey  are  90%  fu n d ed  b y  th e  D e p artm en t o f  E d u c a tio n  and  10%  by 

th e  V E C s.

Comprehensive Schools

T h ere  a re  a  sm all n u m b er (16 ) o f  C o m p reh en siv e  sch o o ls  w h ic h  w e re  

estab lish ed  o rig in a lly  as p a r t o f  th e  p ro p o se d  ex p an sio n  o f  p o s t-p rim ary  

ed u catio n al p rov ision . T h ey  a re  ad m in is te red  b y  B o a rd s  o f  M an a g em en t w h ich  

in c lu d e  rep resen ta tiv e s  o f  th e  V E C  and  th e  D e p artm en t o f  E d u ca tio n . D iffe ren t 

B o a rd s  s tru c tu res  have  b een  d ev e lo p ed  fo r C a th o lic  and  P ro te s ta n t schools.

T h ey  rece iv e  100%  fu n d in g  from  th e  D e p a rtm en t o f  E d u ca tio n .

Community Schools

T h ese  are  th e  su ccesso rs  to  th e  C o m p reh en siv e  schoo ls. T h ey  a re  s im ila r b u t 

h ave  a  d iffe ren t m an ag em en t s tru c tu re  in v o lv in g  g re a te r  p a rtic ip a tio n  o f  local 

co m m u n ity  in te re sts  in c lu d in g  tru s te e s  o f  am alg am a ted  sch o o ls  a n d /o r  local 

re lig io u s in terests , p a ren ts  etc. M an y  re su lted  from  th e  am a lg a m a tio n  o f  

S eco n d ary  and  V o ca tio n a l schoo ls. T h ey  rece iv e  100%  fu n d in g  fro m  th e  

D e p artm en t o f  E d u ca tio n  an d  d o  n o t ch a rg e  fees b u t a re  req u ired  to  m ak e a

re la tiv e ly  sm all lo ca l co n trib u tio n  to w a rd s  b u ild in g s  and  eq u ip m en t.

Community Colleges

A lm o st id en tica l to  C o m m u n ity  sch o o ls , b u t d iffe r in  th a t  th e y  are  ad m in is te red  

and  fu n d e d  by  th e  V E C . M an y  V o c a tio n a l schoo ls h av e  d ro p p e d  th e  w o rd

'v o ca tio n a l' and  n o w  u se  th e  te rm  'co m m u n ity  co lleg e ’ .
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Chapter Four

Methodology 

4. 1. Introduction

T his ch a p te r  ou tlines th e  re sea rc h  m eth o d o lo g ie s  u sed  in  th e  co n s tru c tio n  o f  th is  

study. A  d esc rip tio n  o f  q u an tita tiv e  and  q u a lita tiv e  m e th o d o lo g ie s  shall b e  

o ffered  as w e ll as th e  ra tio n a le  fo r  th e ir  inclusion . T h e  essen tia l p re p a ra tio n  and 

p lan n in g  o f  th e  d a ta  g a th e rin g  p ro cesses  shall a lso  b e  d iscu ssed . T h e  re lev an t 

k ey  re sea rc h  p a rtic ip a n ts  a re  d esc rib ed  and  th e  ra tio n a le  fo r  th e ir  in c lu s io n  in  

th is  s tu d y  p rov ided .

4. 2. Details of Research Activities

T h e fo llo w in g  re sea rc h  ac tiv itie s  w e re  co n d u c ted  du rin g  th is  in v estig a tio n .

T w o  q u estio n n a ire s  (su rv ey s  A  &  B ) w e re  p ilo te d  an d  d ep lo y ed  to  paren ts. 

S urvey  A  w a s  u sed  to  e s tab lish  th e  p re fe rred  ch o ice  o f  p o s t-p rim ary  sch o o l as 

d e te rm in ed  by  p a ren ts  o f  p u p ils  currently a tten d in g  an  E d u c a te  T o g eth er 

p rim ary  school. S u rvey  B w a s  d ep lo y ed  to  p aren ts  o f former  E d u c a te  T o g e th e r 

p rim ary  sch o o l ch ild ren  in  o rd e r  to  d e te rm in e  th e ir  sa tis fac tio n  w ith  th e  chosen  

p o s t-p rim ary  school.

In fo rm al sh o rt in terv iew s w e re  co n d u c te d  w ith  p a ren ts  after th e  q u es tio n n a ire s  

had  b ee n  analysed . (T h ese  w e re  d o n e  in  an  a ttem p t to  co rro b o ra te  th e  re su lts  o f  

th e  tw o  q u estio n n a ire s .)
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A  sm all fo cu s g ro u p  o f  six  v o lu n tee r s ix th  c lass  p a ren ts  w a s  estab lish ed . T his 

w as  u n d e rta k en  in  o rd e r  to  d e te rm in e  th e ir  sp ec ific  p e rso n a l o p in io n s  and  

asp ira tio n s  fo r  th e ir  c h ild re n ’s p o s t-p rim ary  education .

In fo rm al sem i-s tru c tu red  in te rv iew s w e re  co n d u c ted  w ith  th re e  in d iv id u a ls  n o t 

d irec tly  a sso c ia ted  w ith  th e  schoo l. E ac h  o f  th e se  in d iv id u a ls  is cu rren tly  

in v o lv ed  in  ed u catio n al a ffa irs  and  is, o r  has been , c lo se ly  asso c ia te d  w ith  the  

E d u ca te  T o g e th e r o rgan isa tion . T h e  ra tio n a le  fo r th e ir  in c lu s io n  in  th is  s tu d y  is 

ju s tif ie d  on  th e  basis  th a t  each  is a  p a ren t o f  a  ch ild  o r  ch ild ren  w h o  had  

co m p le ted  p rim ary  ed u ca tio n  in  an  E d u c a te  T o g e th e r school. T h ese  in te rv iew ees 

a re  reg a rd ed  as s ig n ifican t ‘in s id e rs ’ in  th e  ed u catio n al sy stem  in Ire lan d . T h e ir 

o p in ions on  th e  e s tab lish m en t o f  a  p o s t-p rim ary  E d u c a te  T o g e th e r schoo l can  b e  

co n tra s ted  w ith  th e  o p in io n s o f  p a ren ts  o f  A E T N S  th a t p a rtic ip a te d  in  th is  study.

T h e  d a ta  fro m  th e  re sea rc h  w ill b e  p re sen ted  in  a  la te r  ch a p te r and  u sed  to  

ev a lu a te  p a ren ta l d isp o sitio n s  to w a rd s  en g ag in g  in  a  n ew  m o d el p o s t-p rim ary  

ed u ca tio n  b ased  u p o n  E d u c a te  T o g e th e r p rinc ip les. T h is  s tu d y  w ill, in  essence, 

in v es tig a te  p aren ta l en th u siasm  an d  su p p o rt fo r  th e  e s tab lish m en t o f  an  E d u ca te  

T o g e th e r p o s t-p rim ary  school.

4. 3. Objectives

O b jec tiv es  o f  th is  re sea rch  include:

o  E s tab lish in g  th e  p o s t-p rim ary  sch o o l d es tin a tio n s  o f  p u p ils  a tten d in g  

A E T N S .

O D e te rm in in g  th e  sa tis fac tio n  ra te s  o f  p a ren ts  o f  fo rm e r A E T N S  pup ils  

fo r  th e ir  ch o sen  p o s t-p rim ary  schoo l.
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o To determine if  parents o f  children attending an Educate Together 

primary school are willing to explore and participate in developing an 

Educate Together post-primary school.

By revisiting the parents o f  former sixth class pupils (surveyed in the original 

questionnaire -  survey A) with a second questionnaire (survey B) the researcher 

can determine the parent’s satisfaction with the chosen school. Were the 

parent’s original expectations o f  the post-primary school fulfilled? Was the 

chosen school suitable, in the opinion o f the parents, to the child’s educational 

and social needs? Would the parents reconsider sending their child there again? 

If an option to send their children to an Educate Together post-primary school 

existed - would the parents avail o f  the opportunity? Such were the questions the 

researcher sought to investigate.

4 . 4 .  O v e r v i e w  o f  t h e  D a t a  G a t h e r i n g  P r o c e s s

(November 2004 -  July 2005)

Survey A Survey B

Modifications Modifications

Survey of school choice 
for 5th/6th years parents

(Nov/Dec. 2004)

Survey of Parents 

(June 2005)

Interviews with AETNS Parents Interviews with Educationalists
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Data and Analysis of Results Data and Analysis of Results

A Focus Group of six parents meet 
to discuss their views regarding an 
ET post-primary school.

(April 2005)

A n a l y s i s  a n d  R e s e a r c h  R e c o m m e n d a t i o n s

4 . 5 . C o n s i d e r i n g  R e s e a r c h  M e t h o d o l o g i e s

Educational researchers have available to them a number o f  techniques by which 

data can be collected and analysed. Kane, in her book entitled D oing Your Own 

Research describes the analogy between selecting the appropriate research 

technique and fly fishing. ‘You choose the right one for the fish you want to 

catch. No fisherman would use the same kind o f  fly for twenty different 

varieties o f  fish’ (Kane, 1990 p.51). Each technique is designed to collect 

certain types o f  information and does not get other types.

The major categories o f  techniques available to educational researchers -  

generally labelled as being either quantitative or qualitative instruments -  use 

interviews, questionnaires, observation and documentary/written source analysis 

for data collection. Each technique is designed to gather particular types o f
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information and, according to Kane, ‘Each technique yields information that 

only it can obtain, but it also reinforces the other techniques’ (ibid, p.51). This 

latter point is particularly significant. By using different data gathering 

methodologies a cross-referencing or ‘triangulation’ can occur. Triangulation 

refers to an examination o f  similar data through different strategies, in order to 

verify and strengthen the validity o f  results.

In considering the relative merits o f  both quantitative and qualitative

methodologies Fenstermacher states

Strict empirical methods, such as those usually associated with behaviourism, 
deny or dismiss...the intentional, purposive nature o f  human behaviour. This 
dismissal is a serious problem, for it gives rise to research in education that 
does violence to morally grounded conceptions o f  education. On the other 
hand, quantitative methods...are replete with mechanisms for intersubjective 
appraisals o f  validity and generalisability making them extremely valuable 
tools for disciplined inquiry. In contrast, qualitative methods are not burdened 
with a history o f  attempts to achieve isomorphic dependence on the physical 
sciences. These methods can accommodate the telic properties o f  persons in 
ways that do not do violence to morally grounded theories o f  education. Yet 
qualitative methods do lack established mechanisms for intersubjective 
appraisals o f  validity and generalisability (Fenstermacher, 1986 p .41).

Fenstermacher further states that the distinction between the logic o f knowledge 

production  and the logic o f  knowledge use permits the educational researcher to, 

‘... employ any method o f  inquiry that meets the criteria o f  adequacy imposed 

by the disciplines or methodological analysis, without concern for the practical, 

pedagogical effects o f  the inquiry’ (ibid, p.43). With this statement 

Fenstermacher is, in effect, justifying the use o f quantitative and qualitative 

research methodologies on the basis that some framework is required upon 

which ‘deliberation’ o f  outcomes can be conducted.
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4 . 6 . 1 .  Q u a n t i t a t i v e  T e c h n i q u e s

Quantitative research, employing surveys and questionnaires to gather data, has 

been applied in this study. The rationale for incorporating this research tool was 

to: establish the reasons why AETNS was selected by parents as the primary 

school o f  choice; collect preliminary information from fifth and sixth class 

parents regarding the criteria for selecting a post-primary school for their 

children; determine parental satisfaction for the selected post-primary schools 

and finally, to determine the support o f  parents for an Educate Together post­

primary school.

Two questionnaires entitled, Survey A  and Survey B were deployed. (See 

Appendices D & F respectively.) These surveys were later triangulated with 

informal discussions and semi-structured interviews. By this manner o f  

operation the outcomes o f  both surveys could either be corroborated or rejected.

4 . 7 .  T h e  P a r t i c i p a n t s

For the purposes o f  relevance and immediacy only parents whose children were 

currently attending either fifth or sixth class were supplied with questionnaires. 

These parents are, by and large, the group with the longest attachment and 

experience with the school. Many o f  these parents belong to the original parental 

group responsible for establishing AETNS. They had struggled hard, over a 

period o f  years to establish the institution and provide a permanent school 

building. Their commitment to their children’s education and the wider school

4.6 . Methodologies
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community is immense. Their children, in fifth and sixth class, were generally 

their eldest child. Therefore, this group would be encountering the institutions o f  

post-primary education in the role o f  parent for the first time. It is worthwhile to 

mention that the experiences and observations o f  these parents would be 

influential in any subsequent decisions on post-primary school selections by the 

remainder o f  the AETNS parent body.

The majority o f  the members o f  this group were Irish nationals (82%), the 

remainder coming originally from various African, Asian and East European 

countries. Few language problems were encountered as all participants spoke 

English.

4 . 8 .  Q u e s t i o n n a i r e s

4 . 8 . 1 .  S u r v e y  A

Survey A  was piloted with work colleagues o f  the researcher whose children 

were o f school going age and, where possible, chosen because they were the 

parent o f a fifth or sixth class child in primary school. (Parents o f  such children 

are generally perceived to be more conscious o f  the transition between primary 

and post-primary school.) This latter element proved useful and led to the re­

writing o f  questions 1, 3 and 6 which were regarded, by the recipients, as being 

vague or unclear.

A covering letter was provided to parents asking them to participate in this 

survey. The letter also stated the nature and purpose o f  the questionnaire. (See
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Appendix C) This survey was completed in the period November-December 

2004.

The decision to employ a survey as a research instrument proved worthwhile. A  

high percentage o f  parents (88%) responded to the questionnaire. Significant 

‘value added’ comments were furnished along with the survey returns in the 

form o f hand written statements by parents. These comments provided useful 

topics for conversation and enhanced the discussions which occurred at a later 

stage in this study.

An important incident, which merits comment, occurred at the commencement 

o f this study. Survey A, which was enclosed in sealed envelopes and 

individually addressed to parents, was originally given to the teachers o f fifth 

and sixth class at AETNS. The researcher’s instruction to each class teacher 

clearly stated that the survey was to be distributed to the pupils. These pupils, in 

turn, would ensure that their parents/guardians completed and returned the 

questionnaires to the relevant class teacher for collection. On examination, it 

was discovered that a significant number o f the returns; in the order o f  fifty 

percent, were completed by the pupils  themselves. This situation was identified 

through the pupil’s use o f  his/her own signature which was found on many o f  

the completed questionnaires. (Parents were not asked to identify themselves, 

although in the subsequent re-issue o f  the survey a number volunteered their 

family names on the returns.) This situation, when identified, caused particular 

consternation to the researcher. It had not been foreseen that the pupils would 

interfere, albeit innocently, with the questionnaire. In order to prevent any
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possible ‘contamination’ or further confusion all the original returns were 

collected and destroyed.

In a second deployment o f  Survey A, each parent/guardian was individually 

presented by the researcher with the questionnaire. (The occasion was a 

parent/teacher meeting held prior to the Christmas holidays.) Parents/guardians 

were requested to return the survey by hand to either the class teacher, the 

school secretary or in the attached stamped addressed envelope. A  return rate o f  

eighty eight percent (88%) o f the total number o f  surveys issued resulted from 

this improved distribution and collection procedure. In two incidences where 

doubts were raised over the authenticity o f  parental/guardian survey return the 

pupil’s journal was examined by the pupil’s teacher to cross match against a 

verifiable adult signature. On examination both returns were accepted.

The questionnaire consisted o f  nine individual questions. Each question could be 

answered by checking the relevant box. Three o f  the nine questions allowed the 

participants to provide additional information. Question six specifically asked 

the participants to identify their preferred choice o f  post-primary school from a 

list o f  those available to them in the local area. This information would prove 

valuable in determining the destinations o f  sixth class pupils with regard to co­

educational or single sex schools. Also, the post-primary school selection for 

pupils o f  national and non national parents could be determined. (The researcher 

was, in this instance, keen to establish if  non national parents differed from Irish 

parents in their selection o f  post-primary schools.) The responses from

73



participants would provide additional data which could be integrated into the 

discussions and interviews later in the study.

4 . 8 . 2 .  S u r v e y  B

Survey B was issued to parents o f form er AETNS 6th class pupils to determine 

their satisfaction levels for their chosen post-primary schools. This survey was 

deployed twelve months after survey A. (The intervening time allowed parents 

ample time to familiarise themselves with the operation o f  the post-primary 

school and therefore, were in a position to provide accurate opinions and 

recommendations. )

A  covering letter, reminding parents o f  the nature and purpose o f  the study was 

included with this questionnaire. (See Appendix E) This survey was completed 

in the period May/June 2005. Twenty six questionnaires (out o f  a possible 

thirty) were completed thereby giving a return rate o f eighty seven percent 

(87%).

Survey B contains eight questions - all o f  which could be completed by 

checking the relevant box. Two questions; Q5 and Q7 provided the respondents 

with the opportunity to provide additional information. This feature, particularly 

with regard to Q7 yielded interesting details regarding parental dissatisfaction 

with the selected post-primary school. (See survey B -  results.)
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4 . 9 . 1 .  Q u a l i t a t i v e  T e c h n i q u e s

Qualitative research methods were developed in the social sciences to enable 

researchers to study social and cultural phenomena. Examples o f  qualitative 

methods are action research, case study research and ethnography. Qualitative 

data sources include observation and participant observation (fieldwork), 

interviews with key informants and analysis through the researcher’s 

impressions and reactions. The motivation for doing qualitative research, as 

opposed to quantitative research, comes from the observation that, if  there is one 

thing which distinguishes humans from the natural world, it is the ability to 

communicate through the spoken word. Qualitative research methods are 

designed to help researchers understand people and the social and cultural 

contexts within which they live. Kaplan and Maxwell (1994) argue that the goal 

o f understanding a phenomenon from the point o f view o f  the participants and 

its particular social and institutional context is largely lost when textual data are 

quantified.

Structured and unstructured qualitative interviews are regarded as purposeful 

conversations; generally between two persons and with the express intention o f  

gathering information (Kane, 1990). Interviews are employed by researchers to 

gamer descriptive data which is provided by the interviewee in their own 

particular style and context. Later analysis by the researcher allows the 

development o f  insights on how interviewees interpret their world (Bogdan and 

Biklen, 1998).

4 .9 . Methodologies
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Interviews, despite their usefulness over other investigative tools, have some 

disadvantages. Interviewees can, in their willingness to assist the investigator, 

provide inaccurate or misdirected information. This phenomenon, as noted by 

the researcher, was more likely to occur when conducting one to one interviews 

than in a group situation. Interviewers can, on the other hand, selectively use 

responses from respondents that validate or endorse their stated position. Such 

influencing factors are referred to as response effects (Borg and Gall, 1983) and 

are well documented in the literature.

Given the nature o f  this study; investigating views and opinions o f  parents in a 

school community, both a quantitative and qualitative dimension for analysis 

was deemed desirable. Both tools could be used effectively to gather 

information without having an overdependence upon any single option.

4 . 9 . 2 .  T h e  P a r t i c i p a n t s  -  D i a l o g u e  w i t h  p a r e n t s

Six informal interviews or discussions were conducted. Each participant was 

personally known to the researcher. These parents were chosen because they 

indicated, on their completed questionnaires, their willingness to further discuss 

the topics which appeared on the questionnaires. The researcher was careful to 

try to include a cross section o f  the school community. A  gender balance was 

created by ensuring that both mothers and fathers participated in the study. 

Parents from ethnic minorities also took part in these discussions. The 

researcher encountered no refusals with regard to parents participating in the 

discussions. Two practicing teachers were participants in these discussions, one
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primary and one post-primary. Both persons are teaching in schools outside the 

locality.

The meetings were held on the school premises, usually in the parent’s room. 

This room is comfortably furnished with tables, chairs and couches supplied by 

the parents or through donations from local companies. Tea and coffee facilities 

are available. Many informal conversations and discussions are held here. The 

room is regarded as a ‘neutral’ location and is popular with parents and staff 

alike. Parents were notified o f  the forthcoming interview by the researcher, 

usually one week in advance by personal contact, either by telephone or email. 

Each discussion was preceded by a brief account o f  the research being 

undertaken during which the interviewer outlined the nature o f  the study and 

described his association with the school. The personal relevance, with regard to 

the researcher having three children in attendance at AETNS, was always stated 

at the commencement o f  each discussion. Discussions were conducted in the 

early evenings -  usually between seven thirty and eight thirty and lasted thirty to 

fifty minutes each in duration. (The researcher is a key holder with access to the 

school buildings outside normal school times.)

The topics covered in the discussions centred primarily on the concept o f  post­

primary education and the expectations o f  parents thereof. Essentially, parents 

were asked to express their concerns and opinions regarding:

o The transition o f  their children from an Educate Together primary school 

into a post-primary school setting, 

o The development o f  an Educate Together post-primary school.
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4 . 9 . 3 . T h e  P a r t i c i p a n t s  -  D i s c u s s i o n s  w i t h  E d u c a t i o n a l i s t s

The justification to include educationalists from outside the school community

was to determine if  any similarities existed between their views and those o f  

local parents.

Each individual was selected by virtue o f  their longstanding association with 

multi-denominational education in Ireland. Between them, they share over fifty 

years experience in multi-denominational education. Significantly, each 

interviewee is a parent o f  children that attended a multi-denominational primary 

school. Each person therefore, had personal experience in the decision-making 

process that occurs when one’s child is making the transition between primary 

and post-primary education.

Contact was initially established with the interviewees by way o f  postal letters. 

In each instance a formal description o f  the researcher’s aims and objectives was 

presented in the introduction. A  statement was also included which clearly 

indicated that this research was being conducted in partial fulfilment o f  a 

Masters degree in Education at NUI Maynooth. The researcher’s personal 

connection with an Educate Together primary school was also presented. 

Finally, each letter concluded with a request inviting the person to participate in 

an informal and unrecorded interview. (The researcher did however take notes, 

particularly whenever the interviewee recommended specific studies or relevant 

authors.) Each participant responded quickly, by way o f e-mail, informing the 

researcher o f  their willingness to participate in this project. Subsequent e-mails 

and telephone conversations between the researcher and the participants outlined
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the general thrust o f the interview. Participants were not presented with a pre­

determined set o f  questions prior to each interview. Two o f  the interviews 

occurred at their places o f  work. The third interview occurred in a Dublin hotel. 

Each interview lasted approximately one hour.

4 . 9 . 4 .  F o c u s  G r o u p

In order to obtain a more personalised view o f parental choice for post-primary 

schools a small focus group o f  six parents/guardians met on one occasion for 

approximately ninety minutes. The location for this meeting was the parent’s 

room o f AETNS. All parents that were contacted responded positively to a 

personal invitation from the researcher. Each person was selected on the basis o f  

their long established commitment to the school. (Each is a member o f  one, or 

more, o f  the decision making bodies within the school community - 

Parent/Teacher Association, Board o f  Management or Executive Committee 

(Patrons) representatives.) The group consisted o f  four mothers and two fathers, 

all o f  whom had children attending fifth or sixth class in AETNS.

The theme for the discussion centred upon the following topics:

o The current provision o f  post-primary education available in the locality.

o How would an E.T. post-primary school be expected to differ from an

existing post-primary school?

o The willingness o f  the school community to engage in developing a post­

primary school.
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The decision by the researcher to include both quantitative and qualitative 

research methodologies in the collection of data has proven worthwhile. 

Despite an initial reluctance to engage with these forms of instruments; 

generated no doubt by unfamiliarity and inexperience on the researcher’s part, 

the processes have provided valuable and meaningful information.

Questionnaires enabled the views and opinions of a wider and more remote 

cross-section of the school community to be gathered. Consequently, the relative 

‘distance’ between the researcher and the participant offers a degree of 

confidentiality which, the researcher feels, cannot be replicated in the ‘face to 

face’ engagement of an interview situation. That stated; more questions were 

raised by the questionnaire than were answers given. It is the opinion of the 

researcher that greater deliberation could have been applied to the selection of 

the questions which, in turn, may have resulted in obtaining better ‘quality’ 

results. To explain this point further. The questionnaires were, in hindsight, 

deployed prematurely. Greater consideration should have been applied to the 

drafting of each instrument. The researcher, by failing to liaise more closely 

with the supervisor of studies failed to capitalise from the undoubted expertise 

and experience available. Consequently, an opportunity to harvest more detailed 

information was lost. This researcher therefore, strongly recommends that 

detailed and continuous communications should be conducted with experienced 

researchers on each questionnaire prior to any deployment. This singular act of 

consultation will greatly enhance research outcomes.

4. 10» Conclusion

80



The questionnaires did, in their present condition, provide interesting and rich 

data which, upon reflection, enabled the researcher to delve and explore deeper 

into parental opinions during the interview stages.

The process and procedure of interviews, albeit in an unstructured form, proved 

beneficial. By asking broad, almost general questions the researcher can allow 

the participant to develop their subject matter further. The researcher can later 

explore, probe and return to issues relevant to the study. However, as an 

inexperienced interviewer the researcher frequently interrupted the ‘flow’ of the 

interviewee and thereby possibly missed valuable data. Only in the later stages 

of the interview schedule did the researcher begin to overcome this particular 

difficulty.

Qualitative research, as applied in this study, has extracted meaningful and 

valuable data. Interviews enabled the generation of information concerning 

personal experiences which were highly relevant to the study.

New and unexpected insights have emerged concerning the thoughts and fears 

of parents in the AETNS community.
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Chapter Five

Presentation and Analysis of Data 

5 . 1 .  I n t r o d u c t i o n

In this chapter the researcher shall present and analyse the data gathered in 

survey A under the following headings (i) Why parents choose an Educate 

Together primary school, (ii) Post primary school destinations of AETNS 6th 

class pupils, (iii) Parental preferences for the selection of post-primary schools, 

(iv) Parental interest in establishing an Educate Together post-primary school. 

Survey A details the responses of fifty (50) participants.

The researcher shall also present and analyse the data gathered in survey B 

under the heading; Levels of parental satisfaction concerning post-primary 

schools. (This survey was completed by parents twelve months after their 

children had entered post-primary education.) Survey B details the responses of 

twenty six (26) participants.

Details shall also be presented which outline the discussions between AETNS 

parents and the researcher. Furthermore, an outline of the discussions held with 

educationalists not associated with AETNS shall also be presented.
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5 . 2 .  W h y  P a r e n t s  C h o o s e  a n  E d u c a t e  T o g e t h e r  P r i m a r y  
S c h o o l

With regard to the reason why parents chose an Educate Together primary 

school for their children, analysis revealed the following preliminary 

information.

Sixteen (16%) of parents felt that the school is in a convenient location; Twelve 

(12%) of parents opted for a co-educational primary school; Twenty six (26%) 

chose the school because of its multi-denominational character; Eight (8%) 

chose the school because it is housed in a modern new building; Fourteen (14%) 

stated that no other school was available to them; Eighteen (18%) chose the 

school because of its particular ethos. Finally, six (6%) chose an Educate 

Together primary school because of its democratic organisation. The following 

illustration has been provided to graphically reproduce the above information 

(See Figure 5.1).

Reasons WHY parents chose an E.T 
primary schoo l.

■ 6% ■ 16%

□ 8% □ 26%

■ Convenient Location ■ Co Educational
□ Multi-D □ Modem buldings
■ Only sch. Available m Ethos
■ Democratic

Figure 5.1
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5 . 3 . P o s t - p r i m a r y  S c h o o l  D e s t i n a t i o n s  o f  A E T N S  6 th C l a s s  
P u p i l s

Survey A records the details, as provided by parents/guardians, of twenty eight 

boys (28) and twenty two girls (22) attending fifth and sixth class in AETNS 

(Question 2).

Eighty four percent (84%) of parents has considered secondary school 

placement for their child (Question 5). On closer analysis the results showed that 

ninety two percent (92%) of sixth class parents had actively become involved in 

Post-Primary school choice whilst only sixty eight percent (68%) of fifth class 

parents had considered their Post-Primary school options.

5 . 4 .  P a r e n t a l  P r e f e r e n c e s  f o r  t h e  S e l e c t i o n  o f  P o s t - p r i m a r y  
S c h o o ls

Sixty four percent (64%) of parents identified the co-educational community 

school as the preferred choice of secondary school for their child (Question 6). 

This outcome surprised the researcher. (One of the key pillars of the Educate 

Together ascribes co-educational schooling as being central to its ethos.) 

Further analysis revealed that twelve percent (12%) of parents identified a single 

sex boy’s school as the preferred choice of post-primary school whilst twenty 

two percent (22%) of parents identified a single sex girl’s school as the preferred 

choice for their child (Question 6).

Eighty percent (80%) of parents that chose to send their child to a single-sex 

post-primary school were foreign nationals. This outcome itself raises some very
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interesting questions. Why are more foreign nationals than indigenous parents 

sending their children to single-sex schools? Is this a national phenomenon or 

unique only to this area of the country?

Two percent (2%) of parents identified a co-educational fee paying school as the 

preferred choice of secondary school for their child (Question 6).

Sixty five percent (65%) of parents agreed with the statement that an Educate 

Together post-primary school is an option which should be developed (Question 

7). Furthermore, fifty two percent (52%) of parents indicated that, if the option 

were available to them, that they would send their children to an Educate 

Together post-primary school (Question 8).

5 . 5 . P a r e n t a l  I n t e r e s t  i n  E s t a b l i s h i n g  a n  E d u c a t e  
T o g e t h e r  P o s t - P r i m a r y  S c h o o l

Many participants have agreed, throughout all aspects of this research, to the 

desirability of establishing an Educate Together post-primary school. The pre­

enrolment of eight hundred names was frequently mentioned in discussions with 

parents as being tangible proof of interest. Acknowledgement has also been 

given to the fact that conceivably not all parents were acting solely in support of 

an Educate Together school provision and were acting, perhaps, out of 

desperation given the shortage of school placements that currently exists in the 

locality.
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The recent establishment of the Ryeglen Educate Together National School will, 

according to the respondents, continue to ensure that the establishment of an 

Educate Together post-primary school shall remain a focus of attention into the 

foreseeable future. Two Educate Together primary schools in close proximity 

would, it was said, strengthen the case for the development of a post-primary 

school at “some stage in the future

Frequently, discussions with parents centred predominately on the ‘mechanics’

of establishing a post-primary school. The general consensus was that it would

be an onerous and difficult task. The primary difficulty being, according to

parents, was the establishment of the necessary forum. Few, if any of the current

management committee members, were prepared to subscribe to the task. An

experienced and longstanding member of the Executive Committee commented

that he would find it difficult to engage with this project:

I  cannot foresee anyone from the existing school committees 
committing themselves to developing a secondary [E.T.] school here in 
West Dublin. This is a broader and more difficult national issue... You 
know, I  was very naive in our early days at AETNS. I  thought nothing 
of starting a school for my children... I ’m not sure I  would like to begin 
that process over again.

A similar view was also stated by another participant.

No one has ever really doubted the intention to pursue the development 
of a secondary school before. I  believe that it exists, but not with the 
current executive committee... We are parents, not professionals and I  
think that its fair so say that we have more than enough on our plate at 
the moment with running the [primary] school.

The views presented here are indicative of the group that was present. The 

consensus was that an Educate Together post-primary school would be a 

valuable addition to the current provision of educational institutions in the West
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Dublin area. They also concluded that, were a post-primary school to be 

established, it would enjoy strong support from the community. However, it 

very clearly emerged that this group felt that the drive to pursue the project 

further must evolve from outside the current Board of Management and 

Executive committees. Members indicated that they would consider playing 

‘peripheral roles’ but were unwilling to commit to project leadership.

5 . 6 . A n a l y s i s  o f  S u r v e y  A  

5 . 6 . 1 .  I n t r o d u c t i o n

The introductory questions used in this survey were applied in order to 

determine the numbers, sex, class (fifth or sixth) and sibling position of the 

pupils attending AETNS (Questions 1, 2, 3, and 4). The remaining questions 

five questions were used to identify the preferred post-primary school and the 

reasons for its selection. Participants were also asked to express their opinions 

on the establishment of an Educate Together post-primary school.

5 . 6 . 2 .  Q u e s t i o n s  1 - 4

In keeping with co-educational theme of mixed primary schools, it is not 

surprising to find a general balance between the genders found in both fifth and 

sixth classes in AETNS. Interestingly, there are more girls from non-national 

families attending than boys. Of the children from foreign nationals sixty four 

percent (64%) were girls and thirty six percent (36%) were boys. There was 

anecdotal evidence from the teaching staff at AETNS which indicated that the
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boys from foreign national families were attending local single sex boys’ 

schools in the locality whereas the girls were more likely to attend a co­

educational school. This was an interesting and unexpected outcome of the 

study into attendance at AETNS. No further research was conducted into the 

issue on this occasion, however the outcome, if correct, merits further 

investigation. For what reasons would foreign national parents primarily send 

girls to co-educational and boys to single sex schools? Is this occurrence 

particular to all children of foreign nationals or unique to AETNS?

5 . 6 . 3 . Q u e s t i o n  5

Eighty four percent (84%) of parents of pupils in fifth and sixth class had 

enrolled their child in a post-primary school. Closer examination of these figures 

indicated that ninety two percent (92%) of sixth class pupils were enrolled in a 

least one post-primary school. The remaining eight percent (8%) of pupils were 

children that were either recent enrolments and therefore new to the locality or 

were moving out to as yet unidentified schools.

The shortage of post-primary school places in the locality has been an issue for a 

numbers of years. Therefore it was surprising that a higher than expected 

number of fifth class parents had, at that stage, not enrolled their child in a post­

primary school. (It has been well documented that parents will enrol their child 

in a number of second level schools during fifth class -  leaving the final 

selection until later.) The indications were, from informal conversations with 

fifth class parents, that a post-primary school outside the locality was regarded 

as a potential school choice. Some fifth class parents, it appears, were awaiting
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the recommendations and responses from parents of older children who now 

attended this school before making their school selection. Such actions serve to 

highlight the communicative nature of dialogue that exists between the parents 

in the AETNS community.

The researcher finds it interesting; given the apparent shortage of post-primary 

school places in the area, that almost one-third of parents of fifth class pupils 

had not sought to enrol their children in a post-primary school. Subsequent 

discussions in interviews revealed that some parents were willing to delay 

enrolments for particular schools. As one parent stated, “I  can afford to await 

the opinions of my neighbours regarding [named school]. Their experiences will 

help determine my final choice Another parent plainly stated, “I  won’t make 

the final decision [on school selection] until I  know what’s going on there. I  

have a great opportunity here to learn from other parents Such comments by 

parents clearly display their abilities to analyse the educational conditions 

relative to a given locality. Parents are becoming keen observers of educational 

affairs and are therefore better positioned to make informed decisions.

5 . 6 . 4 .  Q u e s t i o n  6

Parents were asked, in the cases were it was known, to identify their preferred 

post-primary school choice for their child. Sixty four percent (64%) stated that 

co-educational as the preferred option. This result surprises those that have been 

made aware of the results of the survey. Expectations within the school 

community were that a higher number of AETNS parents would choose co­

educational schooling for their children as their first option. In particular, those
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parents involved with the focus group were surprised at this result. Explanations 

offered during this session were that parents are perhaps, as one participant 

commented, “willing to adopt a wider educational experience for their 

children ”, during primary school but wished to see greater levels of application 

to academic studies at a later age.

Twelve percent (12%) of boy’s parents indicated that a single sex school would 

be their post-primary selection for their child. This contrasts with twenty two 

percent (22%) of girl’s parents. The comments of two foreign national parents 

indicate that single-sex education is, particularly with respect to girls, more 

culturally desirable. One parent, a mother, commented “Young children are 

more interested in play and games at the primary school When it comes to 

secondary school, parents must consider what is best for their child. It is my 

opinion that young men and women should be separated so that they can learn 

in less disturbed situations”. When asked to clarify the term ‘less disturbed’ 

this mother responded, “In my country [named] young girls of fifteen and 

sixteen are being prepared for marriage. Mixed schooling can make for great 

difficulties for parents”.

5 . 6 . 5 . Q u e s t i o n  7

A significantly high number of respondents stated the opinion that an Educate 

Together post-primary school should be developed. Sixth five percent (65%) of 

parents expressed this view. Of the group, eighty two percent (82%) provided a 

short statement to support this opinion.
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Many respondents referred to the democratic nature of the school as being an 

important factor in the formation of their view. One parent stated, “Here [in 

AETNS] my voice is heard and my opinion counts, that’s more than can he said 

for any other school I ’ve ever known”. Another commented, "Children will 

benefit from greater levels of participation by parents in an Educate Together 

forum ”. These views were replicated within the focus group. For example, on a 

number of occasions participants discussed the format of any future Board of 

Management in an Educate Together post-primary school. The researcher 

produced the document for examination and further outlined its contents. (The 

researcher was responsible for the drawing up of the provisional Articles and 

Memos of Association for a proposed Board at AETNS. This document, along 

with a proposed timetable and a pre-enrolment list of eight hundred names, was 

submitted to the Department of Education and Science at their request. See 

Appendix F, Model Agreement, sections 2, 3 a.)

Participants in the focus group agreed, in general, with composition of the 

proposed Board. Reservations were however, expressed regarding the absence 

of any Department of Education and Science representation on the Board. The 

researcher indicated that this omission was intentional. The decision to present 

this document to the Department in its current draft form was quite intentional. 

It was hoped that the omission would provoke and generate discussion within 

the inspectorate.
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Fifty two percent (52%) of respondents indicated that they would, if the option

were available to them, send their child to an Educate Together post-primary

school. On closer examination, the results clearly indicated that larger numbers

of fifth class parents, sixty two percent (62%) favoured this option whilst less

sixth class parents, thirty eight percent (38%), were disposed to the concept. In

attempting to understand this occurrence the researcher entered into informal

conversations with parents. Evidence from the parents indicates that sixth class

parents are generally satisfied with the outcomes of the AETNS school

community to-date. One parent said

We have a fine school with young committed teachers. I  myself would 
have loved to attend this school as a child. We ’re lucky to have gotten 
as far as we have.

Another parent commented that

When I  came to [named area of the country] there were only fields with 
cows in them. There were no shops, schools or facilities of any kind. 
There wasn 7 even street lighting... Let no-one under-estimate what has 
been achieved by us [the parents] in getting this school built.

Securing a permanent school building and facilities appears to have been the 

objective of many parent’s endeavours. Their desire to enter into further 

negotiations towards the establishment of a post-primary school would appear to 

be diminished.

Participants of the focus group expressed similar views. One parent, a member

of the Board of Management commented

Setting up the [primary] school was necessary as my children had 
nowhere suitable to go. I  don 7 know if I  have the stomach to begin

5. 6. 6. Question 8
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another uphill struggle when there is some choice of secondary school 
available.

Another participant expressed the view that it was unlikely that the existing

Board would embark upon the task of organising a post-primary school. He

stated, “We [the Board of Management] are so caught up in the running of this

school that it would be unwise to spread ourselves too much. I  cannot foresee it

happening”. This view was further supported by a two members of the

Executive Committee [Patron] one of whom commented,

I  cannot image the development of a secondary school... The current 
bodies operating within the primary school have their hands full... It 
would require a whole new influx of parents to move this process on. 
No, in my opinion it’s not going to happen, not within my lifetime in 
this school.

An unfortunate incident occurred during the course of this meeting which, the 

researcher feels, warrants mentioning. Approximately half way through the 

meeting a second Executive Committee member stated the opinion that the 

Department of Education and Science had greatly increased capital funding for 

the provision of post-primary school extensions in the locality. It was her view 

that the “necessity” to extend the school structure into post-primary education 

was therefore, “almost eliminated”. The researcher at this point queried the 

particular member’s opinions on the role of the Executive Committee. Was it, 

the researcher enquired, to support the direction and progress of AETNS along 

the lines of its ethos or to accept, with regard to educational provision, the status 

quoi The Executive member took exception to the question and asked to be 

excused from any further participation. It was regrettable that the person chose 

to take this action. There was no personal offence intended. The researcher felt
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that the particular question was justifiable and was within the scope of the 

meeting. Those other persons present supported the researcher in this opinion.

5 . 6 . 7 .  Q u e s t i o n  9

This question produced valuable insights into why an educate Together primary 

school was chosen by this group of parents. Parents were asked to select, in 

order of preference, their reasons for choosing AETNS for their children. Seven 

possible options were available to choose from. (See Appendix D)

The largest percentage of first preference responses, twenty six percent (26%) 

indicated that the multi-denominational aspect of the school was the foremost 

reason for selection. Eighteen percent (18%) of first preferences were ascribed 

to school ethos whilst twelve percent (12%) indicated the co-educational nature 

of the school as being a factor. These three results, totalling fifty six percent 

(56%) indicate that parents took an informed decision to enrol their child in an 

Educate Together school over and above reasons of convenience (16%), no 

other available school (14%) and facilities (8%).

Six percent (6%) of parents identified the democratic nature of the school 

worthy as their first preference choice. (See Figure 5a for details.) Analysis of 

the results of Question 9 indicate that parents are making a conscious decision to 

send their children to an Educate Together school, in many cases from outside 

their parish and catchment areas o f their home addresses. This indicates that 

parents are willing to discommode themselves in pursuit of what they perceive 

to be a better education for their children.
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5 . 7 .  S u r v e y  B  -  L e v e l s  o f  p a r e n t a l  s a t i s f a c t i o n  c o n c e r n i n g  
p o s t - p r i m a r y  s c h o o ls  

5 . 7 .  1 .  I n t r o d u c t i o n

This survey (See Appendix F) was distributed in May/June 2005 to twenty six 

(26) parents whose children had recently completed their first year in post­

primary education. These pupils had formerly attended AETNS. All the 

participants had previously completed survey A (See Appendix D) in Nov/Dec 

2004.

The information being gathered would assist in determining parental satisfaction 

with their choice of post-primary school and, following one year after their 

child’s completion of primary schooling, assist in estimating parental 

enthusiasm for the concept of an Educate Together post-primary school.

5 . 7 .  2 .  R e s u l t s

Twenty six (26) out of a maximum possible return of thirty parents (30) 

completed Survey B. This represents a return rate of eighty six percent (86%). 

The following details refer to twelve girls and fourteen boys (46% girls and 54 

% boys). Graphs have been developed to assist the reader.

5 . 7 .  2 .  1 .  Q u e s t i o n  2

Twelve percent (12%) attend a single sex boy’s school; Twelve percent (12%) 

attend a single sex girl’s school with the remaining seventy six percent (76%) of 

students now attending a mixed post-primary school (See Figure 5.2).
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■ Boys Only ■ Girls Only □ Co Ed.

Post-Primary School Destinations.

■ 12%

Figure 5.2

5 . 7 .  2 .  2 .  Q u e s t i o n  3

Thirty nine percent (39%) of students attend a post-primary school within the 

locality; Sixty one percent (61%) of students attend a post-primary school 

outside the locality (See Figure 5.3).

School selection w ithin or outside the 
locality.

■ Local Area ■ Outside The Locality

Figure 5.3
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In seventy three (73%) of the cases the post-primary school was selected by the 

parent and not by the individual student.

5 . 7 .  2 .  4 .  Q u e s t i o n  5 (1st preferences)

Parents, when asked to indicate their main reason for selecting the post-primary 

school, provided the following data based upon their first preferences only.

Thirty one percent (31%) of parents indicated a first preference for the school’s 

academic record. Thirty four percent (34%) of parents indicated a first 

preference for extra-curricular activities. Zero percent (0%) of parents chose the 

school for its close proximity to the family home. Eleven percent (11%) of 

parents chose the school for its attention to discipline. Eight percent (8%) of 

parents indicated that the schools facilities were a factor in its selection. Finally, 

fifteen percent (15%) of parents chose the school for its pastoral care system. 

(See Figure 5.4)

Post-primary school selection: 
Parental 1st preferences

■ Acad. Record ■ Extra Curr. □ Close Prox.
□ Discipline. ■ Facilities. m Pastoral care

5. 7. 2. 3. Question 4

■ 35%

Figure 5.4

97



P aren ts , w h e n  asked  to  in d ica te  th e ir  m a in  re a so n  fo r se lec tin g  th e  p o s t-p rim ary  

school, p ro v id ed  th e  fo llo w in g  d a ta  b ased  u p o n  th e ir  second preferences only. 

T w en ty  th ree  p e rcen t (2 3 % ) o f  p a ren ts  ch o se  th e  schoo l fo r  its  acad em ic  record . 

T w en ty  sev en  p e rcen t (27% ) o f  p a ren ts  ch o se  th e  sch o o l fo r  its  ex tra -cu rricu la r 

ac tiv ities. E ig h t p e rcen t (8 % ) o f  p a ren ts  se lec ted  th e  sch o o l o n  th e  basis  o f  its 

c lo se  p ro x im ity  to  th e  fam ily  hom e. E ig h t p e rcen t (8 % ) o f  p a ren ts  se lec ted  th e  

schoo l fo r  its  a tten tio n  to  d isc ip line . A n o th e r e ig h t p e rcen t (8 % ) o f  p a ren ts  chose  

th e  sch o o l fo r  its facilities . F in a lly , T w e n ty  seven  p e rc e n t (2 7 % ) o f  p aren ts  

se lec ted  th e  sch o o l o n  th e  b asis  o f  its  p as to ra l ca re  system . (S ee  F ig u re  5 .5)

5. 7. 2. 5. Question 5 (2nd preferences)

Post-primary school selection: 
Parental 2nd preferences.

b  Acad. Record b  Extra Curr. □ Close Prox.
□ Discipline. b  Facilities. b  Pastoral care

Figure 5.5

5 . 7 .  2 .  6 . Q u e s t i o n  5  (3 rd  p re feren ces)

P aren ts , w h en  ask ed  to  in d ica te  th e ir  m a in  re a so n  fo r se lec tin g  th e  p o s t-p rim ary  

school, p ro v id ed  th e  fo llo w in g  d a ta  b ased  u p o n  th e ir  third preferences only.
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T h irty  e ig h t p e rcen t (3 8 % ) o f  p a ren ts  se lec ted  th e  sch o o l o n  th e  b asis  o f  its 

acad em ic  reco rd . T h irty  o n e  p e rcen t (3 1 % ) o f  p a ren ts  ch o se  th e  sch o o l fo r  its 

ex tra -cu rricu la r ac tiv ities . F o u r  p e rcen t (4 % ) o f  p a ren ts  se lec ted  th e  sch o o l on  

its  c lo se  p ro x im ity  to  th e  hom e. F o u r  p e rcen t (4 % ) o f  p a re n ts  ch o se  th e  schoo l 

o n  th e  b asis  o f  its  a tten tio n  to  d isc ip line . Z e ro  p ercen t (0 % ) o f  p a ren ts  chose th e  

sch o o l fo r  its  facilities. F ina lly , tw e n ty  th re e  p e rcen t (2 3 % ) o f  p a re n ts  se lec ted  

th e  sch o o l on  th e  basis  o f  its  p as to ra l ca re  system . (S ee  F ig u re  5 .6)

Post-primary school selection: 
Parental 3rd preferences.

■ Acad. Record ■ Extra Curr. □ Close Prox.
□ Discipline. ■ Facilities. n  Pastoral care

■ 31%

Figure 5.6

5 . 7 .  2 .  7 .  Q u e s t i o n  5  (4 th p re fe ren ces)

P aren ts , w h e n  asked  to  in d ica te  th e ir  m a in  re a so n  fo r se lec tin g  th e  p o s t-p rim ary  

school, p ro v id ed  th e  fo llo w in g  d a ta  b ased  u p o n  th e ir  fourth preferences only. 

T en  p e rcen t (1 0 % ) o f  p a ren ts  ch o se  th e  schoo l fo r  its  acad em ic  reco rd . F o rty  

o ne  p e rcen t (4 1 % ) o f  p a ren ts  se lec ted  th e  schoo l o n  th e  b a s is  o f  its ex tra ­

cu rricu la r ac tiv ities. E le v e n  p e rcen t (1 1 % ) o f  p a ren ts  ch o se  th e  sch o o l fo r  its
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c lo se  p ro x im ity  to  th e  hom e. E ig h t p e rcen t (8 % ) o f  p a ren ts  se lec ted  th e  schoo l 

on  th e  basis  o f  its a tten tio n  to  d isc ip line . T w en ty  p e rcen t (2 0 % ) o f  p a ren ts  ch o se  

th e  sch o o l fo r  its  facilities . F in a lly , te n  p e rc e n t (1 0 % ) o f  p a ren ts  se lec ted  th e  

sch o o l o n  th e  b asis  o f  its  p as to ra l ca re  system . (S ee  F ig u re  5 .7 )

Post-primary school selection: 
Parental 4th preferences.

■ Acad. Record ■ Extra Curr. □ Close Prox.
□ Discipline. ■ Facilities. hi Pastoral care

n  10% ■  10%

□ 11%

Figure 5.7

5 . 7 .  2 .  8 . Q u e s t i o n  5  (5 th  p re fe ren ces)

P aren ts , w h en  asked  to  in d ica te  th e ir  m a in  re a so n  fo r  se lec tin g  th e  p o s t-p rim ary  

schoo l, p ro v id ed  th e  fo llo w in g  d a ta  b ased  u p o n  th e ir  fifth  preferences only. 

E lev en  p e rcen t (11% ) o f  p a ren ts  ch o se  th e  schoo l fo r  its  acad em ic  record . 

N in e tee n  p e rcen t (1 9 % ) o f  p a ren ts  se lec ted  th e  sch o o l o n  th e  b a s is  o f  its  ex tra ­

cu rricu la r ac tiv ities. E ig h t p e rcen t (8 % ) o f  p a ren ts  ch o se  th e  c lo se  fo r  its  c lose 

p ro x im ity  to  th e  hom e. E le v e n  p e rcen t (1 1 % ) o f  p a ren ts  se lec ted  th e  schoo l fo r  

its  a tten tio n  to  d isc ip line . T w e n ty  p e rc e n t (2 0 % ) o f  p a ren ts  ch o se  th e  schoo l on
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th e  b asis  o f  its fac ilities . F in a lly , th ir ty  one p e rcen t (3 1 % ) o f  p a ren ts  se lec ted  th e  

sch o o l fo r  its pasto ra l ca re  system . (S ee  F ig u re  5 .8 )

Post-primary school selection: 
Parental 5th preferences.

■ Acad. Record ■ Extra Curr. □ Close Prox.
□ Discipline. ■ Facilities. ■ Pastoral care

■ 1 1 %

■ 20% D 11%

Figure 5.8

5 . 7 .  2 .  9 . Q u e s t i o n  5  (6 th  p re feren ces)

P aren ts , w h en  asked  to  in d ica te  th e ir  m ain  re a so n  fo r  se lec tin g  th e  p o s t-p rim ary  

school, p ro v id ed  th e  fo llo w in g  d a ta  b ased  u p o n  th e ir s ix th  preferences only. 

F if te en  p ercen t (1 5 % ) o f  p a ren ts  se lec ted  th e  schoo l o n  th e  b asis  o f  its acad em ic  

reco rd . T h irty  o n e  p e rcen t (3 1 % ) ch o se  th e  sch o o l fo r its  ex tra -cu rricu la r 

ac tiv ities. E ig h t p e rcen t (8 % ) o f  p a ren ts  se lec ted  th e  sch o o l o n  th e  basis  o f  its 

c lo se  p ro x im ity  to  th e  hom e. F o u r  p e rcen t (4% ) o f  p a ren ts  ch o se  th e  schoo l fo r 

its  a tten tio n  to  d isc ip line . E le v e n  p e rcen t (1 1 % ) o f  p a ren ts  se lec ted  th e  sch o o l 

fo r its facilities . F in a lly , th ir ty  o n e  p e rcen t (3 1 % ) o f  p a re n ts  se lec ted  th e  sch o o l 

o n  th e  b asis  o f  its  p as to ra l ca re  system . (S ee  F ig u re  5 .9 )
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Post-primary school selection: 
Parental 6th preferences.

■ Acad. Record ■ Extra Curr. □ Close Prox.
□ Discipline. ■Facilities. m Pastoral care

■ 15%

Figure 5.9

In  th e  ev en t th a t n o n e  o f  th e  six  av a ilab le  o p tio n s  w e re  p re fe ra b le  to  paren ts , a 

req u es t to  p ro v id e  ad d itio n a l in fo rm a tio n  w as  m ad e  av a ilab le  b y  th e  research er. 

F iv e  p a ren ts  ch o se  to  u se  th is  facility . In  fo u r cases th e  p a ren ts  s ta ted  th a t 

re lo ca tio n  to  an o th e r p a r t o f  th e  co u n try  o r  m o v in g  ab ro ad  w as  th e  p rim ary  

re aso n  fo r  schoo l se lec tio n . In  o n e  instance , a  p a re n t s ta ted  th a t th e  p a rticu la r 

sch o o l w as  ch o sen  b ecau se , “It would be another disaster if  my son ended up in 

the same class again as pupil X ” [P u p il’s n am e  m en tio n ed ].

S even ty  sev en  p e rcen t (7 7 % ) o f  p a ren ts  so u g h t th e  o p in io n  o f  th e  p rim ary  

schoo l as to  th e  m o st ap p ro p ria te  p o s t-p rim ary  sch o o l fo r  th e ir  ch ild  (Q u estio n  

6). S ix ty  five  p e rcen t (6 5 % ) o f  p a ren ts  w o u ld , i f  th e  o p p o rtu n ity  p re sen ted  i tse lf  

again , send  th e ir  ch ild  to  th e  sam e p o st-p rim ary  sch o o l (Q u e s tio n  7). Q u estio n  

S even  a lso  in c lu d ed  an  o p tio n  fo r paren ts , in  th e  ev en t th a t th ey  w e re  

d issa tisfied  w ith  th e  p o s t-p rim a ry  schoo l, to  p ro v id e  ad d itio n a l in fo rm ation .
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N in e  paren ts , re p resen tin g  th ir ty  fiv e  p e rcen t (3 5 % ) o f  th e  p o p u la tio n , u sed  th is  

facility .

T h e  m o st co m m o n  co m p la in ts  m ad e  b y  th e se  n in e  p a ren ts /g u a rd ian s  w ere ; 

B u lly in g  and  tau n tin g  b y  o ld e r s tuden ts. (B u lly in g , as re p o rte d  b y  th e se  paren ts , 

w as  reco rd ed  to  h av e  o cc u rre d  o n ly  in  sin g le  sex  sch o o ls . N o  in s tan ces  o f  

b u lly in g  w e re  re p o rte d  in  an y  o f  th e  co -ed u ca tio n a l sch o o ls .); P a s to ra l ca re  

serv ices w e re  re g a rd e d  by  p a ren ts  as b e in g  in ad eq u a te . L ittle  a tten tio n  w as, it 

w as rep o rted , b e in g  g iv e n  to  in d iv id u a l s tuden ts; S ch o o l reg im es  w e re  reg a rd ed  

as b e in g  u n n ec essa rily  ‘au th o rita r ia n ’ in  n a tu re . (P a ren ts  in d ica ted  th a t th ey  

w ere  co n cern ed  fo r th e ir  ch ild ren . T he sch o o l au th o ritie s  w e re  it w as  felt, 

p reo ccu p ied  w ith  o rd e r an d  co n tro l w ith in  th e  sch o o l m u ch  to  th e  d e trim en t o f  

co o p era tio n  and  re sp ec t fro m  th e  s tu d en ts .)

Q u estio n  E ig h t asked  paren ts , i f  th e  o p tio n  w e re  av a ilab le , w o u ld  th ey  send  th e ir  

ch ild ren  to  an  E d u c a te  T o g e th e r p o s t-p rim ary  sch o o l i f  o n e  w as  availab le . 

S even ty  seven  p e rcen t (7 7 % ) o f  p a ren ts  in d ica ted  p o s itiv e ly  to  th is  q u es tio n  by  

sta ting  th a t th ey  w o u ld  -  i f  th e  o p tio n  w e re  av a ilab le  to  th e m  -  send  th e ir  ch ild  

to  an  E d u ca te  T o g e th e r p o s t-p rim ary  schoo l; fif tee n  p e rc e n t (1 5 % ) o f  p a ren ts  

s ta ted  th a t th ey  w e re  sa tis fied  w ith  th e ir  ch o ice  o f  schoo l; e ig h t p e rcen t (8 % ) o f  

paren ts  ind ica ted , b y  w ritin g  ad d itio n a l in fo rm a tio n  o n  th e  re tu rn  sheet, th a t th ey  

w e re  “unsure ” o r  “unclear ” o f  th e  question . In  o n e  p a r tic u la r  in stan ce  a  p a ren t 

asked , 'How would an Educate Together school be different? ”
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A dditional in fo rm a tio n  w a s  p ro v id ed  b y  p a ren ts  in  fiv e  in stan ces. (R esp o n d en ts  

v o lu n ta rily  re co rd e d  th e ir  v iew s  o n  th e  re v e rse  s id e  o f  th e  qu estio n n aire . E ac h  

p aren t signed  and  d a ted  th e ir  re sp o n se .)

In  fo u r cases th e  p a ren ts  d esc rib ed  th e ir  u n h ap p in ess  w ith  th e ir  ch o ice  o f  p o s t­

p rim ary  school. F a ilu re  o f  th e  schoo l m an ag e m en t to  deal e ffec tiv e ly  w ith  

b u lly in g  w a s  th e  m ain  cau se  o f  d issa tis fac tio n  in  th ree  o f  th e  fo u r responses. 

O ne p a ren t s ta ted  th a t th e y  rem o v ed  th e ir  ch ild  fro m  th e  sch o o l w ith in  th e  firs t 

te rm  as a  re su lt o f  in tim id a tio n  co n d u c ted  b y  o ld e r s tu d en ts . A n o th e r p a ren t 

w ro te  th a t h e r ch ild  w a s  freq u en tly  ta u n ted  -  p rim arily  b ec au se  o f  h e r e thn ic ity . 

T he p aren t w ro te , o n  a  su p p lem en ta ry  p ag e  n o t su p p lied  b y  th e  researcher:

My child is learning to face the reality o f racism in this country. I  am 
grateful to our teachers and pupils at AETNS for providing her with 
the self confidence to understand that they, not [ch ild ’s nam e] are 
ignorant and morally weak.

T his p a ren t fu rth e r s ta ted  th a t it w a s  n o t in ten d ed  to  re lo c a te  th e  ch ild  in  an o th e r 

p o st-p rim ary  school.

W h ils t th is  ‘an x io u sn ess ’ o f  p a ren ts  w ith  ch ild ren  th a t a re  tran sfe rrin g  fro m

p rim ary  to  p o s t-p rim ary  schoo ls is w e ll d o cu m en ted  (S m yth , M cC o y  &

D arm o d y , 2 0 0 4 ) th e  ro o t o f  th ese  p a ren ts  co n ce rn s  ap p ears  to  em an a te  fro m  one

o f  sch o o l ch a rac te r and  ethos. P a rticu la r  p o s t-p rim a ry  sch o o l reg im es  ap p e a r

less ab le  to  co p e  w ith  issu es  re g a rd in g  in to le ran ce  an d  racism . T h is  w as

ch a rac te rised  b y  o n e  p a ren t (n o n  Irish  and  o f  a  m in o rity  fa ith ) w h o  sta ted

I  have an input into the activities that concern the religious and moral 
education o f my children here in Ashbrook Educate Together National 
School.
This will not be the case when they move on to the secondary school.
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Sim ilar v iew s w e re  ex p ressed  reg a rd in g  th e  m u lticu ltu ra l an d  m u lti- 

d enom inational n a tu re  o f  A E T N S  w h ich  m o re  c lo se ly  m irro re d  th e  local 

com m unity . T h e  ex is ten ce  o f  g ro u p s  w ith  d iffe re n t e th n ic  an d  re lig io u s  

b ack g ro u n d s w as, it w a s  felt, m u ch  less re p resen ted  w ith in  th e  s tru c tu re  o f  th e  

p o st-p rim ary  school.

“It is unfair’’, a  p a ren t co m m en ted , “to send a pupil to an Educate Together 

school for eight years and then expect them to acclimatise to another regime for  

the following five years without any continuity o f character between the two 

systems

M an y  p a ren ts  th a t  p a r tic ip a te d  w ith  th is  in v es tig a tio n  w o u ld  ag ree  w ith  th is  

statem ent. In  b ro a d  te rm s, th e  d isso n an ce  b e tw een  fe e d e r  p rim ary  and  p o s t­

p rim ary  schoo ls em erg ed , b o th  in  th e  w ritte n  and  sp o k en  w o rd , th ro u g h o u t th is  

research . T h e  m an n e r b y  w h ich  th e  S ta te  ex p ec ts  p u p ils  to  n eg o tia te  th e ir  w ay  

th ro u g h  th e  tran s itio n  fro m  p rim ary  to  p o s t-p rim ary  sch o o ls  ap p ea rs  to  be 

b eco m in g  less to le ra te d  b y  paren ts .

A  p artic ip an t, a  fem a le  p rim ary  teach er, m ad e  th e  p o in t th a t  th e  in tro d u c tio n  o f  

th e  N e w  C u rricu lu m  a t p rim ary  level, w ith  its  em p h asis  u p o n  d isco v e ry  w as, 

"...to be applauded. Unfortunately, when the pupil goes on to second level the 

emphasis switches to predominately rote learning and terminal examinations ”. 

T his, an o th er p a ren t in d ica ted  w as a  su ffic ien tly , “good enough reason” to  

develop  a  co n tin u a tio n  o f  th e  E d u c a te  T o g e th e r "characteristic” in to  p o s t­

p rim ary  education . "A new model, a hybrid if  you like, is required”, he

105



com m ented , “to replace what has become an out-dated system of education for

students”.

T he ro le  o f  ed u c a tio n  w a s  also  d iscu ssed  p a r tic u la rly  w ith  re g a rd  to  p ro v id in g  

studen ts  w ith  th e  n ece ssa ry  sk ills  to  lead  to , w h a t one  p a ren t d esc rib ed  as, 

“healthy academic and emotional growth as well as a sure sense of 

independence

T h e g ro u p  s tro n g ly  su p p o rted  an o th er p a r tic ip a n t’s v ie w  th a t  s tu d en ts  w e re

in creasin g ly  d riv en  to w ard s  th e  “sink or swim” co m p e titiv e  n a tu re  o f  te rm in a l

exam inations. B o th  th e  Ju n io r and L ea v in g  C e rtif ic a te  ex am in a tio n s  w e re

reg ard ed  by  p a ren ts  as b e in g  ‘o u t-d a te d ’ and  w e re  n o  lo n g er su ited  to  th e  n eed s

o f  e ith er th e  s tu d en ts  o r  th e  ed u ca tio n a l sy stem  itself. A n  in s ig h tfu l co m m en t

w as re co rd e d  b y  a p a rtic ip an t w h o  o b serv ed  th a t

The examinations system in this country is solely used for the purposes 
of containment...it restricts access to many sections of higher 
education which continues to remain the preserve o f the 
professionals... and this is done with the full support o f the 
State... Unfortunately, in this school the more we strive to instil respect 
and understanding for others within our children, the more we 
disadvantage their competitiveness in the outside world.

5 . 8 . F o c u s  G r o u p

5 . 8 . 1 .  I n t r o d u c t i o n

In  o rd e r to  o b ta in  a  m o re  p erso n a lised  v ie w  o f  p a ren ta l ch o ice  fo r  p o s t-p rim ary  

schoo ls a  sm all fo c u s  g ro u p  o f  six  p a ren ts /g u a rd ian s  m et o n  one  occasion . A ll 

paren ts  th a t  w e re  co n tac ted  re sp o n d ed  p o s itiv e ly  to  a p erso n al in v ita tio n  fro m
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th e  researcher. E ac h  p e rso n  w as se lec ted  o n  th e  b as is  o f  th e ir  lo n g  estab lish ed  

co m m itm en t to  th e  school. E ac h  is a m em b er o f  one, o r  m ore , o f  th e  d ec is io n  

m ak in g  b o d ies  w ith in  th e  sch o o l co m m u n ity  - P a re n t/T e ach e r A sso cia tio n , 

B o a rd  o f  M an a g em en t o r  E x ecu tiv e  C o m m ittee  re p resen ta tiv e s  (T h e  A E T N S  

P a tro n ). T he g ro u p  co n sisted  o f  fo u r m o th e rs  an d  tw o  fa thers, all o f  w h o m  had  

ch ild ren  a tten d in g  fifth  o r  six th  c lass in  A E T N S .

T he p a rtic ip an ts  d iscu ssed  th e  cu rren t p ro v is io n  o f  p o s t-p rim ary  sch o o ls  in  the  

lo ca lity  fro m  th e ir  p o s itio n  o f  fu tu re  in v o lv em en t. F o u r  p o s t-p rim ary  sch o o ls  are 

ava ilab le  in  th e  loca l area; a  C o m m u n ity  C o llege , P re se n ta tio n  C onven t, 

C hristian  B ro th e rs  and  a  fe e -p ay in g  co -ed u ca tio n a l school. E ac h  o f  th e  sch o o ls  

m en tio n ed  is o v ersu b sc rib ed  and  all, w ith  th e  ex cep tio n  o f  th e  fee -p ay in g  

school, re q u ire  m o re  acco m m o d atio n  and  fac ilitie s  fo r th e  p ro jec ted  in crease  

studen t n um bers. (N o n e  o f  th e  p e rso n s  p re sen t a t th is  m ee tin g  h ad  a ch ild  

a tten d in g  any  o f  th e  p o st-p rim ary  sch o o ls  in  q u es tio n .)

E ach  o f  th e  p artic ip an ts  ag reed  th a t th e re  w as  an  ‘ad eq u a te  ran g e  and  d iv e rs ity ’ 

o f  sch o o ls to  ca te r fo r  th e  needs o f  th e  w id e r  co m m u n ity . H o w ev er, all p re sen t 

ag reed  th a t  th e re  w a s  scope  fo r  th e  d ev e lo p m en t o f  an  E d u c a te  T o g e th e r p o s t­

p rim ary  sch o o l to  ca te r fo r th e  w ish es  o f  p a ren ts  fro m  A E T N S  and  R y eg len  

E d u ca te  T o g e th e r N a tio n a l S choo l (R E T N S ). T h e  b asis  fo r  th is  co n c lu s io n  lay  

in  th e  belief, as  o n e  p a rtic ip an t co m m en ted

Realistically the Community College is the only viable option for 
parents. I  don’t intend to send my children to a single sex school and I  
can’t afford the fees in [nam ed  school]. I would like to see a small 
scale Community School in my locality where my sons can develop as 
young adults and not as cattle in a mart.
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lacked , as  one  m em b er m en tio n ed  th e , “personal touch” w a s  u n iv e rsa l am o n g s t

th is  g roup . T w o  p artic ip an ts , b o th  m o th ers , ex p ressed  th e ir  fe a rs  th a t  th e ir

ch ild ren  w o u ld  fin d  it d ifficu lt to  se ttle  in to  [nam ed  sch o o l]. T h e  reaso n s

o ffered  b y  th e se  p a ren ts  w e re  th a t th e  ex is tin g  sch o o ls  w e re  to o  la rg e  an d  lack ed

in tim acy . W h e n  th e  re sea rch e r en q u ired  as to  h o w  th e  p a ren t cam e to  re ach  th is

opin ion , w ith o u t h av in g  h ad  f irs t h an d  ex p e rien ce  w ith  th e  n am ed  schoo l, th e

in d iv id u a l rep lied  sta ting

My two nieces and nephew attended [n am ed  sch o o l]. Their mother 
always brought a photograph of her children along to the 
Parent/Teacher meetings after the fiasco which surrounded her first 
meeting with [nam ed  teacher]. [P u p il’s nam e] was four months in the 
school and yet some of his teachers didn ’t know his name.

T w o  o th e r m em b ers  co m m en ted  th a t th ey  had, separately , v is ite d  a  loca l schoo l 

w ith  th e  in ten tio n  o f  en ro llin g  th e ir  ch ild re n  there . B o th  p erso n s w e re  sa tisfied  

w ith  th e  e ffic ien cy  o f  th e  sch o o l in  p ro c ess in g  th e ir  ap p lica tio n s  b u t w e re  

d ism ayed  w h e n  in fo rm ed  th a t th e ir  req u es ts  to  m ee t th e  P rin c ip a l, D ep u ty  

P rin c ip a l o r  Y e a r H ead  p rio r to  en ro lm en t w e re  re fused . I t  w as  a  p o licy  o f  th e  

school, a t th a t tim e, n o t to  p ro v id e  p ro sp e c tiv e  p a ren ts  th e  fa c ility  to  sp eak  w ith  

th e  schoo l m an ag e rs  o r  teachers. (T h is  p o licy  has s ince  b e e n  re sc in d ed .) O nly  in 

ex cep tio n al c ircu m stan ces , th ey  w e re  in fo rm ed , cou ld  su ch  m ee tin g s  occur. T he 

sec re tary  dec lined , w h en  asked , to  p ro v id e  ex am p les  o f  ‘ex cep tio n a l 

c ircu m stan ces’. B o th  perso n s m en tio n ed  th e ir  su rp rise  and  d isap p o in tm en t w ith  

th is  s itu a tio n  w ith  one  p a ren t say ing , “I  was put in my place before I had 

entered the door”.

The perception that each of the available schools was more formalised and
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5 . 9 . H o w  w o u l d  a n  E . T .  p o s t - p r i m a r y  s c h o o l  d i f f e r  f r o m  t h e  
e x i s t i n g  p r o v i s i o n  o f  s c h o o ls ?

P artic ip an ts  w e re  ask ed  to  sta te  th e ir  v iew s o n  h o w  an  E d u c a te  T o g e th e r  p o s t­

p rim ary  sch o o l w o u ld  d iffe r fro m  p o s t-p rim ary  sch o o ls  w ith  w h ic h  th ey  w ere  

fam iliar. T h e  re su ltin g  s ta tem en ts  w e re  v a ried  and  ran g ed  from ; (i) T he 

co m p o sitio n  o f  th e  B o a rd  o f  M an ag em en t; (ii) T h e  em p lo y m en t o f  staff; and  

(iii) T he en ro lm en t policy .

C o m m o n  th ro u g h o u t th e  re sp o n ses  th o u g h , w a s  th e  th e m e  o f  e s tab lish in g  

m u lticu ltu ra l and  m u lti-d en o m in a tio n a l ed u ca tio n  fo r  s tu d en ts  in  a  co ­

ed u catio n al setting . F iv e  o f  th e  six  p e rso n s  p re sen t id en tified  th e  n e e d  to  c rea te  a 

schoo l co m m u n ity  w h ich  re flec ted  th e  d iv e rs ity  in  co n tem p o ra ry  Ir ish  society .

T he d iscu ss io n  w h ic h  d ev e lo p ed  as a  re su lt o f  th is  ex e rc ise  w a s  b o th  in te re stin g  

and engag ing . S tro n g  sen tim en ts  w e re  ex p ressed  w h ich  in d ica ted  th e  h ig h  reg a rd  

held  b y  th o se  p re sen t fo r  th e  co n cep t o f  m u lti-d en o m in a tio n a l ed u ca tio n . T his 

w as u n su rp ris in g  g iv en  th e  co m p o s itio n  o f  th e  g roup .

O ne p a r tic ip a n t’s re sp o n se  to  th e  q u es tio n  o f  h o w  an  E .T  p o s t-p rim a ry  sch o o l 

w o u ld  d iffe r w as

An Educate Together post-primary school would be a place of 
learning, discovery and hopefully fun... Parity o f esteem would be 
given to all students irrespective o f race, creed, colour or ability. 
Teachers would be facilitators of learning in modular based 
programmes tailored to the strengths o f the individual 
student...Parents are core partners in all aspects of the governance of 
the school... Greater emphasis would be given to on-going student 
assessment.
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opin ion , fu n d am en ta l to  th e  success o f  any  p o s t-p rim ary  sch o o l, en q u ired

If the Transition Year programme in schools is such a great success as 
is often reported, then why can’t students commence this programme 
in first year and run it through to their final year?

C o m m en ts  o f  th is  n a tu re  again  in d ica te  th e  k n o w led g e  o f  p a ren ts  reg ard in g  

ed u catio n al p ro g ram m e s  a t p o s t-p rim ary  levels. (T o  rep ea t, n o n e  o f  th e  p a ren ts  

p resen t a t th is  d iscu ss io n  h av e  ch ild re n  in  a tten d a n ce  a t a  p o s t-p rim a ry  sch o o l.)

T he em p lo y m en t o f  s ta f f  in  p o s t-p rim a ry  sch o o ls  w as d iscu ssed . T he p e rcep tio n

th a t schoo ls, “harboured’ incompetent or underperforming” teach e rs  w as

ex p ressed  b y  som e p artic ip an ts . O ne p aren t, an  o ff ic e r m an ag e r w ith  a large

m u lti-n a tio n a l em p lo y er in  th e  lo ca lity  sta ted

Every employee in [n am ed  co m p an y ] receives at least one annual 
review, in most cases two... Accountability is fundamental, in many 
instances, to performance. I  work on the basis that my colleagues and I  
operate as a team... If there’s a weak link we remove it. I t ’s as simple 
as that.

T he re sea rch e r, th e  on ly  p o s t-p rim a ry  te ac h e r p re sen t in  th is  g ro u p , in fo rm ed  

th o se  p re sen t th a t schoo ls and  te ac h e rs  w e re  n o t in  th e  h ab it o f  ‘c o v e rin g ’ fo r 

u n d e rp e rfo rm in g  co lleagues. T h e  T each in g  C o u n cil w o u ld , th e  re sea rch e r 

m en tio n ed , en g ag e  in  th e  p ro c ess  o f  te a c h e r  asse ssm e n t and  ac c red ita tio n  and, 

w ith  th e  co -o p e ra tio n  o f  th e  te a c h e r  u n io n s, fu r th e r p ro g re ss  cou ld  b e  m ade 

to w ard s  g re a te r  p ro fessio n alism . T h is  s ta tem en t w as  m e t w ith  scep tic ism ; w ith  

one  p a ren t respond ing :

Another participant referred to the student’s learning experience as being, in his
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“It will take over ten years before any form o f proper regulation in 
teaching becomes effective. By then my children will have long passed 
through the system

T each er tra in in g  w as  d iscu ssed  a t leng th . T h e  p a rtic ip a n ts  s tressed  th e  

im p o rtan ce  o f  h av in g  o n ly  fu lly  q u a lified  s ta f f  in  th e  school. T h is  p o in t w as 

fo rce fu lly  m ad e  b y  o n e  p a ren t sta ting , “ Too many non qualified teachers are 

teaching in schools”. W h ils t th is  is p e rh ap s  th e  case  in  a  s ig n ific an t n u m b er o f  

p rim ary  schoo ls, it is h o w e v e r less o f  an  o ccu rren ce  in  p o s t-p rim ary  education . 

P are n ts  a re  h o w e v er b ec o m in g  m o re  aw are  o f  th e  im p o rtan ce  o f  q u a lifica tio n s 

w ith in  th e  teach in g  p ro fessio n . In  an  in c reas in g ly  co n su m eris t so c ie ty  

accred ita tio n , p a rticu la rly  in  p o s t-p rim a ry  te ac h in g  w h e re  acco u n tab ility  la rg e ly  

rem ain s ab sen t becom es, in  th e  m in d s  o f  m an y  p aren ts , all th e  m o re  im portan t. 

A n  issu e  fo r  th e  T each in g  C o u n cil p e rh ap s  -  is it a  fu n c tio n  o f  th e  T each in g  

C ouncil to  ed u ca te  th e  g en e ra l p u b lic  re g a rd in g  th e  q u a lifica tio n s  o f  teach e rs  in  

Ir ish  schoo ls?

O ne p artic ip an t, a  fo re ig n  n a tio n a l, en q u ire d  as to  th e  m in im u m  q u a lifica tio n s 

req u ired  to  secu re  a  p e rm a n e n t teac h in g  p o s t in  p o s t-p rim ary  sch o o ls  in  Ire land . 

She and  th ree  o th e rs  p re sen t ex p ressed  th e ir  su rp rise  o n  lea rn in g  th a t th e  

m ajo rity  o f  th o se  em p lo y ed  in  p o s t-p rim a ry  sch o o ls  d id  n o t have  d eg rees  b u t 

ra th e r h ig h e r d ip lo m as in  education .
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5 . 1 0 .  D is c u s s i o n s  w i t h  E d u c a t i o n a l i s t s

5 . 1 0 . 1 .  I n t r o d u c t i o n

In fo rm al sem i-s tru c tu red  in te rv iew s w e re  co n d u c te d  w ith  th re e  in d iv id u a ls  no t 

d irec tly  asso c ia ted  w ith  A E T N S . E ac h  o f  th e se  in d iv id u a ls  is cu rren tly  in v o lv ed  

in  ed u ca tio n a l affa irs  and  is, o r  has been , c lo se ly  a sso c ia te d  w ith  th e  E d u ca te  

T o g e th e r o rgan isa tion . T he ra tio n a le  fo r  th e ir  in c lu s io n  in  th is  s tu d y  is ju s tif ie d  

on  th e  basis  th a t each  is a p a ren t o f  a ch ild  o r  ch ild ren  th a t  h ad  co m p le ted  

p rim ary  ed u ca tio n  in  an  E d u c a te  T o g e th e r/M u lti-D en o m in a tio n a l schoo l. T h ese  

in te rv iew ees  a re  re g a rd e d  b y  th is  re sea rc h e r as s ig n ific an t ‘in s id e rs ’ in  th e  

ed u ca tio n a l system  in  Ire lan d . T h e ir  o p in io n s o n  th e  e s tab lish m en t o f  a  p o s t­

p rim ary  E d u c a te  T o g e th e r sch o o l can  b e  co n tra s ted  w ith  th e  o p in io n s  o f  p a ren ts  

o f  A E T N S  th a t p a rtic ip a ted  in  th is  study.

5 . 1 0 .  2 .  I n t e r v i e w s

D eta ils  o f  th e  p rep ara tio n , p lan n in g  and  s tru c tu re  o f  th e se  in te rv iew s have 

p rev io u sly  b een  d o cu m en ted  in  an  ea rlie r ch a p te r (S ee  4 .9 .3 .). E ssen tia lly , th e  

p rim ary  o b jec tiv e  o f  th e  re se a rc h e r w as  to  estab lish  e a c h  in te rv ie w e e ’s v iew s 

and  o p in io n s o n  th e  d ev e lo p m en t o f  E d u ca te  T o g e th e r in to  p o st-p rim ary  

education . T he re sea rc h e r d o es n o t in ten d  to  tre a t each  in te rv iew  sep a ra te ly  b u t 

ra th e r to  p resen t an  o v e rv iew  o f  th e ir  resp o n ses . T h e  ju s tif ic a tio n  fo r th is  

dec is io n  b e in g  th a t th e  fo cu s o f  th is  re sea rc h  en d eav o u rs  to  en q u ire  p rim arily  

in to  th e  a ttitudes and  p re fe re n ces  o f  p a ren ts  in  th e  A E T N S  com m unity . 

H o w ev er, th e  re sea rc h e r w a s  a lso  ea g e r to  in v es tig a te  d iss im ila r  lo ca tio n s  in  

o rd e r to  e s tab lish  i f  co m p arab le  o p in io n s  w e re  held .
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E ac h  o f  th e  in te rv iew ees  w a rm ly  w e lc o m e d  th e  en q u iry  in to  p a ren ta l a ttitu d es

and  p re fe ren ces  re g a rd in g  th e  d ev e lo p m en t o f  an  E d u c a te  T o g e th e r  p o st-p rim ary

school. O ne p a rtic ip an t com m ented :

To my knowledge, no-one has investigated the post-primary school 
destinations of Educate Together pupils. Less is probably known o f the 
wishes o f Educate Together parents for the development o f a post­
primary school.

A nother, re ferrin g  to  th e  in v es tig a tio n  stated:

[N am ed lo ca tio n ] is somewhat unique in that there are more than two 
E. T schools available in one area. The likelihood o f having a greater 
concentration of parents committed to the pursuit o f a post-primary 
school is much improved. I  wonder however, if  the same level o f  
commitment would be found in areas where school placements are less 
critical?

T h e re search er; aw are  th a t each  o f  th e  p a r tic ip a n t’s ch ild re n  h ad  a tten d ed  e ither 

an  E d u ca te  T o g e th e r o r a M u lti-D en o m in a tio n a l sch o o l so u g h t to  estab lish  th e  

p o s t-p rim ary  sch o o l d es tin a tio n s  o f  th e ir  o w n  ch ild ren . E n q u irie s  es tab lish ed  

th a t in  tw o  cases th e  ch ild ren  p ro g ressed  to  C o m p reh en siv e  Schools. In  the  

rem a in in g  case  th e  in te rv ie w e e ’s ch ild ren  a tten d ed  a  C o m m u n ity  C ollege.

F u rth e r en q u irie s  by  th e  re se a rc h e r co n firm ed  th a t s ig n ifican t th o u g h t and 

d e lib e ra tio n  h ad  b e e n  ap p lied  in  d e te rm in in g  th e  m o st su itab le  p o st-p rim ary  

sch o o l fo r  th e ir ch ild ren . In  p a r tic u la r  th e  a sp ec t o f  co -ed u ca tio n a l sch o o lin g  

appears to  have  b een  a  s ig n ific an t fa c to r in  th e  se lec tio n  in  all cases. O ne 

p a rtic ip an t o ffered  th e  co m m en t, ‘Education in a single-sex school was not an 

option for my children ”. T h is  p a r tic ip an t la te r  in  th e  in te rv iew  added  th a t
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As parents, we were deeply committed to a co-educational learning 
environment. We could not agree with those who argue that single-sex 
education is preferable fo r  either boys or girls.

W h en  ask ed  by  th e  in v es tig a to r, “Did you ever consider the possibility o f there 

ever being an Educate Together post-primary school? ” each  p a rtic ip a n t o ffered  

co n tra s tin g  op in ions. O n e  in te rv iew ee  s ta ted  th a t th e  p ro sp e c t h ad  n ev e r b een  

d iscu ssed  du rin g  th e ir  te n u re  w ith  an  E .T . school. E la b o ra tin g  fu r th e r o n  th is  

p o in t th e  p a rtic ip an t added , “We were so engaged in securing the most basic o f  

accommodations from the Department [o f Education and Science] that we 

didn 7, at any stage, consider post-primary education. And, to be honest, I  don 7 

think anyone in the organisation thought it relevant at that time

A n o th e r p a rtic ip an t m en tio n ed  th a t  th e  P a tro n  o f  an  ea rly  es tab lish ed  M u lti-  

D en o m in a tio n a l sch o o l h ad  ex am in ed  th e  p o ss ib ility  o f  co m m en c in g  a  p o s t­

p rim ary  school. M an y  in fo rm a l d iscu ssio n s h ad  ap p a ren tly  o ccu rred , h o w ev er 

no  d istinc t in itia tiv e  had  ev e r em erg ed  to  p ro g ress  its  d ev e lo p m en t fu rther. T he 

p a rtic ip an t co n c lu d ed  th is  sec tio n  o f  th e  d iscu ssio n  b y  sta tin g

There were sufficient secondary school options available, i f  you could 
afford them. They had the resources to provide fo r  their children in 
such schools. This wasn’t the case in primary education... [Parents] 
weren 7 in control o f the situation and some despised this fact... These 
parents, you must remember, were predominately well educated and 
middle class. They were accustomed to getting what they wanted.

T he re sea rch e r en q u ired  sp ec if ic a lly  in to  each  p a r tic ip a n t’s p e rso n a l v iew s 

co n cern in g  th e  d ev e lo p m en t o f  E d u c a te  T o g e th e r in  th e  d irec tio n  o f  p o s t­

p rim ary  education , p a rtic u la rly  in  th e  lig h t o f  re c e n t so c ia l change. W as it an  

inev itab le  o u tco m e th a t E d u c a te  T o g e th e r p o s t-p rim ary  sch o o ls  w o u ld  em erge?
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case. O ne  p a rtic ip an t co m m en ted

It is perhaps correct to assume that the availability o f Community 
Schools and Colleges throughout the country has satisfied the 
requirement for more increasingly diverse life-styles and cultures... I  
do not think that parents are as restricted in their choice o f post­
primary schools as perhaps they might be in the provision o f primary 
schools.

D o u b ts  w e re  ra ised  b y  each  o f  th e  p a rtic ip an ts  re g a rd in g  th e  S ta te s ’, te a c h e rs ’ o r

in d eed  p a re n ts ’ w illin g n ess  to  en g ag e  in  n ew er in itia tiv es  a t p o s t-p rim ary  level.

T h e  ex am p le  o f  th e  N C C A  and th e  cu rta ilm en t o f  its  p lan s  to  overh au l sen io r

cycle  ed u ca tio n  w e re  c ited  by  tw o  partic ip an ts . T he fa ilu re  to  en g ag e  w ith  th e

p ro p o sa ls  o f  th e  N C C A , th ey  b o th  felt, c lea rly  s ig n a lled  a  w eak n ess  w ith in  th e

b o d y  p o litic  i ts e lf  to  em b race  n ew  in n ovations. O n e  p a rtic ip a n t co m m en ted

A ministerial career is founded upon having a safe pair of hands. Most 
Ministers are preoccupied with ensuring that they aren't going to be 
the one to let the ball dr op... I t ’s a case o f safety first for many. When 
in doubt, kick the ball to touch.

In te re s tin g  d iscu ss io n s  d ev e lo p ed  b e tw een  th e  re se a rc h e r and  tw o  o f  th e  

p artic ip an ts  reg a rd in g  te rm in a l ex am in a tio n s  h e ld  in  p o s t-p rim ary  education . 

T he re sea rc h e r p ro p o se d  th e  id ea  th a t an  E d u c a te  T o g e th e r  p o s t-p rim ary  sch o o l 

co u ld  offer, as a  v iab le  a lte rn a tiv e  to  th e  ex is tin g  L ea v in g  C ertifica te , th e  

In te rn a tio n a l B acc a lau re a te  as th e  te rm in a l ex am in a tio n . T h e  B acc a lau re a te  

d iffe rs  s ig n ifican tly  fro m  th e  E stab lish ed  L e a v in g  C ertifica te  in  th a t g rea te r 

em p h asis  is g iv en  to  o n -g o in g  a ssessm en t. T h e  p ro p o sa l w a s  d eem ed  to  co n ta in  

m erit. T he p ro g ram m e co u ld  a llo w  in d iv id u a l s tu d en ts  g re a te r  sco p e  and 

au to n o m y  in  learn ing . H o w ev er, th e  p a r tic ip a n ts  sep a ra te ly  ag reed  th a t th e

Responses from all three interviewees indicated that this was not necessarily the
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fin an c ia l co sts  w h ic h  acco m p an ied  th e  p ro g ram m e  w e re  p ro h ib itiv e  an d  co u ld  

on ly  serve  to  fu r th e r m arg in a lise  d isad v an ta g ed  stu d en ts . T his o p in io n  w as  

b ro ad ly  su p p o rted  b y  each  o f  th e  o th e r p a rtic ip an ts . T h e  a rg u m en t fo r  

d ev e lo p in g  an  a lte rn a te  p o s t-p rim ary  m odel, th e y  co n c lu d ed , w as  w e a k en e d  by  

th e  d iv ersity  o f  p o s t-p rim ary  sch o o ls  cu rren tly  av a ilab le .

5 . 1 1 .  C o n c l u s i o n  

T h e m e s

R esu ltin g  from  an  an a ly sis  o f  th e  d a ta  co llec ted  th e  au th o r  can  id en tify  th e  

em erg en ce  o f  sp ec ific  k e y  th em es. E a c h  th e m e  is  p re sen ted , fo r  th e  p u rp o se s  o f  

th is  conclusion , separa te ly . G re a te r  em p h asis  h o w ev er, shall b e  ap p lied  to  each  

th em e in  th e  final C h ap te r S ix  (C o n c lu sio n s and  R eco m m en d a tio n s).

P a r e n t a l  P r e f e r e n c e s  -  P r i m a r y  S c h o o l  C h o i c e

A E T N S  p a ren ts  a re  less  lik e ly  to  send th e ir  ch ild re n  to  a  p rim ary  sch o o l so le ly  

o u t o f  conven ience . E v id en c e  fro m  th e  in v es tig a tio n  in to  why p a ren ts  chose  

A E T N S  fo r  th e ir  ch ild ren  h as e s tab lish ed  th a t fo r ty  fo u r p e rcen t (4 4 % ) o f  

p aren ts  ch o se  th e  sch o o l o n  th e  basis  o f  its  e th o s and  d em o cra tic  s tru c tu res . T h is 

re su lt con firm s th e  p rev io u s ly  m ad e  s ta tem en t th a t p a ren ts  are d e lib e ra te  and 

w e re  m indfu l in  th e ir  ch o ice  o f  schoo ls . F u rth e r ev id en ce  su p p o rtin g  th is  

ou tco m e w as  to  b e  fo u n d  in  th e  n u m b ers  o f  ch ild re n  a tten d in g  A E T N S  th a t did 

n o t live in  th e  locality . S ch o o l reco rd s  in d ica te  th a t e lev en  (11 ) p u p ils  in  s ix th  

class live m o re  th an  th re e  k ilo m e tres  fro m  th e  school.
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O nly  six teen  p e rcen t (1 6 % ) o f  p a ren ts  in d ica ted  th a t th e  sc h o o l’s co n v en ien t 

lo ca tio n  w a s  in flu en tia l in  its se lec tion . T h is  lo w  figure , in  th e  o p in io n  o f  th e  

researcher, fu rth e r su p p o rts  th e  ev id en ce  th a t p a ren ts  a re  se lec tiv e  w ith  re g a rd  to  

schoo l choice . I t  shou ld  b e  sta ted  th a t  th e  d is tric t in  w h ic h  th e  sch o o l is lo ca te d  

is a  n o to rio u sly  co n g e s te d  a rea  fo r traffic , p a r tic u la rly  d u rin g  m o rn in g  hours. It 

w as a su rp ris in g  o u tco m e  th ere fo re , th a t  n o t m o re  p a ren ts  w e re  o b liged  to  accep t 

A E T N S  as a  schoo l o f  co n v en ien ce  ra th e r th a n  choice .

A  sim ila r ou tcom e, re g a rd in g  th e  irre lev an ce  o f  c o n v e n ie n ce  in  th e  se lec tio n  o f  

schools, w as  re p ea ted  in  th e  ex am in a tio n  o f  p o s t-p rim ary  d estin a tio n s.

P a r e n t a l  P r e f e r e n c e s  -  P o s t - P r i m a r y  S c h o o l  C h o i c e

T he re su lts  o f  b o th  su rveys c lea rly  in d ica ted  th a t  p a ren ts  w e re  d e lib e ra te  and 

m indfu l in  th e ir  ch o ice  o f  b o th  p rim ary  and  p o s t-p rim a ry  schoo ls fo r  th e ir  

ch ildren . T he g re a te r  p e rcen tag e  o f  p a ren ts  in te rv iew ed  in  th e  co u rse  o f  th is  

in v es tig a tio n  w ere , in  th e  o p in io n  o f  th e  re sea rch e r, ‘in te llig en t o b se rv e rs ’ o f  th e  

educational system . P a re n ta l u n d e rs tan d in g  o f  th e  w o rk in g s  o f  ed u catio n al 

in stitu tio n s co u p led  w ith  th e ir  ab ilitie s  to  n av ig a te  th ro u g h  th e  system  b rin g s  to  

m ind  th e  w o rk  o f  B o u rd ieu . I t  w as  v e ry  m u ch  in  ev id en ce  th ro u g h o u t th is  

in v estig a tio n  th a t p a ren ts , asso c ia ted  w ith  A E T N S , h av e  b o th  th e  cu ltu ra l and  

social cap ita l n ecessa ry  to  ‘p ro f it’ fro m  th e ir  d ea lin g s  w ith  schools.

W ith  re g a rd  to  p aren ta l p re fe ren ces  fo r  p o s t-p rim a ry  schoo ls, it w a s  estab lish ed  

th a t th e  o v er-w h elm in g  ch o ice  o f  A E T N S  p a ren ts  w a s  th e  co -ed u ca tio n a l
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C o m m u n ity  C ollege. S ix ty  fo u r p e rcen t (6 4 % ) o p ted  fo r  th is  op tion . T h is w a s  all 

th e  m o re  rem ark ab le  as th e  p re fe rred  sch o o l lies  outside th e ir  im m ed ia te  

locality . (T h is o u tco m e  p ara lle ls  a  s im ila r re su lt re g a rd in g  A E T N S  as th e  

p a ren ts ’ p rim ary  sch o o l o f  choice . E a rlie r  in  th is  in v es tig a tio n  it w as e s tab lish ed  

th a t p aren ts  w e re  p u rp o se fu l in  th e ir  ch o ice  o f  A E T N S  as th e  p re fe rred  p rim ary  

schoo l.)

T he re su lt ap p ears  to  ju s tify  th e  o rig in a l in ten tio n s  o f  th e  fo u n d e rs  o f  

C o m m u n ity  S choo ls  an d  C o lleg es  b ack  in  th e  1970s th a t  such  sch o o ls  w o u ld  

b e tte r  serve th e ir  co m m u n itie s  fu tu re  needs.

P a r e n t a l  P r e f e r e n c e s  -  A  P o s t - P r i m a r y  E d u c a t e  T o g e t h e r  S c h o o l

In te re s t in  e s tab lish in g  an  E d u c a te  T o g e th e r p o s t-p rim ary  sch o o l co n tin u es  to  

rem ain  an  asp ira tio n  fo r  th e  p aren ts  at th e  A E T N S . S ix ty  fiv e  p e rcen t (65% ) o f  

p aren ts  in d ica ted  th e  op in io n  th a t a p o s t-p rim ary  sch o o l w o u ld  b e  b o th  

w e lco m ed  and  su p p o rted  b y  them . T h is  re p resen ts  a  s ig n ifican t n u m b er o f  

p aren ts  w ith in  th e  sch o o l co m m unity . T h is  f ig u re  is fu r th e r b o ls te red  b y  th e  

p o s t-p rim ary  p re -en ro lm en t list (S ee  C h a p te r  T w o  - F u tu re  P lan s .)  w h ich  n o w  

stands a t o v e r e lev e n  h u n d red  nam es. ( I t  can  b e  re aso n ab ly  assu m ed  th a t  th e re  

w ere  m any  p a ren ts  w ith  no  co n n ec tio n  to  A E T N S  th a t p re -en ro lled  th e ir  

ch ild ren  in  o rd e r to  en su re  som e p o st-p rim a ry  sch o o l p laces  in to  th e  fu ture . 

H ow ever, th e  research er, h av in g  o rg a n ise d  and  a tten d ed  th e  p re -en ro lm en t, w as 

p resen t to  o b serv e  m an y  p aren ts  fro m  A E T N S  and  d iffe ren t E d u c a te  T o g e th e r 

p rim ary  sch o o ls  in  th e  co u n ty  en ro l th e ir  ch ild ren .)
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U n fo rtu n a te ly  th e  b u rd en  fo r d ev e lo p in g  an y  in itia tiv es  in to  th e  fu tu re  depends 

u p o n  g en e ra tin g  su ffic ien t su p p o rt am o n g st an  a lread y  o v e r-w o rk e d  B o a rd  o f  

M an a g em en t and  E x ecu tiv e  C o m m ittee .

I t  has em erg ed  fro m  th is  in v es tig a tio n  th a t, d esp ite  th e re  b e in g  w id esp read  

su p p o rt fo r th e  co n cep t o f  es tab lish in g  an  E d u c a te  T o g e th e r p o s t-p rim ary  

school, th e re  ap p ears  little  in  th e  w ay  o f  en th u s ia sm  w ith in  th e  ex is tin g  local 

m an ag em en t s tructu res. O f  p e rh ap s  e v e n  g re a te r  co n ce rn  is th e  ap p a ren t 

sho rtfa ll in  th e  n u m b ers  o f  v o lu n tee rs  w illin g  to  step  fo rw ard  to  su p p o rt th e  

ex isting  sch o o l m an ag em en t system . I t  w o u ld  ap p ea r th a t  th e  ‘p io n e e r in g ’ days 

a t A E T N S  are  b eg in n in g  to  d im in ish . C an  it b e  th a t w e  are  n o w  o b serv in g  all 

th a t has b ee n  es tab lish ed  and  n o t all th a t  will b e  ach iev ed ?  I f  th is  is  th e  case  w e  

have lo s t a v a lu ab le  o p p o rtu n ity  to  ex p lo re  and  in n o v a te  in  ed u ca tio n  a t a crucial 

ju n c tu re  in  o u r ch an g in g  society.

T h is o u tco m e is ra th e r u n fo rtu n a te  y e t it seem s to  m irro r  s im ila r d is in te re s t 

o b serv ed  in  co m p arab le  v o lu n ta ry  o rg a n isa tio n s  th ro u g h o u t th e  sec to r. H a s  th e  

litig io u s n a tu re  o f  co n tem p o ra ry  Ir ish  cu ltu re  b eco m e so in v as iv e  th a t persons, 

gen e ra lly  w illin g  to  g iv e  so free ly  o f  th e ir  tim e  and  effo rt, a re  fea rfu l o f  

p artic ip a tin g  in  co m m u n ity  d ev e lo p m e n ts  due  to  th e  risk  o f  leg a l o r  fin an c ia l 

liab ility ?  O r h av e  p a ren ts  b eco m e  scep tica l o f  th e  n a tu re  o f  an  espoused  

‘p a r tn e rsh ip ’ as ex p ressed  b y  th e  S ta te , w h ich  th e y  feel in  re a lity  o ffe rs  th em  

little  in  th e  w ay  o f  tan g ib le  support.
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T h e p a rtic ip a n ts  o f  th e  F o cu s  G ro u p  w e re  in  ag reem en t th a t  an  E d u ca te  

T o g e th e r p o st-p rim ary  sch o o l sh o u ld  ev o lv e  o u t o f  th e  ex is tin g  sch o o l 

com m unity . T h e  d ev e lo p m en t o f  R y eg len  E d u c a te  T o g e th e r N a tio n a l S choo l, a 

second  M u lti-D en o m in a tio n a l sch o o l in  th e  lo ca lity  w as, a cco rd in g  to  th e  

p artic ip an ts , in d ica tiv e  o f  p a ren ta l w ish es  to  develop  a lte rn a tiv e  d em o cra tic  

schoo l s tru c tu res  d istinc t from  trad itio n a l m odels . In  a ck n o w led g in g  th a t th e  

‘en e rg y 1 to  g en e ra te  en th u siasm  fo r  th e  c rea tio n  o f  a p o s t-p rim ary  sch o o l w as  

lack ing , th is  g ro u p  n o n e th e le ss  s tro n g ly  in d ica ted  th e ir  w illin g n e ss  to  su p p o rt 

th e  asp ira tion .

P a r e n t a l  P r e f e r e n c e s  -  F u t u r e  A m b i t i o n s

T h e F o cu s  G roup , in d iv id u a l p a re n ts  and th e  ed u ca tio n a lis ts  w h o  w ere  

in te rv iew ed  in  th e  co u rse  o f  th is  re sea rc h  w e re  in  ag reem en t in  id en tify in g  th e  

d is tin c tiv e  fe a tu res  th a t th ey  fe lt n ece ssa ry  fo r a th eo re tic a l m o d e l o f  p o s t­

p rim ary  ed u catio n . T h ese  p a rtic ip a n ts  o b serv ed  th a t a  p io n ee rin g  cu rricu lu m  

(based  u p o n  th e  re cen t N C C A  p ro p o sa ls  fo r  ex am p le) w h ic h  co u ld  b e  o ffe red  in 

an  a lte rn a tiv e  m odel o f  seco n d ary  e d u c a tio n  w o u ld  b e  su ccessfu l. A n  in n o v a tiv e  

co m p o sitio n  in  th e  sc h o o ls ’ m an ag e m en t s tru c tu re ; its p a ren ta l p a rtic ip a tio n ; its 

s ta ffin g  and  teac h in g  m eth o d o lo g ie s  w e re  th e  fo rem o st fac to rs  w h ich , p aren ts  

felt, w o u ld  lead  to  successfu l o u tco m es in  p o st-p rim ary  ed u catio n .

T h e  d ev e lo p m e n t o f  a  p o s t-p rim ary  sch o o l u n d e r  th e  u m b re lla  o f  E d u ca te  

T o g e th e r co u ld  be, it w as  ag reed , an  o p p o rtu n ity  to  in n o v a te  and  ex p lo re  new  

p rac tices  and  m eth o d o lo g ie s  in  Ir ish  ed u ca tio n . E ach  o f  th e  p a rtic ip a n ts  w as  in  

fu ll ag reem en t w ith  th e  v iew  th a t p a ren ts  a re  w illin g  to  seek  an o th e r av en u e  fo r
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th e  ed u ca tio n  o f  th e ir  ch ild ren . T he S ta te , it w as  felt, n eed ed  to  in v est in  n ew  

id eas  b y  su p p o rtin g  an d  en g ag in g  w ith  p aren ts . P a rtn e rsh ip , it w a s  sta ted , 

req u ires  sh ared  b e l ie f  in  co m m o n  g o a ls  and  asp ira tio n s as w e ll as  re sp ec t fo r  th e  

u n io n  th a t  is c rea ted  in  any  m erger.

D i v e r s i t y  a n d  I n c l u s i o n  i n  E d u c a t e  T o g e t h e r  S c h o o l s

I t  has em erg ed  fro m  th is  in v es tig a tio n  th a t a lm o s t tw o -th ird s  (6 4 % ) o f  th e  

fo re ig n  n a tio n a l ch ild ren  in  a tten d an ce  a t A E T N S  are  g irls . T h is  is d o u b le  th e  

n u m b er o f  fo re ig n  n a tio n al boys. T h is  ra ise s  th e  q u es tio n  as to  w h y  p a ren ts  o f  

fo re ig n  n a tio n al ch ild ren  are  m o re  lik e ly  to  send g irls  to  a  co -ed u ca tio n a l school 

th an  boys. T h is  o u tco m e co n tra s ts  w ith  th e  fin d in g s fro m  S u rv ey  B  w h ich  

in d ica ted  th a t fo re ig n  n a tio n a l p a ren ts  a re  tw ice  as lik e ly  to  send  g irls  to  sing le­

sex  sch o o ls  as boys.

I t  has a lso  tran sp ired  fro m  th e  re se a rc h  th a t fo re ig n  n a tio n a l p a ren ts  a re  less 

lik e ly  to  send  th e ir  ch ild ren  to  a  co -ed u ca tio n a l p o s t-p rim ary  schoo l. In  each  

case  in v o lv in g  fo re ig n -n a tio n a l ch ild ren  a t A E T N S  in s ix th  c lass, th e  p aren ts  

se lec ted  a  s in g le -sex  p o s t-p rim ary  sch o o l fo r th e ir  child . T h is  o u tco m e  w o u ld , i f  

it w e re  to  co n tin u e  in to  th e  fu tu re , im p ac t g rea tly  u p o n  th e  d iv e rs ity  leve ls  

w ith in  an  E d u c a te  T o g e th e r p o s t-p rim a ry  school. T he m in d se t th a t p resu m es 

h o m o g en e ity  in  schoo ls co u ld  b e  fu r th e r  s tren g th en ed  -  to  th e  d e trim en t o f  

ed u ca tio n  g en e ra lly  (D ev in e , L o d g e  &  D eeg an , 2004).
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Chapter Six

Conclusions and Recommendations

6 . 1 .  I n t r o d u c t i o n

T he co n c lu s io n s  an d  reco m m en d a tio n s  o f  th is  in v es tig a tio n  in to  p aren ta l 

a ttitu d es and  p re fe ren ces  re g a rd in g  th e  d ev e lo p m en t o f  an  E d u c a te  T o g e th e r 

p o s t-p rim ary  sch o o l w ill b e  d esc rib ed  in  th e  co n tex t o f  th e  re sea rc h  and  as 

ou tlin ed  in  th e  lite ra tu re  rev iew  o f  th is  th esis .

T he re sea rc h e r has p rev io u s ly  in d ica ted  th a t s ig n ifican t th em es h av e  em erg ed  

fro m  th e  re sea rch  (C h ap te r F ive). T h ese  th em es sha ll b e  d iscu ssed . C o n c lu sio n s 

and  reco m m en d a tio n s  re la tin g  to  th e ir  s ig n ifican ce  to  p o s t-p rim ary  ed u ca tio n  

shall b e  p resen ted .

6 . 2 .  P a r e n t a l  S c h o o l  C h o i c e

I t  is g en e ra lly  accep ted  th a t schoo ls a re  in  th e  b u s in ess  o f  p ro d u c in g  and 

re p ro d u c in g  k n o w led g e  (D onne lly , 2004). H o w ev er, p a ren ts  h av e  n o w  co m e to  

ex p ect fro m  schoo ls m o re  th a n  th e  m ere  g en e ra tio n  o f  k n o w led g e . I t  is also  

p ro b ab ly  tru e  to  say  th a t p a ren ts  w e re  n e v e r  in  a p o s itio n  to  c lo se ly  ex am in e  o r 

ev a lu a te  th e  w o rk  o f  in d iv id u a l sch o o ls  in  o rd e r to  d e te rm in e  th e ir  effec tiveness. 

T h is m ay  so o n  change. T h e  re c e n t an n o u n cem en t b y  th e  D e p a rtm en t o f  

E d u ca tio n  to  p u b lish  sch o o l re p o rts  (ex p ec ted  in  Jan u a ry  2 0 0 6 ) w ill p ro v id e  

paren ts  w ith  an  ev en  g re a te r  in s ig h t in to  th e  ‘b u s in e s s ’ b e in g  ca rried  o u t in  o u r 

schools. T h e  M in is te r  fo r E d u ca tio n , M s M ary  H a n afin  h as  recen tly  s ta ted
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School inspection reports from whole-school evaluations and other 
inspections, when read in their entirety can provide balanced and well 
informed information on schools... The whole-school evaluation 
process involves an examination o f  all the relevant activities o f a 
school, from the quality o f teaching and learning to the availability o f  
extra-curricular activities and the implementation o f policies in areas 
such as bullying and health and safety (Irish  In d ep en d en t, T u esd ay  11th 
O c to b e r 2005).

T h e  p u b lica tio n  o f  sch o o l re p o rts  w ill p ro v id e  p a ren ts  w ith  m o re  d e ta iled  

in fo rm a tio n  u p o n  w h ic h  th e y  ca n  se lec t, o r  re jec t, schoo ls fo r  th e ir  ch ildren . 

U n d o u b ted ly , p aren ts  w ill b e c o m e  m o re  selective .

6 . 3 . A E T N S  -  A  D i f f e r e n t  C h o i c e

T h e ex is ten ce  o f  ch o ice  h as a lw ay s b ee n  a  fe a tu re  o f  s tren g th  a t A E T N S. 

P a re n ts  a re  u n ited  th ro u g h  th e ir  d iffe ren ces  - re sp ec tin g  d iv e rs ity  fo r  q u a litie s  it 

b rin g s  in to  th e  c lassroom . T he w e ak n esse s  o f  re lig io u s an d  cu ltu ra l h o m o g en e ity  

a re  g rea tly  red u ced , i f  n o t rem oved . C o n seq u en tly , each  c la ss ro o m  b eg in s  to  

m irro r  th e  co m m u n ity  in  w h ic h  th e  ch ild re n  and  th e ir  fam ilie s  live. P aren ts , by  

h av in g  th e  ch o ice  to  d e term in e  th e  m o s t ap p ro p ria te  sch o o l fo r  th e ir  ch ild ren , 

are add ing  to  th e  e ffec tiv en ess  o f  th e ir  ch ild re n ’s lea rn in g  experience .

T h at p a ren ts  choose to  have th e ir  ch ild re n  ed u c a ted  a t A E T N S  h as b een  w ell 

e stab lished . R esea rch  h as  sh o w n  th a t fo rty  fo u r p e rcen t (4 4 % ) o f  A E T N S  

p a ren ts  in d ica ted , b y  u se  o f  f irs t p re fe ren ces, th a t  th ey  h ad  ch o sen  th e  schoo l on  

th e  b as is  o f  its  e th o s  and  d em o cra tic  structu res. A n  ex a m in a tio n  o f  h o m e 

ad d resses  es tab lish ed  th a t m an y  o f  th e se  p aren ts  liv ed  fu r th e r th a n  th ree  

k ilo m e tre s  from  th e  sch o o l site. T h is  re su lt co n firm s th e  in v e s tig a to r’s o p in io n
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th a t  p aren ts  do  m ak e co n sc io u s d ec is io n s re g a rd in g  th e ir  se lec tio n  o f  schoo ls 

when th ey  h av e  o p tio n s  av a ilab le  to  them .

6 . 4 .  P a r e n t a l  E x p e c t a t i o n s  -  D e m o c r a t i c  P a r t i c i p a t i o n

T h e  E d u c a te  T o g e th e r C h a rte r  (S ee  A p p en d ix  A ), th e  d o cu m en t to  w h ich  

p a ren ts  lo o k  fo r g u id an ce  in  p ro ced u ra l and  m an ag e m en t issues, s ta tes  th a t all 

schoo ls shou ld  fu lfil a  g ro w in g  n eed  in  Ir ish  so c ie ty  to  re co g n ise  th e  d ev e lo p in g  

d iv ers ity  o f  Ir ish  life  and  th e  m o d e rn  n eed  fo r d em o cra tic  m an ag em en t 

s tru c tu re s  (E d u ca te  T o g e th e r C h arte r, 2005). T his s tan d p o in t ech o es som e 

ea rlie r s ta tem en ts  b y  C h risp ee ls  (1 9 9 6 ), E p ste in  (1997), an d  F u lla n  (2 0 0 1 ) w h o  

su g g est th a t p a rtn e rsh ip s  in v ite  p o w e r sh arin g  and  g e n e ra te  re sp ec t fo r  th e  

re la tiv e  p o s itio n s  h e ld  b y  ea ch  p artn e r. I t  also seem s d e m o cra tic a lly  reaso n ab le  

th a t th o se  w ith  a  s tak e  in  a  schoo l, i.e. th e  paren ts , sh o u ld  in flu en c e  th e  n a tu re  o f  

th e  d ec isio n s th a t im p ac t u p o n  th e ir  ch ild ren  (M acbeth , 1995). P aren ts , it m ust 

b e  rem em b ered , a re  re sp o n sib le  in  law  fo r  th e ir  c h ild ’s ed u ca tio n , and in  th a t 

sense  th ey  m ay  b e  re g a rd e d  as th e  sc h o o l’s legal c lien ts.

6 . 4 .  1 .  E d u c a t e  T o g e t h e r  D e m o c r a c y  -  A  C r i t i q u e

T h e d em o cra tic  in v o lv em en t o f  p aren ts  in  E d u ca te  T o g e th e r is a  fu n d am en ta l 

ch a rac te ris tic  o f  th e  o rg an isa tio n . T h e ir  in flu en ce  in  p o lic y  h as  b ee n  re sp o n sib le  

fo r  d e te rm in in g  th e  ch a rac te r  and d irec tio n  o f  E d u c a te  T o g e th e r th ro u g h  the  

years. I t  is th e re fo re  su rp rising , in  th e  o p in io n  o f  th e  re search er, th a t  p a ren ts  are 

b e in g  d en ied  an  o p p o rtu n ity  to  p a rtic ip a te  in  th e  fo rm a tio n  o f  n ew  E d u ca te  

T o g e th e r schoo ls  b y  th e ir  rem o v a l f ro m  th e  p o s itio n  o f  P a tro n .
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P rio r  to  1999 an E x ec u tiv e  C o m m ittee  p erfo rm ed  th e  ro le  o f  sch o o l P a tro n . T he 

E x ec u tiv e  C o m m ittee  w as  re sp o n sib le  for, am o n g st o th ers , th e  g u ard ian sh ip  o f  

e th o s and  th e  p ro v is io n  o f  b u ild in g s  and  acco m m o d atio n . T h e  C o m m ittee  also 

ap p o in ted  th e  C h a irp e rso n  o f  th e  B o a rd  o f  M a n a g e m e n t -  in  i ts e lf  a p o w erfu l 

au th o rity  w ith in  th e  sch o o l s truc tu re . T he in v o lv em en t o f  a  lo ca l P a tro n  b ro u g h t 

to  th e  schoo l an  ad d ed  t ie r  o f  p a ren ta l in fluence.

H o w ev er, each  n ew  sch o o l has, s in ce  1999, E d u c a te  T o g e th e r as its P a tro n . (O f  

th e  th ir ty  n in e  ex is tin g  sch o o ls  in  o p e ra tio n  tw e n ty  tw o  are  n o w  u n d e r th e  d irec t 

p a tro n ag e  o f  th e  n a tio n a l o rg an isa tio n . A  fu r th e r  f iv e  sch o o ls  a re  ex p ec ted  to  

co m m en ce  o p era tio n  in  S ep tem b er 2 0 0 6 .)  T his ra ise s  th re e  d is tin c t issues.

In  th e  f irs t  in stance; can  E d u c a te  T o g e th e r ju s tify  th e  e lim in a tio n  o f  th e  local 

P a tro n  g iv en  th a t th e y  h av e  o p e ra ted  so e ffec tiv e ly  in  e a rlie r  E d u c a te  T o g e th e r 

schoo ls?  T h e  rem o v a l o f  th e  lo ca l P a tro n  ce rta in ly  d en ies  p a ren ts  a  lev e l o f  

au th o rity  w ith in  th e ir  o w n  sch o o l co m p o sitio n . It is th e  v ie w  o f  th e  research er, a 

fo rm e r C h a irp erso n  an d  lo n g  te rm  m em b er o f  an  E x ec u tiv e  C o m m ittee , th a t  th e  

ex is ten ce  o f  a  lo ca l P a tro n  also  p ro v id es  g re a te r  in d ep en d en ce  and  th e re fo re  less 

re lian ce  u p o n  th e  n a tio n a l o rg an isa tio n . L o ca l a ffa irs  a re  ea s ie r m an ag ed  an d  in  

sh o rte r tim e-ffam es.

Second ly , th e  re sea rc h e r fee ls  th a t E d u ca te  T o g eth er, in  its  cu rren t fo rm ation , 

can n o t susta in  th e  d em an d s  p laced  u p o n  it by  th e  in c re as in g  n u m b er o f  schools. 

T h e  lim ited  re so u rces  av a ilab le  to  th e  o rg an isa tio n  do  no t, a t th is  tim e, p erm it 

th e  sca le  o f  su p p o rt req u ired  b y  schoo ls. E d u ca te  T o g e th e r, in  its  w illin g n e ss  to  

en g ag e  w ith  an d  su p p o rt em erg in g  sch o o l co m m u n itie s , sh o u ld  n o t a llow  its e lf
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to  b eco m e  o v er-s tre tch ed . I t  has re sp o n sib ilitie s  an d  co m m itm e n ts  to  th e  

ex is tin g  schools.

T h e  D e p a rtm en t o f  E d u ca tio n , w h ils t fu lly  a w a re  o f  th e  in c reas in g  fin an c ia l 

p ressu re  o n  E d u c a te  T o g e th e r, is rem iss  in  fa ilin g  to  p ro v id e  ad eq u a te  su p p o rt to  

th e  o rgan isa tion . In  th e  fin an c ia l y ea r 2 0 0 4 -2 0 0 5  a g ra n t o f  less th e n  € 4 2 ,0 0 0  p e r 

annum  w a s  p ro v id ed  to  E .T . b y  th e  S ta te  (R ow e, 2 0 0 5 ). (Iron ica lly , th is  am o u n t 

w as  s im ila r to  th e  am o u n t o f  P .A .Y .E . p a id  b y  its  fiv e  s ta f f  m em b ers .)  T he 

fa ilu re , b y  th e  D e p a rtm en t o f  E d u ca tio n , to  fu rn ish  E d u c a te  T o g e th e r w ith  th e  

n ecessa ry  re so u rces  to  enab le  th e  o rg an isa tio n  to  p e rfo rm  its  o b lig a tio n s cou ld  

also  b e  co n stru ed  as p o ten tia lly  m in d fu l an d  d e lib era te . T h is  lead s th e  re sea rc h e r 

to  co n c lu d e  th a t E d u ca te  T o g e th e r is b e in g  a llo w ed  to  su ffe r as a  re su lt o f  its 

o w n  success. T h is  ra ise s  tw o  in te re stin g  q u estio n s; w h y  d o es  th e  S ta te  dep rive  

E d u ca te  T o g e th e r o f  th e  n ecessa ry  su p p o rt w h ic h  w ill a llo w  it co n tin u e  to  

develop  sch o o ls?  A re  th e re  o th e r fac to rs  at p lay?

T h e th ird  issu e  co n cern s im p artia lity . W ho , in  th e  ev e n t o f  co n flic t em erg in g  

b e tw e en  schoo ls o r  b o d ies  w ith in  E d u c a te  T o g eth e r, shall ac t as m ed ia to r 

b e tw een  th e  p artie s?  Id ea lly , E d u ca te  T o g e th e r sh o u ld  re m a in  th e  u m b re lla  

o rg an isa tio n  fo r all schoo ls. I ts  in d ep en d en ce  w o u ld  en h an ce  its  p o s itio n  as 

m ed ia to r and cou ld  th e re fo re  ac t w ith  g re a te r  au tho rity . T h is  how ever, c a n n o t be 

fac ilita ted  u n d e r th e  c u rren t c ircu m stan ces. E d u c a te  T o g e th e r, as P a tro n  o f  all 

schoo ls s ince  1999, c a n n o t b e  re g a rd e d  as w h o lly  im p artia l d u e  to  its 

co m m itm en ts  and  re sp o n sib ilitie s  to  all sch o o ls  u n d e r  its p a tro n ag e . T h e  p o licy
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o f  au to m atic  p a tro n a g e  im p o sed  u p o n  n ew  E d u c a te  T o g e th e r  schoo ls re q u ire s  

re -exam ination .

6 . 5 . D e m o c r a t i c  P a r t i c i p a t i o n  -  A  U t o p i a ?

T he rea lity  o f  p a rtic ip a tio n  in  p o s t-p rim a ry  sch o o ls  ap p ears , as w a s  ev id en t fro m  

p aren ts  in te rv iew ed  in  th e  co u rse  o f  th is  re sea rc h  th a t m an y  p a ren ts  co n tin u e  to  

rem a in  d isco n n ec ted . A lth o u g h  p a ren ts  a re  in te re sted , in fo rm ed  an d  co n c e rn e d  

reg ard in g  th e ir  ch ild re n ’s education , th e y  feel ex c lu d ed  fro m  p a rtic ip a tio n  in  

d ec is io n -m ak in g  ab o u t sch o o l m an ag em en t (H an afin  an d  L y n ch , 2002). A t th e  

v ery  least, schoo ls a re  o b lig ed  to  h av e  p o lic ies  in  re la tio n  to  re g u la r m ee tin g s  

w ith  paren ts . In  ac tu a lity  h ow ever, th ese  o ften  a m o u n t to  little  m o re  th a n  ritu a l 

w ith o u t any  serio u s en g ag em en t. T his s itu a tio n  is m ad e  all th e  m o re  d ifficu lt b y  

teach ers  w h o  in creas in g ly  reco g n ise  th e  im p o rtan ce  o f  and  n ecess ity  fo r  p a ren ta l 

in v o lv em en t in  sch o o ls  b u t h av e  n o t d ev e lo p ed  ad eq u a te  p ro fess io n a l 

co n fid en ce  and  sk ills  to  b e  ab le  to  deal w ith  re la tio n sh ip s  b e tw e en  p a ren ts  and 

th e  schoo l (S u g ru e , 2000).

T h e  level o f  d issa tis fac tio n  ex p ressed  b y  fo rm e r A E T N S  p a ren ts  reg a rd in g  p o st- 

p rim ary  schoo l p a rtic ip a tio n  is cau se  fo r  co n cern . H a v in g  b ee n  accep ted  as 

p artn e rs  w ith in  th e  A E T N S  schoo l s tru c tu re  it w as  su b seq u en tly  m o re  d ifficu lt 

fo r  th em  to  ad just to  th e  su b serv ien t p o s itio n  ex p e c ted  from  th e  p o s t-p rim a ry  

system . T h e  in fo rm al n a tu re  o f  ev en ts  su ch  as co n v e rsa tio n s  o ften  h e ld  in  

co rrido rs o r  o u ts id e  c lassro o m s w ith  p rim ary  sch o o l teach e rs  and  m an ag e m en t 

w ere  rep laced , th e  p a ren ts  felt, by  ap p o in tm en ts  an d  d is tan ce  in  th e  p o s t-p rim ary  

school.
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P aren ts  ex p ressed  c o n c e rn  fo r th e ir  ch ild ren , so m e o f  w h o m  ap p eared  

d isaffec ted  in  th e  b u re au c racy  and  rig id  s tru c tu res; p a rtic u la rly  in  th e  sin g le -sex  

schools. I t  w as th is  g ro u p  o f  fo rm er A E T N S  p a ren ts  th a t  sp o k e  m o s t lo n g in g ly  

fo r an  E d u ca te  T o g e th e r p o s t-p rim ary  schoo l. T h e ir  o p in io n s  an d  v iew s w ill 

ca rry  s ig n ifican t ‘w e ig h t’ in  th e  co n tin u in g  d eb a te  a t A E T N S  su rro u n d in g  th e  

estab lish m en t o f  a p o s t-p rim ary  option.

6 . 6 . A E T N S  -  P a r e n t ’ s A t t i t u d e s

A E T N S  p a ren ts  v a lu e  th e  im p o rtan ce  o f  an  acad em ic  ed u c a tio n  as a  g a tew ay  to  

fu tu re  success fo r th e ir  ch ild ren . H o w ev er, p a ren ta l re sp o n se s  to  q u estio n in g  

reg ard in g  th e  ro le  o f  sch o o ls  in  th e  lives o f  th e ir  c h ild re n  s tro n g ly  in d ica ted  th a t 

s tu d en t’s ach iev em en ts  m u s t b e  m easu red  o th e r th a n  in  te rm s  o n ly  o f  p u re ly  

acad em ic  ou tco m es. P a re n ts  accep t also  th a t  it is fa r  m o re  d ifficu lt to  m easu re  

th e  m ora l and  socia l ach iev em en ts  o f  a  sch o o l th a n  it is to  co m p are  acad em ic  

resu lts.

P aren ts  a t A E T N S  are  d istinc tly  aw are  o f  th e  p re ssu res  p laced  u p o n  th e ir  

ch ild ren  b y  th e  cu rren t ed u catio n al sy stem  an d  a re  co n ce rn ed  o f  its  e ffec t fo r  

th e ir p e rso n a l d ev e lo p m en t. S uch  fears  w e re  c lea rly  s ig n a lled  b y  th e  re sp o n ses  

o f  p aren ts  in  b o th  su rv ey s and  in terv iew s. T h e  fo llo w in g  sec tio n s o f  th is  stu d y  

deal w ith  th e  re se a rc h e r’s co n c lu sio n s o f  th e  su rv ey s and  d iscu ss io n s  co n d u c ted  

in  th e  co u rse  o f  h is research .
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S urveys A  an d  B  re c o rd  th e  d e ta ils  o f  s ix ty  ch ild re n  a tten d in g  o r fo rm erly  

a tten d in g  A E T N S . T h e  co n c lu sio n s an d  reco m m en d a tio n s  b ased  on  th o se  

su rveys a re  p re sen ted  in  th e  fo llo w in g  sec tions.

6 . 7 .  1 .  A E T N S  A s  T h e  C h o s e n  P r i m a r y  S c h o o l  -  W h y ?

P artic ip a tin g  p a ren ts  w e re  asked  to  id en tify  th e ir  reaso n s, in  o rd e r o f  p re feren ce , 

fo r se lec tin g  an  E d u c a te  T o g e th e r p rim ary  sch o o l fo r  th e ir  ch ild ren . S ig n ific an t 

num b ers o f  p a ren ts  in d ica ted  th a t th e  sch o o l w a s  se lec ted  u p o n  th e  b as is  o f  its 

m u lti-d en o m in a tio n a l, e thos and  co -ed u ca tio n a l ch a rac te r. T h ese  aspects  

acco u n ted  fo r  fifty  six  p e rcen t (5 6 % ) o f  all firs t p re fe ren ces  (26% , 18%  and 

12%  re sp ec tiv e ly ). I t  m ay  th e re fo re  be  co n c lu d e d  th a t  m an y  p a ren ts  a re  v ery  

d e lib era te  in  th e ir  se lec tio n  o f  A E T N S  as b e in g  th e  m o st ap p ro p ria te  p rim ary  

schoo l fo r  th e ir  ch ild ren . T he re sea rc h e r re jo ic e s  in  th is  resu lt. I t  ju s tif ie s  th e  

y ea rs  o f  hard  w o rk  and effo rt spen t c a m p a ig n in g  to  estab lish  a  schoo l, o u r 

school, ap p ro p ria te  to  th e  n eed s o f  o u r co m m u n ity . T h is  re su lt a lso  v in d ica te s  

th e  d ec is io n  to  b u ild  an  E d u ca te  T o g e th e r sch o o l in  th e  locality . E lec ted  

p o litic ian s  an d  co u n c illo rs , ex is tin g  p rim ary  sch o o l p rin c ip a ls  and  th e  c lerg y  

op p o sed  th e  ch o ice  o f  p rim ary  schoo l. A  v o c ife ro u s  and  d e te rm in ed  o p e ra tio n  

w as  m o u n ted  to  th w a rt th e  p ro jec t. T h is  so o n  p e te red  o u t w h e n  it b ecam e 

app aren t th a t th e re  w a s  w id e -sp read  su p p o rt fo rm  th e  w id e r  co m m u n ity  fo r  th e  

in itia tive . M u c h  la te r, five  y ea rs  to  b e  p rec ise , th e  re sea rc h e r h ad  th e  en v iab le  

p leasu re  o f  w e lc o m in g  all co m m u n ity  re p resen ta tiv e s  an d  d e leg a tio n s  to

6. 7. Survey Conclusions
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p artic ip a te  in  th e  fo rm a l o p en in g  o f  A E T N S ’s p e rm a n e n t n ew  b u ild in g . W e  had  

arrived.

In  co n sid erin g  th e  sch o o l to  b e  lo ca ted  in  a co n v en ien t location , o n ly  s ix teen  

p ercen t (1 6 % ) o f  p a ren ts  in d ica ted  th a t th is  w a s  th e ir  f irs t p re fe re n ce  se lec tion . 

T his re su lt w o u ld  in fe r to  th e  re sea rch e r th a t  th e se  p a ren ts  are w illin g  to  trav e l 

d istances in  o rd e r  to  h av e  th e ir  ch ild ren  ed u c a ted  in  an  E d u c a te  T o g e th e r 

p rim ary  school. T h is  d ed u c tio n  w a s  co n firm ed  w h e n  th e  ad d resses  o f  th e  p a ren ts  

o f  fifth  and  s ix th  c lass  p u p ils  w e re  ex am in ed . E ig h teen  (1 8 ) o u t o f  a  to ta l o f  fifty  

(50 ) pup ils  -  rep resen tin g  th ir ty  six  p e rc e n t (3 6 % ) o f  th is  g ro u p , liv e  in  a reas 

outside th e  v ic in ity  o f  th e  school. T h is  re su lt h e lp s  su b s tan tia te  th e  co n c lu sio n , 

p rev io u sly  m ade, th a t A E T N S  is th e  sch o o l o f  ch o ice  fo r th e se  paren ts .

F o u rteen  p e rcen t (1 4 % ) o f  p a ren ts  s ta ted  th a t no  o th e r p rim ary  sch o o l w as  

av a ilab le  fo r  th em  to  ch o o se  from . T h is  f ig u re  is  lo w e r th a n  w a s  ex p ec ted . W est 

D u b lin  h as  ex p e rien ced  a  la rg e  sh o rtfa ll o f  p rim ary  sch o o l p lace s  fo r  a  n u m b er 

o f  y ea rs  w ith  m an y  o f  th e  ex is tin g  sch o o ls  h av in g  v as tly  o v ersu b sc rib ed  p re ­

en ro lm en t lists. O ne th eo ry  w h ich  m ay  ac co u n t fo r th is  re su lt is th a t  it co n cern s 

only  th e  h ig h e r  c la sse s ’ i.e. fifth  an d  six th . T h ese  c lasses  h av e  ex p e rien ced  

re la tiv e ly  p u p il h ig h  tu rn o v ers  in  re c e n t years. (F am ilies  m o v in g  h o u se  is one 

ex p lan a tio n  w h ic h  has b een  p ro p o se d .)  I t w o u ld  b e  w o rth w h ile  to  co n d u c t a 

s im ila r s tu d y  w ith  p a ren ts  o f  Ju n io r and  S en io r In fan ts  c lasses  to  d e te rm in e  i f  

th ese  re su lts  co u ld  b e  rep lica ted .
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F inally , e ig h t p e rcen t (8 % ) ex p ressed  th e ir  o p in io n  th a t th e  schoo l, b e in g  h o u sed  

in  a  m o d ern  b u ild in g , w as  th e  re a so n  fo r  th e ir  f irs t  p re fe ren ce . T h is lo w  fig u re  is 

in  k eep in g  w ith  th e  re s e a rc h e rs  expecta tions. I t  should  b e  re m e m b ered  th a t  the  

m ajo rity  o f  th e se  p a ren ts  had  o rig in a lly  en ro lled  th e ir  ch ild ren  w h e n  A E T N S  

w as  b ased  in  in ap p ro p ria te  tem p o ra ry  acco m m o d atio n . T h e  lik e lih o o d  th a t  th e ir 

ch ild ren  w o u ld  a tten d  sch o o l in  a m odern , w e ll d es ig n ed  p e rm a n en t b u ild in g  

w as  fa r  re m o v e d  fro m  th e ir  im m e d ia te  co n cern s; n am ely  to  e s tab lish  a  m u lti- 

d en o m in a tio n a l p rim ary  sch o o l w h ic h  ca te red  fo r  th e ir  needs.

6 . 7 .  2 .  P r e f e r r e d  P o s t - P r i m a r y  S c h o o l  D e s t i n a t i o n s

A n aly sis  o f  th e  re su lts  rev ea led  th a t  th e  o v e rw h e lm in g  ch o ice  w a s  a  co ­

ed u ca tio n a l co m m u n ity  co lleg e  (64 % ). W h ils t th is  is n o t u n ex p ec ted , g iv e n  th a t 

A E T N S  is co -ed u ca tio n a l, th e  n u m b er o f  p u p ils  th a t a re  ex p ec tin g  to  trav e l out 

o f  th e ir  ex is tin g  ca tch m en t a rea  is. S ix ty  p e rc e n t (6 0 % ) o f  p a ren ts  in d ica ted  th a t 

th e ir  ch ild ren  w o u ld  b e  a tten d in g  a d iffe ren t co m m u n ity  co lleg e  o u ts id e  th e  

ca tch m en t a rea  d esp ite  th e  av a ilab ility  o f  a loca l co m m u n ity  co lleg e  n e a r by. In  

all b u t o n e  o f  th e  cases w h e re  th e  p u p il w a s  ex p ec tin g  to  a tten d  a p o s t-p rim ary  

schoo l o u ts id e  th e ir  ca tch m en t area, th is  ch ild  w as  a lw ay s th e  e ld e s t so n  o r 

daugh ter. T h is  s itu a tio n  can  p e rh ap s  b e  ex p la in ed  b y  o n e  o f  th e  fo llo w in g  tw o  

facto rs.

In  th e  firs t in stance , th e  local co m m u n ity  co lleg e  app lies  a  s ib ling  p o licy . This 

m ak es it m o re  d ifficu lt fo r  th e  e ld es t ch ild  in  a  fam ily  to  g a in  access  to  the  

school. P aren ts , by  en ro llin g  th e ir  e ld es t ch ild  in  th e  sch o o l o u ts id e  th e ir

131



locality , h av e  s ig n ifican tly  im p ro v ed  ch an ces  o f  p lace m en ts  fo r  any  re m a in in g  

sib lings.

Secondly , d iscu ssio n s w ith  p a ren ts  re v ea led  th a t th ey  w e re  b e tte r  co n v in ced  o f  

the  p o ten tia l fo r  th e ir ch ild ren  to  su cceed  in  th e  p o s t-p rim a ry  sch o o l o u tsid e  

th e ir locality . T h e  m a jo rity  o f  p a ren ts  h ad  a tten d ed  th is  s c h o o l’s an n u a l ‘O p en  

N ig h t’ and  had  su b seq u en t m ee tin g s  w ith  b o th  th e  p rin c ip a l an d  d ep u ty  

p rincipa l. P a re n ts  w e re  sa tisfied  th a t th e ir  ch ild ren  w o u ld  in te g ra te  w ell in to  th is  

school.

T h e  re sea rc h e r has es tab lish ed  th a t  th e  sch o o l in  q u es tio n  u tilise s  g rap h ic  

d esigners to  p ro d u ce  n ew sp ap er ad v e rtisem en ts  w h ich  a p p e a r p r io r  to  th e  ‘O pen  

N ig h t’. T his, in  co n ju n c tio n  w ith  th e  p rin c ip a ls ’ av a ilab ility  to  m ee t p ro sp ec tiv e  

paren ts , seem s to  in d ica te  an  ex p lic it and  d e lib e ra te  ‘p u b lic  re la tio n s ’ 

p rog ram m e.

6 . 7 .  3 . S i n g l e - S e x  o r  C o - e d u c a t i o n a l  P o s t - p r i m a r y  D e s t i n a t i o n s ?

T w elv e  p e rcen t (1 2 % ) o f  p a ren ts  id en tified  a s ing le  sex  b o y ’s sch o o l as the  

schoo l o f  ch o ice  w h ile  tw e n ty  tw o  p e rcen t (2 2 % ) o f  p a ren ts  se lec ted  a sing le  sex 

g ir l’s school. A n ecd o ta l ev id en ce  fro m  p rim ary  sch o o l teach e rs  in d ica ted  th a t 

th e  m ajo rity  o f  th o se  p a ren ts  in ten d in g  to  enrol th e ir  ch ild ren  in  sin g le  sex  

schoo ls w e re  m em b ers  o f  v a r io u s  fo re ig n  n a tional co m m u n ities . (T h is  v iew  w as  

la te r  su b stan tia ted  w h en  th e  six th  c lass  g rad u a tio n  b ro c h u re  fo r  th e  ‘C lass o f  

2 0 0 5 ’ w a s  pu b lish ed . D e ta ils  o f  all th e  p u p il’s n am es  and  p o st-p rim ary  schoo l 

d estin a tio n s  w e re  ou tlined . T h e  fa m ily  su rn am es o f  K a lid , O g u n so la , K han ,
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P atch u , N a tee l, T o m u lisn i and  S in g h  w e re  th e  on ly  n o n  Ir ish  su rn am es p rin ted . 

T h ese  p u p ils  a re  o f  M u slim  o r  H in d u  fa ith  and  w ere , in  all cases, en ro lled  in  

sing le  sex  p o s t-p rim ary  sch o o ls .) W h y  is th is  o ccu rrin g ?

Note: T he fam ily  su rn am es g iv en  are  p seu d o n y m s an d  n o t th e  p u p il’s ac tua l 

nam e

T he re sea rc h e r has e s tab lish ed  th a t am o n g st fo re ig n -n a tio n a l p a ren ts , cu ltu re  

ex ten s iv e ly  d ic ta te s  th e  p o s t-p rim ary  sch o o l d es tin a tio n  o f  th e ir  ch ild ren . S in g le­

sex  schoo ls p ro v id e  th e  g en d e r seg reg a tio n  th a t som e cu ltu re s  d em an d  fo r y o u n g  

adults. T h is  p a rtic u la r  o u tco m e o f  th e  in v es tig a tio n  w as  u n e x p e c te d  b y  th e  

re sea rc h e r g iv en  his lim ited  co n ta c t w ith  p eo p le  b e lo n g in g  to  th e se  cu ltu re s  and  

m ay  h av e  serio u s im p lica tio n s  fo r th e  d ev e lo p m en t o f  any  E d u c a te  T o g e th e r 

p o s t-p rim ary  school. I t h ad  a lw ay s b ee n  assu m ed , b y  b o th  th e  re se a rc h e r  and 

m an y  o f  th e  p artic ip an ts  in te rv iew ed  in  th e  co u rse  o f  th is  in v es tig a tio n  th a t  th e  

in te r-cu ltu ra l and  co -ed u ca tio n a l a sp ec ts  a t A E T N S  w o u ld  ca rry  fo rw a rd  in to  a  

p o s t-p rim ary  school. I t  w o u ld  ap p ea r th a t  such  assu m p tio n s w e re  b o th  p re m a tu re  

and  naive. F u rth e r  re sea rch  in to  th is  o u tco m e  is w arran ted .

6 . 7 .  4 .  P a r e n t a l  I n t e r e s t  i n  E s t a b l i s h i n g  a n  E . T  P o s t - p r i m a r y  
S c h o o l

S ix ty  fiv e  p e rcen t (6 5 % ) o f  re sp o n d en ts  in d ica ted  th e ir  o p in io n  o f  th e  n eed  to  

develop  an  E d u c a te  T o g e th e r p o s t-p rim ary  school. F if ty  tw o  p e rcen t (5 2 % ) 

in d ica ted  th a t th ey  w o u ld  su p p o rt su ch  a  sch o o l by  sen d in g  th e ir  ch ild ren  to  

a ttend . N o  spec ific  re aso n  is ap p a re n t fo r  th e  fo u rte en  p e rcen t (1 4 % ) d iffe rence  

b e tw een  th e  tw o  figures. A  p o ss ib le  ex p lan a tio n  can  b e  o ffe red  b y  co n c lu d in g
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th a t p a ren ts  w ish in g  to  send  th e ir  ch ild ren  to  s in g le  sex  sch o o ls  an sw ered  

n eg a tiv e ly  to  th is  question .

T he re sea rc h e r fin d s th a t th e  h ig h  n u m b er o f  p o s itiv e  re sp o n se s ; s ix ty  fiv e  

p e rcen t (65% ) in d ica tes  a n o tew o rth y  g ro u n d sw e ll o f  su p p o rt fo r th e  

e s tab lish m en t o f  an  E d u c a te  T o g e th e r p o s t-p rim ary  schoo l. T h is  re su lt illu s tra te s  

th e  co n fid en ce  th a t th ese  p a ren ts  h av e  d ev e lo p ed  fo r  th e  o rg an isa tio n  and  

d y n am ic  w ith in  th e  p rim ary  school. F u rth e rm o re , it co n firm s th e  tru s t w h ich  

p aren ts  feel th ey  can  ex ten d  to  th e  sch o o l o rg a n isa tio n  in  an y  fu tu re  p o s t­

p rim ary  sch o o l dev e lo p m en t. T his re su lt is n o t w ith o u t sig n ifican ce .

6 . 8 . S u r v e y  B

S u rv ey  B  rev ea led  in te re stin g  d e ta ils  reg a rd in g  th e  p re fe re n ces  o f  p a ren ts  in  

th e ir  ch o ice  o f  p o s t-p rim ary  schoo ls. C o -ed u ca tio n a l sch o o ls  are, it has b een  

estab lish ed , th e  p rin c ip a l d e s tin a tio n  o f  s ix th  c lass  p u p ils  fro m  A E T N S . T h ese  

f ig u re s  c lo se ly  re p lic a te  th e  re su lts  o f  S u rv ey  A  w h ich  w a s  co n d u c te d  one year 

earlier. S ev en ty  six p e rcen t (7 6 % ) o f  fo rm e r A E T N S  p u p ils  n o w  attend  a  co ­

ed u ca tio n a l co m m u n ity  co lleg e  o r  school. T h is re p resen ts  a  rise  o f  ten  p ercen t 

(1 0 % ) o n  th e  p rev io u s year.

A  co m m u n ity  co lleg e  o u ts id e  th e  lo ca lity  a ttra c ts  m o re  p u p ils  f ro m  A E T N S  th an  

th e  local co m m u n ity  co llege . S ix ty  tw o  p e rcen t (6 2 % ) o f  th e  g ra d u a te  s ix th  class 

p u p ils  h av e  en ro lled  in  th is  sch o o l fo r  th e  academ ic  y e a r  2 0 0 5 -2 0 0 6 . T h is rise  

m ay  b e  ex p la in ed  b y  th e  ‘lo b b y in g ’ o f  p a ren ts  th ro u g h  n ew sp a p e r a rtic les  and 

an  ‘O p en  N ig h t’ co n d u c ted  b y  th e  co m m u n ity  co llege . I f  th is  a ssu m p tio n  w ere
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to  b e  p ro v en  co rrec t it w o u ld  in d ica te  th a t schoo ls a re  ‘s tra y in g ’ o u ts id e  th e ir  

trad itio n a lly  es tab lish ed  ca tch m en t areas in  o rd e r  to  a ttra c t m o re  pupils. T he 

u n d e rly in g  reaso n s fo r  th is  o ccu rren ce  a re  u n c lea r. Is  it th a t th e  co m m u n ity  

co llege is b eg in n in g  to  ex p e rien ce  fa llin g  a tten d an ce  fro m  th e  lo ca l area?  O r is it 

th a t  th e  sch o o l is a ttem p tin g  to  a ttra c t p u p ils  fro m  an  a p p a ren tly  m o re  m id d le - 

c lass b ack g ro u n d ?  F u rth e r  in v es tig a tio n s  o n  a tten d a n ce  fig u re s  w o u ld  help  

d e te rm in e  th e  answ er.

T h e  re sea rch  has in d ica ted  th a t  p a ren ts  o f  A E T N S  p u p ils  n a rro w ly  ch o se  ‘ex tra ­

cu rricu la r ac tiv itie s’ in  fa v o u r  o f  ‘acad em ic  re c o rd ’ w h e n  co n sid e rin g  th e  m o st 

ap p ro p ria te  p o s t-p rim ary  sch o o l fo r  th e ir  ch ild . T h is  re su lt co n firm s th e  

ex p ressed  o p in ions o f  p a ren ts  w h o  p a rtic ip a ted  in  d iscu ss io n s  th a t  each  s tu d en t’s 

perso n a l d ev e lo p m en t w a s  as v a lu ed  as th e ir  a c ad em ic  ach iev em en t. T his, th e  

re sea rc h e r feels, is an  im p o rtan t ou tcom e. I t  es tab lish es , a lb e it o n  a  sm all scale , 

th a t th e  A E T N S  p a ren t is deliberate in  th e  ch o ices  th ey  m a k e  re g a rd in g  th e ir  

ch ild ren ’s education .

T h irty  f iv e  p e rcen t (3 5 % ) o f  re sp o n d en ts  in  S u rv ey  B  ex p ressed  d issa tisfac tio n  

w ith  th e  se lec ted  p o s t-p rim ary  schoo ls. T he so u rces  o f  th e ir  co n c e rn  cen tred  

p rim arily  on  b u lly ing , re d u ced  em p h asis  u p o n  th e  p asto ra l ca re  and  au th o rita rian  

co d es o f  d iscip line . T h ese  issu es  w e re  m o st p ro n o u n c ed  in  th e  s ing le  sex  

schools, p a rticu la rly  re g a rd in g  re fe ren ces  to  bu lly in g . I s  it th e  case  th a t m o re  

in stan ces  o f  b u lly in g  o cc u r o r  a re  re p o rted  in  s in g le  sex  sch o o ls  th a n  an y  o ther?  

O r are  th e re  o th e r fac to rs  a t p lay? A re  A E T N S  p up ils , fo r  ex am p le  reg ard ed
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d iffe ren tly  by  sch o o l co lleag u es in  s ing le  sex  sch o o ls  th a n  in  co -ed u ca tio n a l 

schoo ls?

T h e re sea rch e r has n o t enq u ired  in to  th ese  areas, h o w e v e r  it w o u ld  be  

w o rth w h ile  co n sid e r an o th e r E d u c a te  T o g e th e r p rim a ry  sch o o l lo ca tio n  u s in g  

sim ila r re search  in s tru m en ts  to  d e term in e  i f  co m p arab le  o u tco m es can  b e  found .

T he re sea rch e r co n c lu d es , fro m  th e  b o d y  o f  ev id en c e  p ro d u c ed  in  th e  co u rse  

su rvey  B , th a t th e  m ajo rity  o f  p a ren ts  (6 5 % ) are sa tis fied  w ith  th e ir  se lec ted  

p o st-p rim ary  schoo l. H o w e v er, th e re  is a s ig n ifican t p e rcen tag e  o f  p a ren ts  (35% ) 

w h o  s ta te  th a t th ey  a re  d issa tisfied  an d  fu rth e r id en tify  so m e  cau sa tio n  thereo f.

I t  appears from  th e  re sea rc h  th a t s tu d en ts  from  A E T N S  are  ex p e rien c in g  

d ifficu lties  in  b e in g  accep ted  b y  o th e r s tu d en ts  w h e n  en te r in g  s ing le  sex  p o s t-  

p rim ary  schoo ls. T h is  p h en o m en o n , w h ich  w a s  q u ite  u n ex p ec ted , has o ccu rred  

p rim arily  in  th e  case  o f  a  b o y ’s sch o o l w ith  tw o  o th e r in c id e n ts  b e in g  re p o rte d  in  

a  g ir l’s school. In  th e  case  o f  th e  co -ed u ca tio n a l schoo l, n o  in c id en ces w e re  

rep o rted . T he re sea rc h e r s tro n g ly  reco m m en d s  th a t th is  o u tco m e  sh o u ld  be  

in v es tig a ted  in  o th e r E d u ca te  T o g e th e r p rim ary  sch o o l a reas  w ith  th e  v iew  to  

d e te rm in in g  i f  th is  issu e  is a  re su lt o f  local co n d itio n s  o r  is m o re  w id esp read . 

T h e  n a tional o ffice  o f  E d u c a te  T o g e th e r w ill b e  in fo rm ed  o f  th is  f in d in g  and  

shall be  u rg ed  to  in v es tig a te  fu rther.

6 . 9 . I n t e r v i e w s  w i t h  A E T N S  p a r e n t s

A  to ta l o f  s ix  in te rv iew s o r  d iscu ssio n s w e re  h e ld  w ith  p a ren ts  o f  fifth  an d  six th  

class pupils. T h ese  p a ren ts  w e re  se lec ted  fo r  in te rv iew  o n  th e  basis  th a t each  had
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a h is to ry  o f  lo n g  te rm  co m m itm en t to  th e  sch o o l in  th a t all o f  th e ir  ch ild ren  w e re  

enro lled , s ince  ju n io r  in fan ts  in  A E T N S . T h ese  p a ren ts  w e re  also  p e rso n a lly  

k n o w n  to  th e  re sea rch e r an d  had  in d ica ted  a  w illin g n e ss  to  b e  in te rv iew ed  at 

som e p o in t ea rlie r in  th e  re sea rch  p rocess. T h ree  in d iv id u a ls  o f  th is  g ro u p  are  

cu rren tly  ac tiv e  on  co m m ittees  in  A E T N S . A m o n g st th is  g ro u p  are tw o  

p rac tis in g  teachers, one fro m  th e  p rim ary  and  th e  o th e r  fro m  th e  p o st-p rim ary  

schoo l sec to rs. A  g en d e r b a lan ce  w a s  m ain ta in ed  in  th e  se lec tio n  o f  th e  

p artic ip an ts  w h ich  also  in c lu d ed  m em b ers  o f  an  e th n ic  m in o rity  co m m u n ity  in  

A E T N S.

T w o  d istinc t co n cern s em erg ed  from  th e  d iscu ss io n s  h e ld  w ith  th ese  paren ts. 

T he f irs t w as th e  an x io u sn ess  as d esc rib ed  b y  p a ren ts  fo r  th e ir  c h ild re n ’s 

in teg ra tio n  in to  th e  p o s t-p rim ary  schoo l sec to r. T h ese  p a ren ts  feel th a t th e ir 

ch ild ren  en jo y  a  lea rn in g  ex p e rien ce  w h ich  is ch a rac te rised  by  h ig h  lev e ls  o f  

su p p o rt and  en c o u rag e m e n t b y  teach ers  in  an  a tm o sp h e re  o f  m u tu al re sp ec t and  

co -opera tion . T h eir fears  a re  th a t th e  p u p ils  w ill ex p e rien ce  d ifficu lties  in  

tran sfe rrin g  to  m o re  reg im en ted  and fo rm a lised  te ac h in g  system . S uch  co n cern s  

w e re  ex p ressed  sep a ra te ly  b y  each  p a r tic ip a n t d u rin g  d iscussions.

In  one  case, co n cern in g  p a re n ts  fro m  an  e th n ic  m in o rity  b ack g ro u n d , th e  m o th er 

expressed , in  q u ite  em o tio n a l term s, h e r  w o rr ie s  reg a rd in g  h er so n ’s tran sfe r 

from  A E T N S  to  p o s t-p rim ary  school. “He won't survive”, w as h e r m ost 

freq u en t com m ent.
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O th er p a rtic ip an ts  s ta ted  s im ila r op in ions, b u t w ith  le ss  em o tio n a l em phasis . It 

w as n o tew o rth y  th a t Ir ish  n a tio n al p a ren ts , w h e n  re fe rr in g  to  th e ir  ch ild ’s 

tran sfe r to  p o st-p rim ary  sch o o l g en e ra lly  in d ica ted  th a t, “They [the p u p ils] will 

just have to get on with i t”. T his, to  th e  re search er, in fe rs  a  h ig h e r leve l o f  

to le ran ce  fo r  th e  ex is tin g  p o s t-p rim ary  sch o o l sy s tem  w ith  w h ic h  th e se  p a ren ts  

a re  th em se lv es  fam ilia r. I t  im p lies  a lso  an  ac cep tan ce  b y  th e se  p a ren ts  o f  a ‘r ite  

o f  p a ssa g e ’ th ro u g h  w h ic h  th e ir  ch ild ren  m u s t pass.

T h is g ro u p  o f  p a r tic ip a n ts  w e re  o f  th e  o p in io n  th a t a  p o s t-p rim a ry  E d u ca te  

T o g e th e r schoo l w o u ld  b e  a d esirab le  o p tio n  fo r  th e ir  ch ild ren . T h e  n on  

ex isten ce  o f  an  ‘o v e r-a rc h in g ’ re lig io u s  e th o s  w as  an  “attractive” fe a tu re  w hich , 

in  co n ju n c tio n  w ith  th e  m u lticu ltu ra l ac tiv itie s  o f  th e  schoo l could , it  w a s  felt, 

acco m m o d ate  A E T N S  p u p ils  m o re  easily . T h ese  p a ren ts  a lso  co llec tiv e ly  

ex p ressed  th e  o p in io n  th a t  th e  E d u ca te  T o g e th e r e th o s  and  co d e  o f  p ra c tic e  had  

stim u la ted  p a ren ta l in te re s t and  in v o lv em en t in  th e  p rim a ry  sch o o l an d  th a t it 

"made sense ” to  p u rsu e  d ev e lo p m en ts  o n to  p o s t-p rim ary  education .

T he second  co n cern  g en e ra lly  ex p ressed  th ro u g h o u t th e se  d iscu ssio n s w as th e  

p a re n t’s ex p ec ta tio n s  re g a rd in g  th e  ro le  and  p u rp o se  o f  education . A E T N S  

paren ts  p a rtic ip a tin g  in  th is  stu d y  c lea rly  in d ica ted  th a t th e ir  p rim ary  co n c e rn  fo r  

th e ir ch ild ren  is th a t  th ey  en jo y  th e ir  sch o o l ex p e rien ce  and  a lso  th a t th ey  

develop  th e  n ecessa ry  p e rso n a l and  tech n ica l sk ills  to  co p e  w ith  m o d ern  liv ing. 

A cad em ic  a tta in m en t is reg a rd ed  as an  im p o rtan t o u tco m e  o f  sch o o lin g  an d  is 

v alued  b y  th e se  p a ren ts  fo r  th e  b en e fits  it endow s. H o w ev er, th ese  p a ren ts  

in d ica te  th a t th ey  eq u a lly  v a lu e  a  b ro a d  lea rn in g  b ase  w h ich  fo s te rs  ex tra ­
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cu rricu la r ac tiv itie s  an d  in te rp e rso n a l sk ills  d ev e lo p m e n t. T h is  p o in t w as  also  

so lid ly  ex p ressed  b y  p a ren ts  in  S u rvey  B  w h e re  ex tra -cu rricu la r  a c tiv itie s  o u t- 

sco red  acad em ic  re co rd s  in  f irs t p re fe ren ces fo r sch o o l se lec tion .

T he p o st-p rim ary  ex am in a tio n  sy stem  w as  d iscu ssed  w ith  all p a rtic ip an ts . A t 

som e stag e  d u rin g  ea ch  d iscu ss io n  th e  p a rtic ip a n t co m m en ted  u p o n  th e  

u n su itab ility  o f  te rm in a l ex am in a tio n s to  ad eq u a te ly  m easu re  a  s tu d e n t’s 

p erfo rm ance. In  th is  reg ard , m an y  p a ren ts  s ta ted  s im ila r  w ish es  to  re fo rm  all 

m o d es o f  asse ssm en t a lo n g  m o re  ‘h u m a n e ’ g u id e lin es . T h e  ex is tin g  L ea v in g  

C ertifica te  had, it w a s  stressed , b ec o m e  ‘o u td a te d ’ an d  ‘e x c lu s iv e ’ and  w as  

b ad ly  in  need  o f  rev is io n .

T he d isco n tin u an ce  o f  th e  Ju n io r C ertifica te  w as  m en tio n ed  o n  m o re  th a n  one 

occasion . P a rtic ip an ts  th a t w e re  k n o w led g e ab le  o f  th e  T ran sitio n  Y e a r  

p ro g ram m e in d ica ted  its  su itab ility  fo r  b ec o m in g  th e  p re fe rred  learn in g  

m e th o d o lo g y  fo r  ju n io r  cy c le  students.

6 . 1 0 .  F o c u s  G r o u p

T he d iscu ssio n  w ith  th is  fo cu s g ro u p  re su lted  in  in te re stin g  and  s ig n ifican t 

conclusions. In  th e  firs t in s tan ce  w a s  th e  g en e ra l ag reem en t am o n g st th e  

p artic ip an ts  th a t an  E d u c a te  T o g e th e r p o s t-p rim a ry  sch o o l w o u ld  be  w id e ly  

su p p o rted  in  th e  com m unity . T h is v iew  w a s  ex p ressed  fro m  th e  o u tse t o f  th e  

d iscu ssio n  and  re m a in ed  u n ch an g ed  th ro u g h o u t. R e fe ren ce  w as  m ad e  to  th e  

p o s t-p rim ary  sch o o l p re -en ro lm en t -  c o n d u c te d  in  M arch  2002  w h ich  re su lted  in  

th e  co llec tio n  o f  o v e r  e ig h t h u n d red  n am es an d  n o w  (Ju ly  2 0 0 5 ) s tands a t e lev en
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hu ndred  -  as a  te s tam en t to  th e  w illin g n ess  o f  p a ren ts  in  th e  co m m u n ity  to  

su p p o rt its  es tab lish m en t. C erta in ly , it co u ld  b e  a rg u ed  th a t  p a ren ts  en ro llin g  

th e ir ch ild ren  w ith  th is  p ro jec t w e re  d o in g  so to  en su re  a  p lacem en t, and 

u n d o u b ted ly  h av e  en ro lled  ch ild ren  in  o th e r schoo ls, b u t th e  n u m b ers  m ust 

speak  fo r  them selves.

R y eg len  E d u c a te  T o g e th e r N a tio n a l S ch o o l has s in ce  b een  e stab lish ed  in  th e  

area  and  w ill e ffec tiv e ly  d o u b le  th e  n u m b er o f  p u p ils  a tten d in g  E d u ca te  

T o g e th e r schoo ls  in  th e  locality . P re lim in a ry  en q u irie s  in d ica te  th a t th ese  p aren ts  

are  a lso  in te re sted  in  ex am in in g  th e  p o ss ib ility  o f  a p o s t-p rim ary  sch o o l 

dev e lo p m en t u n d e r th e  b an n e r o f  E d u c a te  T o g eth er.

In  th e  seco n d  in s tan ce  w a s  th e  co n c lu s io n  o f  th is  in flu en tia l g ro u p  th a t, d esp ite  

th e  in te re st w h ich  m ay  ex is t in  e s tab lish in g  a  p o st-p rim ary  schoo l, th e  

de te rm in a tio n  to  do w a s  absent. T h is  w as  a su rp ris in g  o u tco m e  to  th e  researcher.

I t  tran sp ired  in  th e  co u rse  o f  th e  d iscu ss io n  th a t  m em b ers  o f  th e  E x ec u tiv e  

C o m m ittee  (P a tro n  a t A E T N S ) and  B o a rd  o f  M an a g em en t fe lt so en cu m b ered  

by  th e ir  re sp o n sib ilitie s  and  d u ties  to  th e  p rim a ry  sch o o l th a t  th ey  w e re  

un w illin g  to  en g ag e  in  th is  p ro jec t. T h e ir cu rren t w o rk lo a d  w as, th ey  d esc rib ed  

as "onerous” and  "arduous” an d  e ffec tiv e ly  d isq u a lified  th em  fro m  w id e r 

ran g in g  ac tiv ities . A n  im m ed ia te  e ffec t o f  th is  re g re ttab le  s itu a tio n  is  th e  

p ro b ab le  lo ss o f  an  im m easu rab le  b o d y  o f  k n o w led g e  and  ex p e rien ce  w h ich  

cou ld  b e  b ro u g h t to  b ea r in  su p p o rt o f  th e  p ro jec t. In  th e  ab sen ce  o f  an  E d u ca te
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T o g eth e r seco n d -lev el co -o rd in a tin g  g ro u p , sm all sch o o l co m m u n itie s , su ch  as 

A E T N S , can n o t a ffo rd  lo o se  such  p e rso n a l ‘c a p ita l’ fro m  th e ir  ranks.

H as th e  stage b ee n  reach ed  w h e re  th e  ‘v o lu n ta ry ’ n a tu re  o f  in v o lv em en t in  

sch o o l m an ag em en t b y  p a ren ts  is no  lo n g e r su sta in ab le?  Is  it n e c e ssa ry  to  

p ro fess io n a lize  th e  ro le  o f  th e  p a ren t in  a  m o re  p e rm a n en t fa sh io n  -  a s  a 

rem u n e ra ted  m em b er o f  th e  staff?

Is th is  s itu a tio n  u n iq u e  to  A E T N S  o r  a re  o th e r E d u ca te  T o g e th e r schoo ls 

ex p e rien c in g  s im ila r d ifficu lties?  F u rth e r  re sea rc h  is s tro n g ly  reco m m en d ed .

O ne p o ss ib le  so lu tio n  to  p ro b lem  o f  ac q u ir in g  su ffic ien t su p p o rt to  d eve lop  p o s t­

p rim ary  ed u ca tio n  in  W est D u b lin  w o u ld  b e  to  d ev e lo p  a  w o rk in g  g ro u p  

co m p rised  o f  b o th  A E T N S  and  R E T N S  sch o o l co m m u n itie s . I t  w o u ld  b e  in  th e  

m u tua l in te re sts  o f  b o th  p rim ary  sch o o ls  to  co o p e ra te  o n  th is  p ro jec t and  w o u ld  

p erh ap s en jo y  a  g re a te r  chance o f  su cceed in g .

F ina lly , w ith  reg a rd  to  d e te rm in in g  h o w  an E d u c a te  T o g e th e r p o s t-p rim ary  

schoo l w o u ld  d iffe r  fro m  th e  ex is tin g  o f  p ro v is io n  o f  seco n d ary  sch o o ls , th e  

F o cu s G ro u p  p ro p o sed  th a t teach in g  sh o u ld  o cc u r in  m o d u la r b ased  p ro g ram m es 

in  w h ic h  teac h e rs  o p era ted  as fa c ilita to rs  o f  learn in g . W h ils t th is  is n o t an  

o rig inal in n o v a tio n , it does h o w e v e r in d ic a te  th e  w illin g n ess  o f  p a ren ts  to  

en g ag e  in  ‘fu tu r is tic ’ lea rn in g  p ro g ram m e s  as d is tin c t fro m  th e  teach in g , 

learn in g  an d  asse ssm e n t in s tru m en ts  cu rre n t em p lo y ed  in  co n tem p o ra ry  p o s t- 

p rim ary  schoo ling .

141



This study reveals that there is an expectation by parents/guardians at AETNS 

that an Educate Together post-primary school could make a significant 

contribution to the social and personal development o f  their children. This 

outcome was not unexpected. Parental satisfaction with the existing primary 

school structure is high.

O f particular significance to this investigation has been the outcome that parents 

at AETNS, whilst accepting o f  the need to establish an Educate Together post­

primary school, are unwilling to actively engage in its development. Throughout 

the course o f this investigation the researcher encountered individuals willing to 

assist in the exploration o f  a post-primary school. Few however, were prepared 

to take ownership o f  the project on behalf o f  the school community.

It has been established that members o f  the Executive Committee (Patron), 

Board o f Management and The Parents Association are so heavily burdened 

with the management and maintenance o f  the existing primary school that they 

are disinclined to consider, at this point in time, further responsibilities. It has 

been suggested, on more than one occasion, that the development o f  an Educate 

Together post-primary school requires an orchestration o f  participating local 

primary schools under the direction o f  the national body. The general consensus 

o f participants being that no new development in this area was likely to occur 

into the foreseeable future.

6. 11. Conclusions
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Many parents, through their active involvement with the management structure 

at AETNS, have observed and consequently developed a greater critical 

awareness o f  the inner machinations o f  an educational institution. This 

familiarity has invariably led some parents to expect that post-primary schools 

would allow similar access to their management structures. This has not been 

their experience.

The most popular post-primary school destination for AETNS pupils is the co­

educational community school.

Direct evidence from the research indicates that significant numbers o f  parents 

o f former pupils at AETNS are dissatisfied with their level o f  participation in 

local post-primary schools.

Teacher training was identified by the researcher as a weakness o f  the existing 

systems. Towards resolving this issue is the proposal that greater consideration 

be given to developing training programmes with an emphasis on full term 

degree qualifications rather than the ‘snap-on’ attachments better known as 

Higher Diplomas. The researcher envisages that teachers in Educate Together 

post-primary schools would regard professional accountability as an important 

feature o f  their working conditions and in return would expect much greater 

support in their teaching roles through improved and more frequent in-service 

education.
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Parents at AETNS are concerned that the government’s educational policies are 

increasingly directed -  disproportionately -  towards the generation o f  wealth 

and not towards the betterment o f  society as a whole. The economic aims o f  the 

Lisbon Agreement ever increasingly appear to supplant the educational aims o f  

Dewey, Freire, Schein et al. Education, parents feel, should not be regarded as 

the creation o f viable economic ‘utilities’ but rather towards the empowerment 

o f the individual to enhance their potential in both the personal and social 

domain. This view is supported by the greater proportion o f parents who 

participated in this study.

Participants, interviewed in the course o f  this research, have expressed concern 

that society is losing sight o f  the democratic purposes for which education was 

intended. Education, the participants felt, is much more than merely obtaining 

qualifications which enable young people to secure employment. Instead 

education should be celebrated as a process o f  liberation from the strictures o f  

conformity and subservience. In a democratic and pluralist society education 

should provide the means by which all individuals find available to them the 

opportunities to enjoy personal fulfilment.

The significant societal and cultural changes that are now occurring in 

contemporary Ireland merit a new vision o f  education appropriate to the needs 

o f students and parents. Institutions o f  the State must find the means to nurture 

and support new opportunities for educational processes to strive. Students, at 

all levels, must be exposed to ideologies which stimulate their thought processes
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regarding rights and responsibilities and further cultivates respect for the 

diversity o f  peoples that exist

There State must also acknowledge that a large scale educational monolith 

cannot satisfy the smaller democratic entities which are active and support many 

communities. The smaller players in the field have a valuable contribution to 

make.

The State is slow to recognise this contribution from community enterprise 

which has achieved many outstanding successes in our recent times.

The researcher feels that barriers to developing intercultural education will 

continue to exist if  the current system remains in position to serve only the 

cultural and societal traditions from which it evolved. In our emerging pluralist 

society notions o f conformity; acquiescence to the dominant features o f  the day, 

should come to be regarded as obsolete. Interculturalism, the respectful co­

habitation o f  diverse cultures and traditions living together must become part o f  

the new tradition. Education, in any civil society must teach people, young and 

old alike, to respect differences in religions, lifestyles and values. Difference 

should be valued -  for it renders us as distinct and unique.

Cognisance must be given to the rapidly changing nature o f  local communities 

in our State. Facilities and provisions must be generated to support and sustain 

their continuing viability. Such accommodations will, the author believes, 

inevitably entail the development and implementation of, amongst others, the
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establishment o f  newer forms o f  post-primary schooling appropriate to the needs 

o f the coming generation.

The futuristic recommendations as described in an earlier NCCA document, 

Directions for Development (2002) are idealistic and visionary. The scope for 

improved involvement, engagement and enjoyment in learning for both parents 

and pupils is addressed. However the setting, namely culturally frozen and static 

work practices and procedures that currently exist in many schools will stifle 

progress and limit the effect o f  any desirable change.

An ideal location to develop new learning environments is in a progressive 

institution free o f  historical traditions and practices that are associated with 

contemporary education. An Educate Together post-primary school -  a model 

school -  can be such a setting. Where true independent and self directed learners 

can work within flexible timetables and can learn under enlightened guidance. 

Where the relationship between school management and teachers is 

characterised by trust and engagement and shares the common goal o f  

facilitating meaningful and enjoyable school experiences for all.

Not changing, leaving things as they are is not an option. It is a 
temptation’... [post-primary] is too important a stage in life and education o f a 
young person to attempt to hold the system together with superficial repairs or 
to await the onset o f a crisis. More significant rebuilding is needed (NCCA,
2002, p.28).
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A national survey o f  Educate Together primary schools should be conducted in 

order to determine the numbers o f  schools that are engaged in the process o f  

establishing a post-primary school provision for their pupils.

That research, similar to this investigation conducted at AETNS, is undertaken 

in locations where Educate Together post-primary schools are being considered. 

(To determine if  comparable difficulties are encountered elsewhere.)

An informational website should be developed. This would enable parents, 

school representatives and other interested parties to communicate across 

national and international borders. This would facilitate a wider dialogue 

amongst those interested developing in similar projects.

Further research is required into the post-primary school destinations o f Educate 

Together sixth class pupils.

It appears from the research that students from AETNS are experiencing 

difficulties in being accepted by other students when entering single-sex post­

primary schools. Further research is required into this phenomenon to determine 

its extent and causation.

Research should be carried out to determine the extent o f  the ‘voluntary’ nature 

o f involvement in school management by parents in Educate Together schools.

6.12. Recommendations
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6.13. Proposals for A Future Educate Together Post-Primary 
Schools Curriculum.

Finally, the author now proposes a theoretical curriculum framework within 

which an Educate Together post-primary school model could operate. This 

framework has been included on the basis that it supplements existing topics in 

both Junior and Leaving Certificate subject areas and also in the hope that it 

may generate further dialogue and discussion for the reader.

Post-primary schools should offer an inclusive arrangement o f contemporary 

culture within the curriculum. The following series o f  points is designed to act 

as a potential framework. This structure offers the student greater exposure to a 

wider, more inclusive curriculum in which diversity is acknowledged and 

respected.

Towards developing a more diverse and inclusive school 

curriculum and environment:

• Music and art studies from a wider variety o f  cultures.

•  Study Literature from a wide selection o f  cultures, ethnicities and religions.

• Libraries to include books representing all sections o f  the student population.

•  Inviting parents/guardians and representatives from the many cultural and
religious groups within the school community to speak in classes. (Similar 
projects are currently being conducted in some Transition Year Programmes. 
This proposal entails extending their application throughout the year groups -  
particularly in Civil, Social and Political Education classes.)
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National days and religious events to be recognised within the school.

The Department o f  Education and Science to initiate a recruitment campaign 
which, as its primary objective, would be the employment o f  qualified teaching 
staff from diverse ethnic and cultural backgrounds. I f necessary the Department 
should instigate recruitment in foreign teacher training colleges and universities.

Similarly, qualified persons with disabilities would be encouraged to take up 
teaching positions in schools.

Physical education classes to include minority national games and activities.

The role of an Educate Together post-primary school must be to:

Integrate the naturally occurring diversity in communities into schools.

Schools must mirror the communities they serve.

Assist the students develop a positive self image.

Allow pupils to see who they are, where they come from and to feel proud.

Demonstrate that there is difference and this difference is good.

Stimulate a capacity to relate and respect diversity in society.

Teach students to recognise prejudice and to become critical of bias.

Identify stereotypical imaging, bullying and discrimination.

Stimulate the student’s capacity to confront bias and unfair treatment.

Foster critical and reflective thinking in young people.



Appendices

Educate Together Charter

Recalling Article 26.3 o f the Universal Declaration o f Human Rights:

"Parents have a prior right to choose the kind o f  education that shall be given to their 
children"

and Article 42.4 o f the Constitution o f  Ireland:

"The state shall provide for free primary education and shall endeavour to supplement 
and give reasonable aid to private and corporate educational initiative, and, when the 
public good requires it, provide other educational facilities or institutions with due 
regard, however, for the rights o f parents, especially in the matter o f  religious and 
moral formation",

and recognising:

1.1 That many parents have a valid preference for schools in which boys and girls 
o f all social, cultural and religious backgrounds can be educated together in an 
atmosphere o f  mutual understanding and respect,

1.2 That the multi denominational schools established under the banner o f  Educate 
Together are a distinctive response to the growing demand for such an option 
within the Irish educational system,

Educate Together affirms that:

2.1 Children o f  all social, cultural and religious backgrounds have a right to an 
education that respects their individual identity whilst exploring the different 
values and traditions o f  the world in which they live,

2.2 Parents are entitled to participate actively in decisions that affect the 
education o f  their children. In particular, they have the right to decide what 
kind o f  school reflects their conscience and lawful preference,

2.3 Multi denominational schools have the right to be treated no less favourably 
than other schools within the Irish educational system, in accordance with 
their needs and their identity,

2.4 The state has a duty to take the identity o f  the multi denominational sector 
fully into account when deciding on policy that affects the establishment and 
development o f  schools,

Appendix A
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and Commits itself to:

3.1 Support the establishment o f  schools which are,

Multi-denominational i.e. all children having equal rights o f  access to the school, 
and children o f  all social, cultural and religious backgrounds being equally respected,

Co-educational and committed to encouraging all children to explore their full range 
o f abilities and opportunities,

Child centred in their approach to education,

Democratically run with active participation by parents in the daily life o f  the 
school, whilst positively affirming professional role o f  the teachers, in any area where 
the demand for such a school exists,

3.2 Promote fuller awareness and recognition o f  the identity o f  the multi 
denominational sector at all levels in Irish society and abroad,

3.3 Participate in appropriate structures and activities concerned with the future 
development o f  education in Ireland and abroad,

3.4 Promote a future where multi denominational education will be as freely 
available to parents as any other educational option they may choose.

151



Appendix B

An Overview of the AETNS Structure

Currently, there are three models o f  patronage within Educate Together; schools 

with individual (local) patronage; schools with patronage under the Educate 

Together national body and finally, schools opened under the patronage o f  an 

existing school. (As in the case o f  Monkstown school which operates under the 

patronage o f  the Dalkey School Project.)

AETNS is under the direction o f  the Executive Committee or Patron Body. The 

Committee is composed o f eight members including a Chairperson, Secretary 

and Treasurer. The remaining members are drawn from the Board o f  

Management and Parent/Teacher Association. AETNS is formed as a limited 

company with charitable status.
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Appendix C

Letter to Parents/Guardians regarding survey A.

14th June 2004

Dear Parents and Guardians,

I am writing to you to request your participation in a survey. I am researching the 

preferred type o f  secondary education that parents/guardians are choosing for their 

children on completing 6th class. This research is being done as part o f  a programme 

o f further education in Maynooth University.

There are a number o f  second level school options available to you within the local 

area; for example, Community College, Christian Brothers and the Presentation 

Convent etc. O f particular interest to me is your choice o f  secondary school which 

you feel is the most appropriate for your child.

Also, if  the option o f a second level school, which operated under a similar ethos and 

structure o f an Educate Together primary school, were available to you, would you 

send your son/daughter there?

Please, take the time to complete the short questionnaire that accompanies this letter. 

Your cooperation would be greatly appreciated.

Yours Gratefully,

Philip Devereux

153



Survey A

Appendix D

Re: Parents o f pupils currently attending an Educate Together primary school.

The information collected in this survey is being used to determine the preferred 
choice o f  secondary school as determined by parents o f  pupils attending an E.T. 
primary school.
Parents cannot be identified from the answers given. A  result o f  this survey w ill be 
posted in the school.
Your cooperation is greatly appreciated.
Please check the relevant boxes. V

Question 1. How many o f  your children are in attendance at this school? |

Question 2. How many boys? | | H ow many girls? j

Question 3. In this school, which class is your eldest child in? (Please tick the appropriate box)

□ □ □ □ □ □ □ □
Jnr. Infant Snr. Infant 1* 2nd 3rd 4th 5^ 6th

Question 4. Please state if  this child is the eldest boy | | or girl

Question 5. Have you already considered a secondary school for your eldest child
attending this school?

Yes □  No L H

Question 6. If you chose Yes to the previous question, please state the type o f  
school chosen.

□ □ □ □ 
Community College Christian Brothers Presentation Convent Fee Paying School

(Co-educational) (Boys Only) (Girls Only)

□Other - Please indicate the school type.
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Question 7. In your opinion, is there a need to develop an Educate Together 
Secondary school? |— ,

Yes |___| N o

Please provide a short statement for your choice o f  answer to the above 
question.

Question 8. If the option to send your child to an E.T. secondary school in your 
locality were available -  would you choose to send your child there?

Yes n n o  n
Question 9. Please indicate, by using 1st preference (1) 2n preference (2) etc your 

reasons for selecting this school as the school o f  choice for your child.

□□□□□□□

The school is in a convenient location.

The school is co-educational. (Boys and girls attend.) 

The school is multi-denominational.

The school is housed in a modem building.

N o other primary school was available.

The school ethos.

The school is more democratic in its organisation.

Please feel free to provide any other statement which more correctly 
reflects your reasons for selecting this school for your child(ren).
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Appendix E

Letter to Parents/Guardians regarding Survey B.

l sh June 2005

D e ar P are n ts  and  G uard ians,

I  am  w ritin g  to  y o u  req u estin g  y o u r p a rtic ip a tio n  in  a  survey.

Y o u r so n /d au g h te r has recen tly  en te red  seco n d ary  sch o o l h av in g  p rev io u s ly  a tten d ed  

an E d u ca te  T o g e th e r p rim ary  school. I  am  in v es tig a tin g  th e  re a so n s  and  m o tiv es  as to  

why and fo r  what reasons s tu d en ts  ch o o se  to  a tten d  a  p a r tic u la r  seco n d ary  school. 

T h ere  a re  a  n u m b er o f  second  level sch o o l o p tio n s  av a ilab le  to  y o u  w ith in  th e  local 

area; fo r exam ple , C o m m u n ity  C o llege , C h ris tian  B ro th e rs  and  th e  P re se n ta tio n  

C o n v en t etc.

I f  yo u  had  th e  o p tio n  o f  h av in g  an  E d u c a te  T o g e th e r seco n d ary  sch o o l av a ilab le  to  

you, w o u ld  y ou  send  y o u r so n /d au g h te r th e re?

T his re sea rc h  is b e in g  d o n e  as p a r t o f  a  p ro g ram m e o f  fu rth e r ed u ca tio n  in  M ay n o o th  

U n iversity . P lease , tak e  th e  tim e  to  co m p le te  th e  sh o rt q u es tio n n a ire  th a t  acco m p an ies 

th is letter.

Y o u r co o p e ra tio n  w o u ld  be g re a tly  ap p rec ia ted .

Y o u rs  G ratefu lly ,

P h ilip  D ev e reu x
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Appendix F 

Survey B

R e: P a ren ts  o f  p u p ils  formerly a tten d in g  an  E d u ca te  T o g e th e r p rim ary  school.

T he in fo rm atio n  co llec ted  in  th is  su rv ey  is b e in g  u sed  to  d e te rm in e  p a ren ta l 
sa tisfac tio n  w ith  th e  ch o ice  o f  seco n d ary  sch o o l fo r  th e ir  ch ild . A ll q u es tio n s  re la te  to  
y o u r  most recent child to  have  en te red  seco n d ary  education .
P a ren ts  can n o t b e  id en tified  fro m  th e  an sw ers  g iven.
Y o u r co o p e ra tio n  is g rea tly  ap p rec ia ted .
P lease  ch eck  th e  re lev an t boxes. V

Question 1. Y o u r m o st re cen t ch ild  to  en te r  2 nd level e d u c a tio n  is  a  b o y  | | girl

Question 2. T he schoo l ch o se n  is b o y ’s o n ly  | 1 g ir l’s o n ly  □

m ix ed  b oys &  g irls

Question 3. T his schoo l is in  th e  lo ca lity  I I o u tsid e  th e  lo ca lity

Question 4. W h o  dec ided  u p o n  th is  sch o o l as th e  p re ferred  ch o ice?

P aren ts □  Child □

Question 5. P le ase  ind icate , b y  u s in g  1st p re fe ren ce  (1) 2nd p re fe re n ce  (2) etc  th e  
m ain  reaso n s fo r se lec tin g  th is  schoo l as th e  sch o o l o f  choice .

□

F o r  its  acad em ic  reco rd . □ F o r its  a tten tio n  to  d iscip line . □
F o r  its  ex tra  cu rricu la r ac tiv ities. □ F o r  its  fac ilities . □
F o r  its  c lo sen ess  to  th e  hom e. □ F o r  its  p as to ra l care. □
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If, in  y o u r o p in ion , n o n e  o f  th e  ab o v e  o p tio n s  app ly , p lea se  in d ica te  
any  o th e r reaso n s fo r  th e  ch o ice  o f  school.

Question 6. D id  y ou  seek  th e  o p in io n  o f  th e  p rim ary  sch o o l as to  th e  m ost 
ap p ro p ria te  seco n d ary  sch o o l fo r  y o u r so n /d au g h te r?

Y es N o  !

Question 7. I f  th e  o p p o rtu n ity  p re sen ted  i ts e lf  again , w o u ld  y o u  b e  sa tisfied  to  
a llo w  y o u r so n /d au g h te r to  a tten d  th e  sam e sec o n d a ry  schoo l?

Y es O  N o  | |

I f  y o u  an sw ered  No to  th e  p rev io u s  q u estio n , p le a se  in d ica te  y o u r 
reaso n (s) fo r  d o in g  so.

Question 8. I f  th e  o p tio n  to  sen d  y o u r  ch ild  to  an  E d u c a te  T o g e th e r seco n d ary  
schoo l in  y o u r  lo ca lity  w e re  av a ilab le  -  w o u ld  y o u  ch o o se  to  send 
y o u r ch ild  th ere?

Y es [ | N o  [
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Board but shall not have a vote nor be entitled to vote. The 
Principal shall be the permanent Secretary o f  the Board and in 
his/her absence the Deputy Principal shall act as Secretary.

(vii) The members nominated and elected as prescribed shall remain 
members until the third year after the date when their Board was 
first constituted to the intent that the term o f  membership o f  any 
Board o f  Management shall not exceed three years.

(viii) A vacancy occurring in the membership o f  the Board shall be filled 
by a member nominated or elected by the body who had nominated 
or elected the person who had ceased to be a member.

(ix) The term o f  office o f  a Board shall be deemed to expire on the 30th 
day o f  October in the third year after the Board was constituted.

(x) The nomination and election o f  members o f  an incoming Board 
shall be made and done at least one month before the date o f  expiry 
o f the term o f  office o f  the then existing Board and the Board so 
constituted shall assume office forthwith on that expiry date.

(xi) Members o f  the existing Board or o f  former Boards shall be 
eligible for nomination or election provided that they have retained 
their qualification for such nomination or election.

(xii) The voting members o f  the Board shall at their first meeting in 
each year elect one o f  their number as Chairperson o f their 
meetings for that year. An election for Chairperson shall thereafter 
take place annually. I f the Chairperson shall be absent from any 
meeting, the voting members present shall, before any other 
business is transacted, choose one o f  their number to preside at that 
meeting.

(xiii) Where the Board is established before a Principal is appointed the 
Board shall appoint one o f  its members to act as Secretary for the 
time being.

(xiv) “Year” means the period o f twelve months commencing on the first 
day o f October in each year.

Members of the Board not financially interested in the School.

4. Except in special circumstances with the approval in writing o f  the Minister no 
member o f the Board shall take or hold any interest in any property held or 
used for the purposes o f  the School or receive any remuneration for services as 
a member o f the Board, or be interested in the supply o f  work or goods to or 
for the purposes o f  the School.
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5. Any member o f  the Board who is absent from all the meetings o f  the 
Board during the period o f  one year, except for reasons approved by the 
Board, or who is incapacitated from acting, or who communicates in 
writing to the Secretary o f  the Board a wish to resign shall thereupon cease 
to be a member o f  the Board.

Quorum.

6. (a) Five voting members shall be required to form a quorum for a meeting o f  
the Board

(b) If at the time appointed for a meeting a sufficient number o f  members to 
form a quorum is not present, or if  at any meeting the business is not 
completed, the meeting shall stand adjourned sine die and a special 
meeting shall be summoned as soon as may be convenient.

(c) Any meeting may be adjourned by resolution.

Determination of Membership of the Board.

Meeting of Board.

7. (a) The Board shall in addition to holding a meeting at least once in every
school term hold such other meetings as may be necessary for the 
efficient discharge o f its functions.

(b) A meeting o f  the Board may be convened at the request o f  any five o f
its voting members.

Convening of Meeting.

8. (a) Seven clear days at least before a meeting o f  the Board, a notice to
attend the meeting, specifying the business proposed to be transacted 
thereat, and signed by the Secretary, shall be left at, or sent by post to 
the usual place o f  residence o f each member o f  the Board.

(b) The names o f  the members present at a meeting o f  the Board shall be
recorded in the minutes o f  that meeting.

Minutes of Meetings.

9. The minutes o f  the proceedings o f  the Board shall be kept by the
Secretary. The Minutes shall be open to inspection by the Minister.

10 The expression “Parents” in this document should be taken to include
“Legal Guardians”.
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Appendix H

Articles of Management 

For Ashbrook Educate Together Secondary School.

1. The school shall be managed with the object o f  providing a comprehensive 
system o f post-primary education open to all the children o f  the community, 
combining instruction in academic and practical subjects and ongoing 
education for persons living in the area in which the School is located and 
generally for the purpose o f  contributing towards the educational development 
o f the said community. The School shall be conducted in accordance with the 
following articles.

Finance.

2. (i) The Board shall submit to the Minister before the 30th day o f  April in
each year an estimate in such form as may be required by the Minister 
the income and expenditure required for the School during the 
following financial year. Due provision shall be incorporated in the 
Board’s financial scheme and submitted to the Minister. On receipt o f  
the Minister’s annual financial allocation, the Board.
Shall allocate any monies as required in its budget.

(ii) The Board shall open and maintain a Bank Account and shall make 
petty cash disbursements in the name o f  the Board. Cheques drawn on 
the School’s account shall be signed by the Principal and by a member 
o f a panel the members o f  which shall be nominated for that purpose 
by the Board. The Board may nominate a substitute for the Principal to 
sign cheques drawn on such account if  at any time the Principal is 
unable to do so.

(iii) The Board shall at all times keep proper and audited accounts for all 
monies as is required by law at the given time.

Premises and Equipment.

3. (i) The Minister shall be responsible for the erection o f the School
buildings and for the development o f  the School premises and shall be 
responsible for the expenditure on the initial equipping o f  the School
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(furniture, books and apparatus in the School and other School 
materials).

(ii) The Board shall be responsible for the maintenance and upkeep o f  the 
School premises out o f  annual financial allocation provided for that 
purpose by the Minister.

(iii) The Board shall in consultation with the Principal be responsible for 
carrying out minor repairs and for the choice and replacement o f  
books, stationery, furniture apparatus and other materials for the 
School and such articles may within the limits o f  the estimates 
approved for any year and subject to such regulations as the Minister 
shall from time to time prescribe. The Board may delegate their 
functions in this respect to the Principal subject to such conditions as 
they may think fit to impose.

(iv) Receipts for equipment and other articles ordered for the purpose o f  
the School shall be signed only by the Principal or such other person or 
persons for that purpose by the Board.

(v) The Minister will make payment for the expenditure incurred upon 
receipt o f  certified accounts from the Board or the Principal.

4. The Board shall have an inventory o f stock in the School taken annually and
shall consider the same and shall submit a report thereon to the Minister.

5. (i) The Board, under the auspices o f  the committee shall concern itself
with the condition and state o f  repair o f  the School premises.

(ii) With respect to major repairs to and alterations o f  the School premises, 
the work shall be subject to the prior approval o f  the committee and 
carried out under the direction o f  the committee’s architect.

(iii) The Board shall determine the uses for community purposes o f  the 
School buildings or grounds at times which will not affect School 
work. Regulations and conditions governing the user o f  the premises 
for community purposes shall be prepared by the Board for approval 
and shall be subject to alteration from time to time with the approval o f  
the Board.

Selection and Appointment of Staff

6. (i) Applications for a vacant post shall be sought by the Board by way o f
advertisement in the local and public press.

(ii) The Board shall convene an Interview Panel for the purposes o f  
interviewing candidates to the positions which may arise in the school.

(iii) The minimum composition o f  the Interview Panel shall be at least four 
members; one representative o f  the Executive Committee, one 
representative o f Educate Together, one Inspector o f  the Department o f  
Education and Science and the school Principal. The chairperson shall

163



be agreed by the persons aforesaid from among their own number and 
shall have a casting vote in the event o f  a tie.

(iv) Any member o f  the Board shall be eligible to act as substitute if  any 
member o f the Interview Panel is unable to attend.

(v) The Principal shall draw up a short list o f  interviewees from the 
applications received.

(vi) The Interview Panel shall after the interviews short list, in order o f  
merit, and shall submit that list to the Board for recommendation.

(vii) The Board shall have regard to the order o f  merit settled by the 
Interview Panel and shall make appointments in accordance therewith 
save where in any particular instance the Board shall consider there is 
good and sufficient reason for not making an appointment or for 
departing from the said order o f  merit in which event the Board shall 
submit the matter to the Minister for determination.

(viii) The qualifications for appointments to the teaching staff shall be such 
as are stipulated from time to time by the Minister.

(ix) Vacancies for teaching posts shall be notified to the Minister

Non Teaching Staff
7. The non teaching staff o f  the school, including persons employed for the 

purposes o f  care and maintenance o f  the premises, shall be appointed to and 
dismissed from service o f the Board subject to any directions which may be 
given by the Minister with regard to the number and conditions o f  service o f  
such staff.

Organisation and Curriculum.

8 Subject to the provisions o f the Minister as to the general educational
character o f  the School and its place in the educational system the Board shall 
have the general direction o f  the conduct and curriculum o f  the School. The 
Board shall arrange for the setting up o f  a Staff Council consisting o f  all whole 
time teachers o f  the School under the Chair o f  the Principal.
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Staff Council.

9.(i) The Staff Council will consider the curricular arrangements o f  the School and 
may make recommendations to the Board regarding the extension o f  the 
subject range, the arranging o f  the time-table and the provision o f  school 
equipment.

(ii) The Staff Council may, on request, advise the Board o f  any educational or 
other problem which the Board may put before it. The Council may, on its 
own initiative, make submissions to the Board on any educational or other 
matter connected with the School. At the first meeting o f  the Staff Council the 
members shall determine the time and day o f  it’s meetings that such meetings 
shall not occur less than six times in each year.

10 Subject to the provisions o f  these articles and to the direction o f  the Board, the 
Principal shall control the internal organization, management and discipline o f  
o f the School, shall exercise supervision over the teaching and non teaching 
staff. He/She shall have power, for any cause which he or she judges adequate 
to dismiss subject to the approval o f  the Board or to suspend pupils from 
attendance for not more than ten school days or until the following meeting o f  
the Board whichever is the shorter but on the dismissal or suspension o f any 
pupil the parent or legal guardian shall be informed that he or she has the right 
to appeal to the Board.

Returns.

11. The Board shall forward to the Minister such returns and reports as the 
Minister may require.

Indemnity
12. (i) The Minister shall insure against Fire Damage to the buildings o f  the

school and against occupiers’ liability. The Minister shall indemnify the 
Board and the teaching and non teaching staff in respect o f  actions or 
demands taken or made against them arising out o f  the proper discharge o f  
their duties whether in respect o f  pupils or otherwise.

(ii) The Minister shall insure in respect o f  visitors, parents and other members o f  
the public who have permission from the Board to be on the school premises 
in respect o f  such risks as may be incurred by them while acting in a normal 
manner on such premises.

(iii) The Minister shall provide insurance to indemnify the Board or the teaching 
and non teaching staff against claims by visitors, parents or other member o f  
the public who without permission shall be on the school premises where
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such claims shall be made in circumstances which do not disclose a default or 
wrongful act on the part o f  the Board or the members o f  the staff against 
whom such actions are made.

The expression “parents” in this document again should be taken to include 
“legal guardians”.
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List of Tables

Year Closures New Schools

Catholic Gaelscoileanna Educate Together Oth<
1998 12 6 1 1
1999 14 4 1 1
2000 17 2 1 1
2001 11 2 2 2
2002 9 3 7
2003 n/a 2 2 3

Total 63 4 18 15 3

Table 1

A ll schoo l c lo su res  a re  d en o m in a tio n a l sch o o ls  -  m an y  as a  re su lt o f  am alg am atio n s. 
S ource: E d u ca te  T o g e th e r (2 0 0 5 )
w w w .ed u ca te to g e th e r.ie /re fe ren ce_ a rtic le s /R ef_ A rt_ 0 0 5  h tm l (A ccessed  2 1 -4 -0 5 ).

Table 2

C atho lic 2919 9 3 %
C hurch  o f  Ire lan d 184 5 .8 %
M u lti-d en o m in a tio n a l 35 1.0%
P resb y te rian 13 0 .5 %
In te r-d en o m in a tio n a l 4 0 .1 %
M u slim 2 0 .0 6 %
M eth o d is t 1 0 .0 3 %
Jew ish 1 0 .0 3 %
O ther 1 0 .0 3 %

Total
3160 100%

D istrib u tio n  o f  Ir ish  P rim ary  S choo ls acco rd in g  to  R e lig io u s  E th o s , 2002-2 0 0 3  
S ource  D e p artm en t o f  E d u ca tio n  and  S c ien ce  (D e cem b e r 20 0 4 ).
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